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Welcome

History for Emerging Adults
Michael Gannotti
Access date: 13 September 2026

You are about to teach history at the kitchen table — or at the library table, or on a
courthouse step with a plaque in view — with a fifteen- to eighteen-year-old who
can already read dense prose and who still needs help looking before summarizing.

This book exists because high-school history is easy to mistime. One house waits
until an AP binder arrives. Another races through an encyclopedia of years. A
third treats founding lines as campaign speech. A fourth files a fluent review-
book paragraph as “what happened.” None of those is the History Hour this book
teaches.

History at 1518 is a named founding document on the table before the tidy
story. The student covers the body until they can say who made this, when, for
whom, and against what problem. Then they look. Then they talk. Then they try
one small move. You ask one good question and wait.

The focus lock

Across weeks, you walk a Censtitution chain as documents with makers:

Declaration — Articles / compacts — Constitution — Bill of Rights — se-
lected Federalist / Brutus edges — amendment / interpretation edges.

One main excerpt per Hour. A source card. An honesty card (original wording, ex-
cerpt, later printing, modernized spelling, Publius pen name). Then-words before
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WELCOME 5

now-lectures. Dual voices when the week needs them. Not a campaign speech.
Not eighty-five Federalist essays as the month. For a Federalist deep week, point
once to Publius and keep today’s excerpt on the table.

The chain is the habit of returning to attributable text. Coverage is a map. Depth
is the hour. A light tour through mounds of factual information can entertain; the
mind still wants pattern built slowly, with repeated passes that go deeper.

If your family already used History for Young Minds (ages 11-14), you will rec-
ognize Source Before Summary. This book ages that habit up onto denser civic
texts and a chain the family can name across weeks. It is not a reprint of that book,
of History for Little Thinkers, of History for Homeschooling, or of Publius. One
pointer each, then teach 15-18 history looking. It is also not a sequel to Critical
Thinking for Emerging Adults or English for Emerging Adults. Those books own
neighboring craft. This one owns the founding document on the table.

What a good History Hour looks like

Picture thirty to fifty minutes.

You put a short credited founding excerpt on the table with the credit line and
honesty card visible. You cover the body for a few minutes. Your student says
who made it, when, for whom, and what kind of text it is — or honestly says “we
don’t know yet.” You uncover a short stretch of the body. Together you Observe
— Reflect — Question. You give a short background or name last week’s chain
link and next week’s. You ask one authentic question and wait. They try one thing:
a sourcing sentence, a then-word sticky, a claim that points at a named line. You
leave an exit ticket. You stop while a look remains.

That is enough for today. Library and museum outings motivate. They do not
replace the looking move. A plaque is print about a place. A civic clause is a
document. A Federalist paragraph is a newspaper argument. None of those is a
team jersey.

What this book will not do

It will not give you a 180-day worksheet dump. It will not sell you a curriculum. It
will not promise a score. It will not title your transcript Emerging Adults History
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I. It will not make APUSH or AP Government the year’s identity — those remain
optional edges when the kitchen is ready. It will not turn the Hour into a culture-
war pamphlet or a campaign speech. It will not reprint sister manuals with longer
words. It will not claim that one well-sourced amendment mints a citizen. Teach
looking because that is how history works.

Two readers

[ write to you, the parent or co-teacher, as capable, busy, and willing. Many adults
feel rusty on the founding documents they last saw as a list of names and dates.
That is normal. This book makes you fluent enough in today’s looking move to
hear a summary-first answer, a review-book-as-primary claim, a year-first quiz, a
Federalist victory lap with no second voice, a generated “Madison diary” filed as
real, or a model summary parked on the table as the source — and to ask a better
question without grabbing the answer or filling the silence with the story.

I also write short student pages your adolescent can actually use. Never baby-
talk. Never a lecture about their parents. At 15—16 they can cover the body until
who-when-audience-purpose is said, run Observe — Reflect — Question with
purpose and limitation named, treat Declaration / Articles / Constitution / Bill of
Rights excerpts as documents with makers, hold one Federalist or Brutus edge
with a maker card, interrupt presentism with a their-world prompt, and write a
short claim paragraph pointing at a named source with one limitation. At 17—
18 they can add Federalist and Brutus on one question, critique usefulness for
a named inquiry, integrate evidence across two chain links, write a longer claim
with warrant and limit, treat a later amendment or interpretation excerpt as another
document with makers, and — if they choose — sit an occasional DBQ-shaped
stretch that remains their own work.

Place by skill, not birthday. A path through high-school history looking is the
promise. A diploma is not. A percentile is not. An AP score is not the only path
that counts.

How to begin

Read How to use this book, the five things, and The History Hour once. Then
open Chapter 1. Put one short founding excerpt on the table tomorrow. Cover the
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body. Ask who made it.

You do not need to be a historian. You do need to put a named founding document
on the table before the summary, and to ask who made this / when / for whom /

against what problem.

Welcome to the work.



How to use this book

You do not need to read the whole manual before Monday. You need a this-week
plan.

This week in five moves

1. Pick one chapter focus. Open the chapter that matches the looking move
you want this week — chain identity (ch01), reading a founding document
(ch02), problem to structure (ch03), rights and limits (ch04), argument
across the aisle (ch05), context / maps / timelines (ch06), talking and
writing (ch07), or short assessments (ch08). Stay there until “done enough”
feels honest.

2. Name this week’s chain link. Say it out loud once: problem, structure,
argument, rights, or edge. Write it on a sticky. Last week’s link and next
week’s link get one sentence each. The student should feel a spine, not a ran-
dom civic meme. Example: “Last week we named a Confederation problem
in the text. This week we look at one Constitution section that proposes a
structure. Next week we may hear one Federalist paragraph arguing for en-
ergy in government.”

3. Schedule three to five History Hours of the named shape (~30-50 min-
utes). Session shape lives in The History Hour. If a day only holds thirty
minutes, run source card + one Observe / Reflect + exit ticket. One named
move done well beats a rushed medley. Prefer a second sitting later in the
week to a ninety-minute lecture.

4. Choose one in-home try-it and one out-of-home try-it from that chap-
ter’s Practice section. In-home examples: honesty card, attribution flash,
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textbook-is-an-account, chain chronology card, Observe-only minute. Out-
of-home examples: library primary hunt, museum label honesty, courthouse
plaque, bookstore secondary spot, archive appointment with an adult. Ordi-
nary safety: roads, aisle courtesy, museum hands-off, archive handling rules,
family artifacts only with permission. No cold public quiz of strangers. A
plaque is a later telling about a place — credit the plaque, then compare
wording if it quotes a founding line.

Friday: one diagnostic wrong + the done-enough checklist. Hear
a summary-first answer, a review-book-as-primary claim, or a model
summary parked as the source — and name the repair without crushing the
look. Done-enough means the skill is showable two ways and holds after a
night. It is not a percentile. Screening a skill is not an identity label.

How a chapter is built

Every teaching chapter uses the same eight headings:

1.

2.

8.

Why this matters

For the parent: understand it yourself
How to teach it this week

Practice that actually builds learning
For the student

If it isn’t clicking

. Tools, including Al

What “done enough” looks like

Read the parent sections before the Hour. Hand the student section to the ado-
lescent when they are ready to try. The talk box in each chapter gives you the
exact opening question, follow-ups, how to wait, and what a stuck silence usually
means. The Al rules live once in The History Hour; later chapters point back in
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a sentence.

Bands inside the week

15-16: scaffold dense civic prose; oral or one-paragraph exits; one Federalist or
Brutus edge when the week calls for argument; one civic-text family per week.

17-18: more independence on the look; Federalist and Brutus on one question
when the week needs dual voices; short claim with warrant; amendment or in-
terpretation edge; occasional DBQ-shaped stretch that is still not Monday—Friday
identity.

Place by skill, not birthday. A fifteen-year-old who already sources before the body
may run 17-18 moves. A seventeen-year-old who still treats the review book as
“the facts” needs more maker-before-body work, not a denser packet.

Siblings and mixed ages

Share the piece. Split the try. A younger sibling may still run Young Minds or
Little Thinkers grain on the same object — Observe-only, who-made-this, one
soft clause — while the 1518 student runs honesty card, then-words, and a claim
with a named limit. You are not running two full books at once. You are sharing
one document and two sized tries.

Multilingual houses

Looking works in the family’s talk language. When archaic English blocks the
look, the adult reads the attribution and one hard paragraph aloud. The student
still does the sourcing talk and the claim. Fluency is not historical thought. A
fluent oral recap of the Preamble is not the same as naming maker, audience, and
purpose.

What “lesson plans” means here

This week’s History Hour shape + named try-its. Not a 180-day calendar. Not an
AP pacing guide as the spine. Not a worksheet dump. Records and transcript titles
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live in Chapter 9 — stranger-readable names such as History, U.S. History, World
History, Government, or Civics. Resources by fit live in Chapter 10. Library and
museum come first when money is tight.

One sentence to keep

You do not need to finish the chain this month. You need to put one attributable
excerpt on the table before the summary, ask one good question, and wait.



If you only remember five things

Keep these five on a sticky near the table. Everything else in this book is how to
practice them.

1. Source before summary. Put the credit line and honesty card in view before
anyone absorbs the body as the story. Attribution is the first look, not a
footnote after the lecture. Historians look at who made a piece before they
trust the body; able high-school students often dive into the text first. Your
kitchen can practice the first habit without pretending anyone has become a
professional historian.

2. Ask who made this / when / for whom / against what problem before the
body becomes a slogan. A founding excerpt is a human artifact with makers,
audiences, and limits. Cover the body until those are said — or honestly
unknown. “Unknown” is a better answer than an invented biography.

3. Ask one good question and wait. An authentic question is one you have
not already written the sentence for. After you ask, count a slow three. After
they stop, wait again. Look at the piece, not at the adolescent, if the silence
is hard. Do not fill the quiet with the right year. Stuck silence usually means
the question was vague, wait-time was zero, or they are hunting for what you
want — not that they “aren’t a history kid.”

4. The Constitution chain is documents with makers, not slogans and not
a campaign speech. Walk Declaration — Articles / compacts — Constitu-
tion — Bill of Rights — selected Federalist / Brutus edges — amendment
/ interpretation edges as pieces people wrote, contested, amended, and rein-
terpreted. One excerpt per Hour. Dual voices when the week needs them.
For a Federalist deep week, point once to Publius; keep today’s paragraph
on the table.
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IF YOU ONLY REMEMBER FIVE THINGS 13

5. Place by skill, not birthday. A fifteen-year-old who sources before the
body may run denser dual-voice work. A seventeen-year-old who treats the
review book as “the facts” needs more maker-before-body practice. A path
through high-school history looking is the promise. A percentile is not. An
AP score is not the only path that counts. Turning eighteen is not a licence
to skip practice.

Keep these five clean. Al honesty — a generated diary is not a primary; a model
summary is not the source; the parent hosts and stays in the loop — lives once in
The History Hour. Later chapters point back.



The History Hour

Figure 2: A Kkitchen table with a founding excerpt, an honesty card, and Ob-
serve/Reflect/Question stickies — still-life, no people, no logos.

This chapter says the session once for the whole book. Later chapters point back.
You do not need a new ritual every week. You need a shape you can repeat with a
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new founding excerpt on the table.

History Hour runs about 30-50 minutes. It is not a museum field trip every day.
It is not a silent “read the chapter and write a summary” hour. It is not an AP DBQ
every Friday. It is not a civics rally.

Session shape — five beats

1. Source before summary (5-10 min).

Put attribution in view first: author or maker (or Publius / Anti-Federalist pen
name), date, type of text, audience if known, and an honesty card — original word-
ing / later copy / excerpt / translation / modernized spelling. The student names
what they notice about the source, not yet the full story. Cover the body with a
sticky if temptation is high.

2. Short look at the body (8-15 min).

Read a short excerpt aloud together, or silently with scaffolds (glossary sticky;
adult reads one archaic paragraph once). Observe — Reflect — Question. One
clear historical question the text can actually speak to. Star lines that help; notice
lines that do not.

3. Short background or chain link (5-10 min).

Now the narrative — brief. Name people and place. If this week is mid-chain,
name the previous link and the next in one breath: “Last week: Confederation
requisitions problem. Today: Constitution Article I powers. Next: one Federalist
paragraph arguing for energy in government.” Then stop talking.

4. One try (10-18 min).

One try. Not a packet. A corroboration sticky, a claim-with-warrant sentence, a
map annotation, a civic-clause paraphrase with then-meaning, a Federalist / Anti-
Federalist same-question pair, or a talk-box round. At 17-18 an occasional multi-
document stretch may appear — still not the weekly spine.

5. Exit ticket (2-5 min).

Spoken sourcing sentence, claim with a starred source line, same / different / still
wonder note, then-word / now-word pair, warrant sentence, or map sticker with a
reason. Note one diagnostic error if any. Done-enough is “right, or wrong-with-a-
reason we can use tomorrow,” not a percentage.

Optional sixth beat (siblings / co-op): after someone answers, wait so each
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speaker is heard before you evaluate. Whose turn?

Band forks inside the hour

15-16: source card — short look with scaffolds on dense civic prose — short
background / previous-and-next chain link — try that may include one Constitu-
tion section, one Federalist or Brutus paragraph, or two light excerpts — exit as
sourcing sentence or claim + one evidence.

17-18: source card — more independent look — short background — try that may
include Federalist and Brutus on one question, a claim paragraph with warrant, an
amendment / interpretation edge, or an occasional DBQ-shaped stretch — exit as
paragraph or annotated excerpt. Still not APUSH as the year’s identity.

Dose honesty

School social-studies blocks run long with specialists. A parent hour is not a failed
block. If a day only holds thirty minutes: source card + one Observe / Reflect +
exit ticket. There is no national history-minutes study that tells you the magic
number. A named hour with named moves is the right ambition.

When the hour goes sideways

Symptom Likely cause Move

Hour is only chapter Source-before-summary  Attribution card first
summary skipped tomorrow

Hour is only worksheets / Missing text + talk One real excerpt; one
AP prompts oral question; one try
Learner guesses from Looking at a primary Cover the textbook; open
textbook alone skipped one primary first
Learner freezes when Wait-time was zero / One clear question;
asked question unclear count three

Learner says “they were  Presentism at rest “What would have to be
dumb / corrupt” true in their world...?”
Civic / Fed text becomes  Used as a platform Return to maker /

a speech audience / purpose
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Symptom

Likely cause

Move

Learner treats Al “old
letter” as real

Model summary filed as
the source

Primary honesty fail

Summary-as-source fail

Label fiction; find a
credited piece
Label later telling;
reopen the primary

Session becomes AP Weekly spine wrong One or two excerpts;
DBQ dump save multi-doc stretch
Two accounts — “one is  Accounts misconception  Different questions /
lying” standpoints; same /

different / still wonder
Pose, wait, point at the
sourced line

One paragraph this week

Materials printed, no talk  Facilitation skipped

Chain becomes Coverage crush

eighty-five essays

Talk-box shape (once)

Every teaching chapter carries a talk box. The shape is the same; the locked open-
ing changes.

Opening. Exact wording lives in each chapter. It is authentic — about what prob-
lem this founding document was trying to solve, who made it, what the next link
proposes, what a rights line is trying to do, what two voices stress and fear, what
would have to be true in their world, what they claim with a named source, or
what they can show two ways. Not “did you have fun.” Not “what year was the
Constitution ratified.”

Follow-ups (pick three to five).

- Observe: What do you see / read?

- Maker / audience: Who made this / for whom / against what problem?

- Reason tied to the piece: How do you know from this line?

- Check or alternative: What else could be true / what would have to be true in
their world / what does the other voice fear?

- Revise: You may change your mind / try another line.

How to wait. After you ask, a slow three is a useful convention (classroom think-
time research; not a kitchen-table history experiment). After they stop, wait again.
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If they are mid-look or mid-claim, do not cut them off. Look at the piece, the two
voices, or the map — not at the adolescent — if the silence is hard.

Stuck silence usually means: the question was vague; wait-time was zero; they
are hunting a year because you asked year-first; they are guessing what you want;
the piece never landed; they offered a summary-only guess; they think history
means “repeat the parent’s story”; they think looking means “the review book is
the facts”; archaic prose needs a scaffold before talk; they are bracing for a culture-
war trap. Pose, wait, and point back at the sourced line. Do not fill the silence with
the right year. Do not turn the table into a fight.

In-home try-it shape (once)

Every named try-it names time, materials, safety, the fun, the skill.

Time: usually 15-45 minutes inside an Hour or as a short warm-up.

Materials: a credited founding excerpt; sticky for covering the body; honesty
card; optional glossary sticky; dated notebook.

Safety: ordinary kitchen sense — no tasting unknown things, no “test” that in-
volves taking something from a store, no lecture to a stranger’s child.

The fun: uncovering a header before the body; sorting original / excerpt / later
printing; hearing two voices on one question without picking a team.

The skill: source before summary; Observe — Reflect — Question; then-words;
claim with a named limit.

In-home staples you will meet again: honesty card, attribution flash, textbook is
an account, Confederation problem clause, article / section close read, one amend-
ment, Publius card first, Anti-Federalist voice, same question two voices, their-
world prompt, claim / evidence / warrant / limit.

Out-of-home try-it shape (once)

Library primary hunt. Find one credited founding or ratification-era piece (or
a labelled reproduction). Name maker / date from the catalog or credit before
reading the story. Exit: credit line + one Observe.

Museum label honesty. Read the object label. Who wrote the label (the mu-
seum)? What is object versus interpretation? Exit: object fact vs label interpreta-
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tion. Hands off restricted objects.

Courthouse / civic plaque. Source the plaque. Note install date. If it quotes a
founding line, compare plaque wording to document wording. Exit: install date +
one wording difference if any. Stay in public space; no trespass.

Archive appointment (17-18, with adult). Request one folder or item. Follow
handling rules. Source. One Observe. Thank staff.

Bookstore / used-shop secondary spot. Find a secondary book on ratification or
the Constitution. Source it as secondary. Ask what primary it might point to. Exit:
secondary citation + one desired primary type.

Ordinary outing safety: roads, aisle courtesy, photo policy, no cold oral-history
quiz of strangers, no photographing strangers without care, family artifacts only
with permission.

Al at the History Hour (ages 15-18)

Say this once. Later chapters point back.

The student looks at the piece-from-then, sources it before the summary, and
claims from what they saw. The tool does not write the year or invent the past.
COPPA does not bind ages 15-18 — the under-13 line is behind them; that is
why History for Young Minds was stricter on account holding. The parent still
hosts and stays in the loop. The lock is pedagogical: the crutch, the companion-
shaped hole, unaided looking and claim, and — at 17-18 — AP / Common App
integrity.

Ages 15-16 (COPPA off; parent still in the room)

Parent co-holds the account. Still in the room for History Hour. Still no unsu-
pervised chatbot as the only partner during the attempt. More document load than
11-14; still not a private historian companion.

You (the parent) may, on your account (or a co-held account you can see), before
or after the student tries:

1. Ask the tool to explain this week’s idea to you from a named textbook
page or credited primary / set — not to the student as a live partner.
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2. Ask for extra practice that matches today’s looking (a blank timeline, a
map with empty labels, a two-account sheet, a claim frame, an SAQ stem
set) with answers only on a PARENT KEY page the student never sees.

3. Ask for a short SCRIPT you will say after they look and try attribution,
corroboration, or a claim — questions that keep your voice and the student’s
eyes on the credited piece(s).

4. Ask for revision questions after a claim or essay draft — not a rewrite of
the student’s paragraph or DBQ.

5. Ask for a hint that is not the finished essay and not a fake diary.

6. After they finish, show the tool work they already did (crop the photo to
the paper, map, or packet) and ask what mix-up is likely — then you talk to
the student.

7. Ask for discussion questions you will vet and ask yourself — the student
answers you, not the tab.

Ages 17-18 (more agency; co-hold; AP / Common App integrity)

Parent co-holds / can audit the account. Still no unsupervised chatbot as the only
partner during the attempt when the parent is co-teacher. Turning 17 or 18 is not
a licence for a private historian companion, live-exam Al, invent-a-diary, or Al
substantive prose on a college application.

Same seven allows as above. The student may sit next to the parent while the
parent uses a tool. They may hear revision questions after they have drafted a
claim or essay. They may type their own “I claim ___ because [named source]
says . A limitation is . Another source that corroborates / complicates is ___.”
The blanks are the student’s. A model that fills the blanks is still the crutch.

Integrity add-ons at 17-18:

* AP History / AP Government / timed closed assessment: tools for
learning and labelled practice; not for live exams. College Board 2026 AP
Exam Terms: no Al-generated Test answers or submissions; no accessing
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ChatGPT, Photomath, or similar during the Test or breaks.

* College applications / Common App: personal statements and short an-

swers that touch history / civics identity must remain the student’s own sub-
stantive work. Misrepresenting Al substantive output as one’s own is fraud
guidance territory. Revision questions after the student’s draft remain al-
lowed; “write my Common App essay” is the ban.

Must not (both grains)

1.

10.

Paste tonight’s worksheet / DBQ packet / map and take the answers
(photo-to-key).

. Ask the tool to write the student’s history paragraph, essay, DBQ, or

LEQ or “fix this to an A.”

. Ask the tool to generate a diary, letter, or speech from then as if it were

a real primary.

Leave a chatbot running as the student’s only partner during the attempt —
not at 15, not at 18 — when the parent is co-teacher.

Put a model summary on the table as the source instead of a credited
piece-from-then (or set).

Use TTS, narrated rewrite, or a voice-clone toy to replace looking at the
piece(s) that are today’s lesson. (Parent read-aloud or labelled TTS for a
longer survey chapter the student cannot yet hold alone can open access —
while the looking lesson stays on credited piece(s) on the table.)

. Treat a generated painting of the past as a primary source (looking together

labelled as modern make-believe is fine; filing it as evidence is not).
Invent research or trust a fluent citation without opening the paper.
Detector-grade the student’s claim essay / DBQ and call the score honesty.

Coach live-exam cheating or application fraud.
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One crutch sentence, labelled, then teach: in a high-school math trial, an un-
guarded chatbot made practice look better and left students worse on the test with
the window closed (Bastani et al., 2025). That is not a 15-18 history study.
OFF-AGE for literacy / history. The kitchen-table rule it supports: the model
may prepare the adult and the next looking page; it may not do the student’s look-
ing, sourcing, claim, live exam, or college-application essay when those are the
lesson.

One looking sentence: sources do not by themselves constitute evidence; ask who
made this, when, for whom, and why — on a real credited piece, not on a model
summary.

A fluent filled blank from a machine is performance, not the student’s history look-
ing. Keep accounts, logs, and keys where the parent can open them. A history tool
is not a secret friend. Names that stay separate: Hermes 4 is not Hermes Agent;
Grok is not Grok Bot; agents are not chatbots; there is no Grok Bot education SKU
for this kitchen.

Life of the habit (session rhythm — not a ninth chap-
ter)

Revisit yesterday’s source card. Name last week’s chain link. Mix last week’s
two voices once. Stop while a look remains. The file you keep — dated note-
book, sourced claim, two-source corroboration, short written argument — lives in
Records. The session rhythm lives here.



Chapter 1 — What history looks like
at 15-18

Figure 3: An attribution card and honesty card beside a covered founding excerpt
— source before summary, Constitution-chain cards — still-life, no people, no
logos.
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Why this matters

History at this age is not a waiting room for AP. It is not an encyclopedia slog. It is
a named founding document on the table before the parent’s tidy story, attribution
before the body, and a chain the family can walk across weeks.

That chain is this book’s spine:

Declaration — Articles / compacts — Constitution — Bill of Rights — se-
lected Federalist / Brutus edges — amendment / interpretation edges — as
documents people wrote, contested, amended, and reinterpreted.

Why struggle for that? Because high school tempts three shortcuts that feel respon-
sible and quietly undo looking.

The first shortcut is coverage. A year map that names everything from early set-
tlement to yesterday can look like rigor. Light tours through mounds of factual
information may entertain; they leave few traces. The mind wants pattern and
form, built slowly, with repeated passes that go deeper. Coverage is a map. Depth
is the hour.

The second shortcut is review-book-as-primary. Able students — including stu-
dents preparing for college-level exams — often treat a textbook or review para-
graph as “just reporting the facts.” Historians usually rank that kind of later telling
last when they ask what a source can show. Your kitchen does not need to distrust
all books. It needs to source the review book as later / school audience, then put a
credited piece-from-then beside it.

The third shortcut is AP-as-identity. College-level survey courses and their
document lists can be useful edges. They are not this book’s spine. A kitchen
Constitution-chain Hour is not an exam date and not a transcript title that sells a
brand.

The Hour’s answer is Source Before Summary aged up from middle-grades
civic edges into a chain that can carry denser prose, dual voices, and claim-with-
evidence writing. If your family used History for Young Minds, you already
practiced maker-before-body on gentler civic clauses. This chapter does not
reprint that bank. It names the high-school object: a chain you can feel across
weeks, one main excerpt per Hour.

What the chain is not matters as much as what it is. It is not a campaign speech. It
is not a virtue machine. It is not a Federalist monograph — for a deep Federalist
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week, point once to Publius and keep today’s excerpt on the table. It is not a reprint
of History for Homeschooling’s grade map or AP handbook. It is not “Emerging
Adults History I” on a transcript. It is Hour teaching: one attributable piece, source
card, honesty card, then-words, previous-and-next link named when you are mid-
chain.

Parents sometimes ask whether fifteen is “too early” for founding documents. If
a student can source before the body with scaffolds, the answer is no. Parents
sometimes ask whether seventeen means the kitchen Hour is obsolete. If looking,
sourcing, and claim-with-limit are still the lesson, the answer is also no. Skill, not
birthday.

Place by skill, not birthday. Gloss the title word “emerging adults”: one common
research construct for “emerging adulthood” points roughly at ages 18-25 and is
not late adolescence still in secondary school. Do not write “now they are emerging
adults, so skip practice.” Fifteen-to-eighteen-year-olds can do real history looking.
They do not become historians because a parent bought an AP binder, and they
do not become fair-minded because a parent read them a morality play. History
inquiry also does not automatically mint citizens. Teach looking because that is
how history works.

If you finish this chapter able to put an attribution card and honesty card down
before the story, name this week’s chain link, and hear a summary-first answer
without grabbing the year — you have unlocked the rest of the book.

For the parent: understand it yourself

One everyday picture

Imagine a short printed excerpt from the Declaration — one sentence, not the
whole parchment — face-up on the table. A sticky covers the body. Only the
credit line and an honesty card show: who, when, what kind of text, original word-
ing or later printing. Your student says those aloud before anyone “tells what it
means.” That is history looking at 15-18 in miniature. The tidy story waits.

Now imagine the same table next month. The sticky covers a Constitution section
instead of a Declaration sentence. The chain card on the fridge says “structure
link.” Last week’s sticky still shows “problem link.” Your student can feel a spine
without memorizing a semester of constitutional law. That is the everyday picture
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this chapter is building.

One precise picture

High-school history standards maps (C3 Framework pathways for grades 9-12)
name moves you can actually touch at the kitchen table: who made this / when
/ place / audience / purpose; detect limitations in evidence and in later tellings;
critique usefulness for a named question; integrate evidence into a reasoned argu-
ment; notice how present perspectives shape interpretations of the past. Civics
pathways name constitutions, powers, and limits that have changed and are still
contested — as disciplinary objects, not as campaign fuel. Those pathways are a
map of moves, not a content encyclopedia and not a statute for your house. Con-
tent choices stay with you and your state’s (or your family’s) map. This book’s job
is the Hour on a piece.

Research on historical thinking is blunt about ordinary habits. Sourcing — looking
at attribution before reading the body — is what historians do almost always and
what able AP students often skip (one oft-cited contrast: historians sourced most
of the time; AP students far less). Presentism is not a character flaw; it is the
mind at rest. When a sixteen-year-old collapses the Constitution into “they wanted
freedom,” or imports today’s party map onto 1787, or says “they were just corrupt,”
do not scold. Ask what problem they were trying to solve, who else was in the
room, what no one person decided, and what the document cannot tell us.

Coverage tours leave few traces; the mind wants pattern built slowly. A textbook
or review book is one account, written later, for a school or exam audience —
useful for some questions, not “what happened, period.” Classroom document-
lesson studies in this age band support a shape you can borrow: central question,
short background, short excerpts, looking moves, talk with facilitation. Materials
alone do not produce talk. Your kitchen is not a published classroom coefficient.
Borrow the shape. Label the origin. Then teach.

Knowledge still constrains thinking. Give the piece and a tiny story the piece can
carry. Do not demand multi-perspective historiography of 1780s finance in week
one of age fifteen. Dual perspective grows with practice when prompted; it is not
the default even near adulthood. Later chapters will put Federalist and Brutus on
one question. This chapter installs the Hour identity first.

This is a useful study landscape, not a promise that every home will see the same
result. Then teach.
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Wrong answers you should be able to hear

1.

Summary first. “Just tell me what happened.” Usually means the body
was uncovered before attribution, or the adult filled silence with the story.
Repair: cover the body; ask who / when / for whom / against what problem.

. Review-book-as-primary. “The AP book just says the facts.” Usually

means a later telling is being filed as the piece-from-then. Repair: source
the review book as later / school audience; open one credited primary beside
it; ask which questions each can answer.

. Year-first. “What year was it ratified?” as the opening move. Usually

means quiz posture. Repair: ask what problem the text was trying to solve
before the tidy date. Dates are tools under stories already owned.

. Birthday gate. “They’re fifteen, so they must be ready for the whole Consti-

tution,” or “They’re seventeen, so skip practice.” Usually means placement
by calendar. Repair: place by skill — can they cover the body until attribu-
tion is said?

. Encyclopedia hour / model summary as source / AP unit poster as a pri-

mary / “you’re a historian now.” Usually means coverage crush, machine
fluency, or overclaim. Repair: one excerpt; label later telling; keep AP as
an edge; aim for serious amateur looking. A generated Founder letter is not
a primary. A unit poster is a later teaching tool, not a piece-from-then.

What fluency feels like this week

You do not need to recite ratification votes. You need to hear a wrong turn and stay
calm. Summary-first sounds like a tidy paragraph with no maker. Review-book-
as-primary sounds like “the book just says the facts.” Year-first sounds like a
quiz opening. Model-summary-as-source looks like a fluent chatbot précis parked
where the primary should be. Deficit-past sounds like “they were just corrupt /
stupid.” Federalist victory lap sounds like one voice declared the winner before
the second voice is sourced. Your job is to ask a better question and point at the
piece — not to win an argument with your adolescent.
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Parent warm-up (5-8 minutes, alone)

Tomorrow’s chain piece in front of you. Practice who-when-why / audience-
purpose / against-what-problem out loud before any summary sentence. Cut the
civic excerpt to size — one sentence or one short section. Write the honesty
card by hand: original / excerpt / later printing / modernized spelling. Name this
week’s chain link on a sticky (problem / structure / argument / rights / edge). Put
last week’s and next week’s neighbors in one sentence each. If archaic prose will
block the look, gloss one word on a sticky now. Then stop. You are ready.

How to teach it this week

Session shape

Use the five beats from The History Hour: source card — short look (Observe
— Reflect — Question) — short background or previous-and-next chain link —
one try — exit ticket.

Warm-up looking (first two minutes). Hand the honesty card only. Ask: “What
does this card already tell us before we read?” Wait.

Exact wording you can say:

“Before we hear the tidy story, look only at the credit line and the honesty card.
Who made this? When? For whom? What kind of text is it — and is this original
wording, an excerpt, or a later printing?”

After attribution is said:

“What problem was this founding document trying to solve — and who made it,
for whom — before we hear the tidy story?”

Wait. Count a slow three. Look at the piece, not at the adolescent.

If they answer with a slogan (“freedom”), point back: “Show me a line that makes
you say that — or say what we still don’t know.”

First try-it for the student

Cover the body. Student says maker, date, audience or purpose guess, text type,
and honesty-card status — or “unknown.” Uncover one short stretch. Student
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stars one line that seems to speak to a problem people were trying to solve. Exit
ticket: one spoken sourcing sentence + this week’s chain-link name.

How to fade help

Day 1: you point to each field on the source card.

Day 2: they fill the card; you only ask “what’s still unknown?”

Day 3: they run attribution without the card template, then check themselves.
Day 4: they teach the source-card steps to you in thirty seconds, then you swap
seats for one try.

When they jump to summary, cover the body again without scolding. Hearing a
wrong reason, asking a better question, then naming a better move if needed, is
teaching. Silence in the face of a review-book-as-primary claim is not kindness; a
scolding lecture is not teaching either.

When to stop talking

After you name last week’s link and next week’s in one sentence. After one authen-
tic question. After a hint that is a question, not the story. Struggle before rescue:
ask, wait, hint, then model. Do not grab the answer. Do not fill the silence with
the year. Do not paste a machine’s past as theirs.

Age-band moves

15-16: One civic-text family this week (for example, one Declaration sentence
or one Constitution section — not both as full Hours the same day). Scaffold
archaic words. Oral exit or one short written sourcing sentence. If argument week
arrives early, one Federalist or Brutus edge with a maker card — not both. Keep
background to what the piece needs.

17-18: Same source-first spine with more independence. They may place the
excerpt on a chain chronology card without you naming the neighbors first. They
may add a one-sentence limit (“This piece cannot tell us ___). They may critique
usefulness: “Useful for which question?” Dual voices and amendment edges wait
for later chapters unless a short preview helps the spine feel real; this week’s job
is still the Hour identity — founding document before tidy story.
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A sample three-day arc (illustration, not a reported family)

Day A: Attribution flash on five headers (AS-04). Then one Declaration sentence
with body covered. Locked opening. Exit: sourcing sentence.

Day B: Chain chronology card (TIME-02). Place yesterday’s excerpt. Name
neighbors. Short look at one new line on the same piece. Exit: chain-link sticky.

Day C: Textbook is an account (DOC-07) — one review paragraph beside yes-
terday’s primary. Ask which questions each can answer. Friday: diagnose one
summary-first answer from the week and repair it once.

Composite illustration only. Your week may run four Hours or two. The moves
stay. What matters is that each sitting begins with attribution visible and ends with
an exit ticket you can use tomorrow — not that you finished a unit poster.

Practice that actually builds learning

Library, archive, museum, and kitchen are the practice — they do not replace the
looking move. Pick one in-home and one out-of-home this week. Blocked practice
(one new move) first; mixed practice later in the week when the move is warm.

Ample practice does not mean assigning every named try-it below. A chapter picks
what the week needs. Coverage itch is the enemy of looking. Three solid Hours
with one attribution drill, one chain card, and one library hunt beat a packet that
touches everything once.

Safety stays ordinary across all try-its: roads, aisle courtesy, museum hands-off
rules, archive handling rules, no tasting unknown things, no shoplifting a “test,”
no lecture to a stranger’s child, no cold public quiz of strangers for “oral history,”
no photographing strangers without care, family artifacts only with permission. A
plaque is print about a place. It is not a sermon about a city. A civic clause is a
document. It is not a culture-war pamphlet.

Talk box

Opening (locked):
“What problem was this founding document trying to solve — and who made it,
for whom — before we hear the tidy story?”
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Follow-ups:

1. What do you notice on the credit line?

2. What kind of text is this — constitution article, newspaper essay, pamphlet,
later printing?

3. Who was it for?

4. How do you know that from the source lines, not only from my summary?

5. You may change your mind when we look again.

How to wait: After the opening, count three. After their first answer, wait again
before you evaluate. If they freeze, point at the credit line: “Start with one word
you can see.” If they are mid-claim, do not cut them off.

Stuck silence usually means: the question felt like a trap; wait-time was zero;
they are hunting a year; the piece never landed; they think you want the tidy story;
archaic load needs a gloss before talk; they are bracing for a culture-war trap. Re-
pair the question. Point at the sourced line. Lower the stakes. Do not deliver a
presentism sermon. Do not turn the table into a fight.

In-home try-its

AS-01 Observe Only Minute

- Time: 10-20 min

- Materials: Credited founding excerpt or image; timer; notebook

- Safety: Ordinary kitchen sense

- The fun: Three minutes of “only what you can point to” — no theory yet

- The skill: Observe before Reflect

- Steps: (1) Set three minutes. (2) List pointable facts only — words, dates, layout,
signatures visible. (3) Share. (4) Only then Reflect.

- Error patterns: Jumping to theory; joking instead of noticing

- Exit ticket: Five Observe bullets

AS-04 Attribution Flash Soft

- Time: 1015 min

- Materials: Five header-only cards (founding / ratification-era credits; include
one “unknown”)

- Safety: No speed-trivia cruelty; inventing facts is worse than unknown

- The fun: Micro-drill with permission to say unknown

- The skill: Who / when / type before body

- Steps: Flash each header; student names attribution fields; celebrate honest un-
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known
- Exit ticket: 4/5 named or honestly unknown

AS-08 Model Summary Is Not a Source

- Time: 15-25 min

- Materials: One later-telling summary (textbook or review-book paragraph) +
one credited primary on the same topic

- Safety: Label the summary as later telling from the start

- The fun: Sorting two objects that look “official”

- The skill: Refuse filing a model summary as the primary

- Steps: Source both. Ask which questions each can answer. Refuse swapping
them. Reopen the primary before you leave the table.

- Exit ticket: Labelled pair — later telling / primary

TIME-02 Chain Chronology Card

- Time: 25-40 min

- Materials: Cards: Confederation problem — Convention — Constitution text
— ratification essays — Bill of Rights

- Safety: Do not crush the whole chain into one day of memorizing with no docu-
ments

- The fun: Sorting a spine you can feel

- The skill: Place this week’s excerpt among neighbors

- Steps: Sort cards. Name which card today’s excerpt sits on. Say what came be-
fore / after. Optional: leave one card blank for “we haven’t opened this yet.”

- Exit ticket: This week’s link named + neighbors

CIV-06 Civic Text Is Still a Source

- Time: 20-35 min

- Materials: Printed civic excerpt already used this week

- Safety: Keep the Hour from becoming a cynicism seminar (“all civic talk is
fake”) or a culture-war rant

- The fun: Spotting a meme-style misuse and repairing it

- The skill: Founding lines stay documents with makers

- Steps: List ways people misuse founding lines (meme, slogan, out of context).
Rewrite one misuse as a sourced claim that returns to maker / audience / purpose.
- Exit ticket: One misuse named + one repair (return to source card)

TALK-01 Source Before Summary Round
- Time: 15-25 min
- Materials: Attribution card only at first
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- Safety: Do not reveal the body early to “help”

- The fun: The uncover moment

- The skill: Attribution talk with wait

- Steps: Pose “What do you notice about who made this?” Wait 3-5 seconds.
Uptake. Only then uncover body.

- Exit ticket: One attribution fact spoken

DOC-07 Textbook Is an Account (review-book grain)

- Time: 30—45 min

- Materials: One textbook or AP-review paragraph + one short primary on the
same topic

- Safety: Do not teach “all books are lying”; do not file the textbook as primary

- The fun: Side-by-side detective work

- The skill: Later telling vs piece-from-then

- Steps: Source the textbook first (later writer, school / exam audience). Then
source the primary. Ask which questions each can answer.

- Exit ticket: “Textbook can answer . Primary can answer .”

Out-of-home try-its

OUT-01 Library Primary Hunt

- Time: 40-50 min visit + ticket at home

- Materials: Library card; note phone photo policy

- Safety: Aisle courtesy; follow library rules; no unmarked “Al enhancement” of
images; treat labelled reproductions as labelled — still honest when labelled

- The fun: Finding a real credit line in the wild

- The skill: Maker / date before the story

- Steps: Find one primary or labelled reproduction (founding or ratification-era
if available). Build a source card from catalog / credit. Observe at the table if
allowed.

- Exit ticket: Credit line + one Observe

OUT-05 Bookstore / Used Shop Secondary Spot

- Time: 30—45 min

- Materials: None required

- Safety: Ordinary store courtesy; no shoplifting a “test”

- The fun: Spotting a secondary and asking what primary it points to

- The skill: Secondary is not primary

- Steps: Find a secondary book on ratification or the Constitution. Source it as
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secondary (author, year, publisher audience). Ask what primary it might point to.
- Exit ticket: Secondary citation + one desired primary type

Blocked, then mixed

Early in the week, block on one move: attribution only, or Observe only, or chain
placement only. Later, mix: attribution + one Observe + chain sticky in the same
sitting. Mixing too early feels like a medley. Blocking too long feels like drill
without a document. Aim for warm, then combine.

One incorrect example to diagnose

A parent prints a glossy one-page “What the Founders wanted” summary from a
chatbot, sets it beside an AP unit poster, and asks the student to “study the primary.”
The student dutifully highlights the summary and recites unit dates.

What went wrong: A model summary and a unit poster were filed as the piece-
from-then. Source-before-summary never started. The chain never got a named
link. The Hour became coverage performance.

Repair: Label the summary as later telling. Cover it. Put one credited short
founding excerpt on the table with honesty card. Ask the locked opening. Run
AS-08 once this week so the contrast sticks. Name this week’s chain link on a
sticky before Friday.

Other wrongs to keep an ear for this week: encyclopedia hour with no piece on
the table; Federalist victory lap with no second voice (save the repair shape for
Chapter 5 — for now, return to maker / audience / purpose); generated primary
filed as real; “one must be lying” if two accounts appear early.

For the student

History at your age is not waiting until someone hands you an AP binder. It is also
not reading a huge pile of facts once and calling it a year.

Here is the idea: look at a named founding document before you hear the tidy
story. Who made it? When? For whom? Against what problem? What kind of
text is it — and is this the original wording, an excerpt, or a later printing?
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You are practicing a life of history looking for ordinary high-school challenges: a
credit line and honesty card, a chain link you can name, two voices later when the
week needs them, a claim that points at a named source with a limit. You are not
being asked to become a professional historian this month.

A few things that are not the goal this week: memorizing every date on a wall
timeline; winning a culture-war argument; finishing an AP packet every Friday;
treating a chatbot diary as a letter from 1787; calling yourself a historian because
you sourced one header. The goal is simpler and harder: put your finger on the
credit line before the story, and say what problem the document seems to be an-
swering before you borrow someone else’s summary.

Tiny worked example

Suppose the table holds a short Declaration sentence with a credit line. Cover
the body with your hand. Say out loud: maker (as far as the card shows), year,
audience if named, honesty card status. Uncover one line. Ask: what problem
were they trying to name then? Point to words on the page. You are allowed to
say “I don’t know yet.”

If your first answer is a modern slogan, that is normal. Presentism is the mind
at rest. Try again with a their-world prompt: what would have to be true in their
world for this line to make sense?

Two tries

1. Cover any founding excerpt your parent puts down. Say who / when / for
whom / text type before you read the body.

2. Place today’s excerpt on a chain card: problem, structure, argument, rights,
or edge. Name one neighbor before it and one after it.

Explain it back

In your own words: what does “source before summary” mean when the piece
is a Constitution section instead of a storybook page? What changes when the
“summary” is an AP review paragraph?
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Challenge

Find one sentence in a textbook or review book about the founding era. Source that
sentence as a later telling (who wrote it, roughly when, for what audience). Then
find (with your parent) one credited primary that could speak to the same question.
Write which questions each can answer. Bonus: write one question neither can
answer.

You may change your mind when you look again. That is not weakness. That is
the work.

If it isn’t clicking

Diagnostic 1 — They dive into the body every time.

Likely cause: habit plus adult story arriving too early.

Next move: Physical cover (sticky or paper) until attribution is spoken. Run
TALK-01 three days in a row. Celebrate “unknown.” If you keep uncovering
“just this once,” the habit cannot form.

Diagnostic 2 — They treat the review book as “the facts.”

Likely cause: school-shaped trust in fluent later tellings; sometimes AP pressure.
Next move: DOC-07 once. Ask “What audience was this paragraph written for?”
Keep the primary on the table longer than the review paragraph. Say out loud:
useful for some questions, not the piece-from-then.

Diagnostic 3 — They freeze, shrug, or say “just tell me.”

Likely cause: vague question, zero wait-time, archaic load, or fear of a trap.

Next move: Shrink the question to one credit-line field. Gloss one archaic word
before talk. Wait a full three after asking. If archaic load is the wall, you read one
paragraph aloud; they still do sourcing talk. If they brace for a culture-war fight,
lower the stakes and return to the line on the page.

When to slow down: Attribution is still missing after a week of covers. Stay in
this chapter. Do not add Federalist dual voices yet. Do not start an Article-by-
Article dump to “catch up.”

When to go ahead: They source before the body on a fresh piece, name this
week’s chain link, and can label a summary as later telling. Open Chapter 2.

When to get a human tutor: Persistent freeze plus reading load that blocks even
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scaffolded excerpts — a literacy specialist or co-teacher who can share the print
load while you keep the history moves. No shame. Correct a wrong reason without
crushing the look. “Never correct the adolescent™ is not this book’s rule; crushing
the look is not the goal either.

Tools, including Al

Optional helpers for you, the adult. Keep this short. The full allow / ban box lives
in The History Hour.

You may ask a tool, on your account, to explain tomorrow’s chain link to you from
anamed page, to draft a PARENT KEY practice sheet (blank timeline, empty chain
cards, attribution flash headers), or to write a SCRIPT you will say after they try
attribution. The student attempts first. Unaided looking and sourcing stay the
student’s.

You may not put a model summary on the table as the source. You may not generate
a Founder diary as if it were real. You may not paste a worksheet for answers.
At 15-16, stay in the room. At 17-18, co-hold with AP / Common App integrity.
Point back to the History Hour Al box for the full list, including the Bastani caution
labelled OFF-AGE for literacy / history.

What “done enough” looks like

Before you move on, check:

[J Student can cover a founding excerpt and say who / when / for whom / text
type — or honestly unknown — before the body.

[J Honesty card is routine (original / excerpt / later printing / modernized
spelling).

[] Student can name this week’s Constitution-chain link and one neighbor.

[J Parent can hear summary-first, review-book-as-primary, and model-
summary-as-source and ask a repair question without grabbing the year.
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[J One in-home and one out-of-home try-it from this chapter are done.
[] Friday diagnostic wrong was explained without crushing the look.

[J The table held a credited piece-from-then this week — not only a lecture,
not only a review book, not only a packet.

Place by skill, not birthday. A “grade 11 U.S. History workbook™ is a publisher’s
scope, not a legal grade, and not your transcript line. When you record work later,
stranger-readable titles are History / U.S. History / World History / Government /
Civics — never Emerging Adults History 1.

Done enough for Chapter 1 means the Hour identity is in the room: founding
document before tidy story, chain link named, source before summary. Chapter 2
deepens the look with Observe — Reflect — Question and the honesty card as a
daily tool.

If you are unsure, run one more Friday check: a fresh credited excerpt neither of
you has used this week. Cover the body. Ask the locked opening. If they can
source before the story and name a chain link without a lecture from you, you are
done enough. If not, stay. Depth beats coverage.

Revisit next Tuesday if attribution slips. Mix last week’s chain sticky with a fresh
header. Name this week’s link again. That is the life of the habit inside the Hour
— not a ninth teaching chapter.



Chapter 2 — Reading a founding
document

Figure 4: A founding excerpt, an honesty card, and Observe/Reflect/Question
stickies — still-life, no people, no logos.

39
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Why this matters

A founding excerpt on the table is not a slogan waiting to be recited. It is a source
an adolescent can look at — with eyes, a pencil, and a few honest questions.

This chapter owns the looker’s tool grown up for dense civic prose: Observe —
Reflect — Question, with purpose, audience, and limitation named. The credit
line and honesty card are part of the look. They are not a bureaucratic delay before
the “real” history. They are the start of historical looking.

Library of Congress Teaching with Primary Sources language is plain: primary
sources are the raw materials of history — original documents and objects cre-
ated at the time under study. Analysis can prompt curiosity and move students
from concrete observations to questioning and inference. Sources are incomplete
snippets. Careful selection and planning matter. That is encouragement, not a
certificate that a sixteen-year-old has become an independent historian.

Eighteenth-century periodic sentences need gloss. You may read one hard para-
graph aloud. The student still does the sourcing talk and the claim. Adapted ex-
cerpts with attribution visible are honest pedagogy, not “dumbing down,” when
the looking moves stay intact.

If Chapter 1 installed the Hour identity — founding document before tidy story
— Chapter 2 teaches how to read that document without skipping Observe, with-
out treating every reproduction as “the real thing,” and without filing a generated
Founder letter as a primary.

Why this struggle is worth it: high-school students can decode a page and still
never look. They jump to caption, summary, meme, or the parent’s story. Observe
— Reflect — Question slows the jump. The honesty card stops a different jump
— the jump that treats every old-looking page as equally “primary.” Together they
make the Constitution chain readable as human artifacts, not as wallpaper behind
a lecture.

This chapter maps the DOC and AS activity banks. Later chapters will reuse
the same looking moves on Confederation problem clauses, Constitution sections,
rights lines, and Federalist / Brutus edges. If the look is shaky here, those weeks
become recitation. If the look is steady, those weeks become history.

Unlock for the week: your student can point to the credit line and honesty card
and say maker, date, type, and original-or-later before hearing the summary —
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then Observe something on the page that is not already the adult’s story.

For the parent: understand it yourself

One everyday picture

Two stickies sit on a short Constitution section. The first says Observe and holds
only what anyone could point to: a list, a date line, a repeated word, a signature
block if present. The second says Reflect and may only speak when it cites an
Observe (“I think this is aimed at state ratifiers because the credit line and the ‘We
the People’ opening sit together like a public argument”). A third column waits
for Question — wonder that could drive a next chain link. That is the look. The
lecture waits outside the door.

One precise picture

Observe — Reflect — Question is a curiosity and observation-to-inference tool.
Pair it with sourcing: attribution before the body. High-school pathways ask stu-
dents to detect limitations in evidence and in secondary interpretations, critique
usefulness from maker / date / place / audience / purpose, and pursue further in-
quiry from questions about multiple sources. Those are ceiling pathways you can
touch lightly this week — not a historiography seminar.

Sourcing before the body remains the load-bearing flip, now on denser prose.
Cover the meta until who-when-why is said. Practice the honesty card alone be-
fore the Hour: original wording, excerpt, translation, later printing, modernized
spelling, Publius pseudonym. Barton’s evidence work (sister tradition) reminds
us that spontaneous “use of evidence” is not the default; the habit must stay ex-
plicit. Fluency is not historical thought. A smooth oral recap of a speech excerpt
is not the same as naming audience and purpose.

Print load still matters at 15-18. Sister literacy craft applies: morphology and
eighteenth-century syntax can block the look. Scaffold. Do not abandon the piece
for a model summary. A model summary is a later telling. It may help after sourc-
ing. It may never be filed as the primary on the table.

What counts as a source this week is practical. A credited public-domain founding
excerpt counts. A labelled library reproduction counts when labelled. A textbook
paragraph counts as a secondary / later telling for some questions — not as the
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piece-from-then. A museum object counts as an object; the wall label is interpre-
tation. A plaque counts as a later telling with an install date. A generated diary
does not count as a primary. A generated painting of the past does not count as
a primary (looking together labelled as modern make-believe is fine; filing it as
evidence is not).

Publius needs a card even in a reading week: pseudonym, newspaper or book-
first venue, date, audience line when accurate. You are not teaching the whole
newspaper war here. You are refusing to treat a pen name as a private diary. For a
Federalist deep week, point once to Publius; keep today’s paragraph on the table.

This is a useful study landscape, not a promise that every home will see the same
result. Then teach.

Wrong answers you should be able to hear

1. Caption-only guess. Student reads the modern caption or your spoken gloss
and skips the document. Usually means Observe never happened. Repair:
cover the caption; three minutes Observe only.

2. All sources equal / no maker. “It’s just a document.” Usually means at-
tribution was skipped. Repair: honesty card first; who / when / for whom
spoken aloud.

3. Unmarked reproduction as “the real thing.” Student treats a modern
reprint or aged filter as an original without labelling. Usually means honesty
card missing. Repair: AS-05 Reproduction Honesty Sort; labelled reproduc-
tion is fine when labelled.

4. Generated primary filed as real. Chatbot “Madison diary” or Founder
letter on the table as evidence. Usually means Al honesty failed. Repair:
label fiction; find a credited LOC / library / public-domain piece.

5. Skipping Observe / treating Publius as a single person’s diary without
a card. Jump to theory, or collapse a pen name into private confession.
Repair: Observe-only minute; Publius card first (pseudonym, venue, date)
before body — Chapter 5 deepens dual voices; this week still requires the
card.
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What fluency feels like this week

You can hear caption-only looking (“the label says...”). You can hear unmarked-
reproduction confidence (“it’s old, so it’s primary”). You can hear generated-
primary filing (“Madison wrote this for my notebook™). You can hear Observe
skipped (“basically they wanted...”). Each repair points back at the piece and the
honesty card — not at the adolescent’s character.

Parent warm-up (5-8 minutes, alone)

Cover the meta on tomorrow’s excerpt until who-when-why is said — practice on
yourself. Write the honesty card: original / excerpt / translation / later printing /
modernized spelling / (if needed) Publius or other pen name. Gloss one archaic
sentence before the Hour: pick the hardest period sentence, write a plain-language
sticky, keep the original words visible. Cut to one excerpt that can answer one
historical question. Put that question on a card. Then stop.

How to teach it this week

Session shape
Five beats from The History Hour, with reading emphasis:
1. Source card + honesty card (5-10). Attribution before body. Name

original-or-later out loud.

2. Observe — Reflect — Question (8-15). Observe first, timed if needed.
Reflect only with reasons tied to Observes. Questions last.

3. Short background or chain link (5-10). Brief. What the piece needs —
not a chapter dump.

4. One try (10-18). DOC or AS try-it below. One try.

»

5. Exit ticket (2-5). Starred line + “This helps answer ___ because __,
honesty-card fields spoken, or Observe / Reflect / Question three lines.

or

Exact wording you can say:
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“Who made this, when, and for whom — and is this original wording, an excerpt,
or a later printing?”

Wait. Then:

“What do you see or read before we decide what it means?”

After Observes land:

“What was the maker trying to do — and what can’t this source tell us?”

If they answer with a modern slogan, try: “Park the slogan. Show me three words
on the page that you can point to.” If they treat Publius as a diary, try: “What
does the card say about how this was published?” If they ask you to “just tell what
happened,” try: “I can give short background after we source and Observe. First
— one credit-line fact.”

First try-it for the student

Point to the credit line and honesty card. Say maker, date, type, and original-or-
later before hearing the summary. Then three Observe bullets only. Exit: those
three bullets + one honesty-card field.

How to fade help

Day 1: you run Observe on a shared sticky; they add one bullet.

Day 2: they Observe alone for three minutes; you only ask “which of these is a
Reflect that snuck in?”

Day 3: they complete Observe — Reflect — Question with you only supplying
the historical question card.

Day 4: they write the honesty card without a template, then check against yours.
When Reflect arrives without Observe, send them back: “Cite an Observe first.”

A sample three-day arc (illustration, not a reported family)

Day A: Honesty card + AS-01 Observe Only Minute on one Declaration or Con-
stitution excerpt. Locked opening. Exit: five Observes + honesty fields.

Day B: DOC-03 Letter Header Before Body (or DOC-01 if you prefer a civic
excerpt). Practice revise-without-shame when purpose guesses change after the
body appears. Exit: writer / audience / one unknown.
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Day C: DOC-07 Textbook Is an Account or AS-05 Reproduction Honesty Sort.
Friday diagnostic: catch one caption-only or model-summary-as-source moment
from the week and repair it once. Schedule OUT-02 or OUT-03 for the weekend
if the calendar allows.

Composite illustration only. Your week may run two Hours or five. Keep one main
excerpt per sitting. Prefer a second sitting later in the week to a ninety-minute
dump of five documents.

When to stop talking

After one gloss of an archaic sentence. After the historical question is posed. After
a hint that points at a line (“Look at the greeting / the list / the date”). Do not narrate
the document’s meaning while they are still Observing. Do not fill silence with
the summary you prepared for later.

Age-band moves

15-16: Prefer DOC-01, DOC-03, DOC-07, AS-01, AS-02, AS-03, AS-05. Keep
cartoons soft or save for later. Adult reads one hard paragraph aloud once. Exit
oral or one short written sourcing / Observe set. One main excerpt.

17-18: Add DOC-04 (period cartoon, not live culture-war), DOC-02 newspaper
voice, AS-07 two pieces one question, OUT-04 archive soft with appointment.
More independence on Reflect with reason. Ask usefulness: “Useful for which
question?” Optional: how could we check with one more piece?

Practice that actually builds learning

Pick one DOC try-it and one AS try-it this week, plus one out-of-home. Do not
assign the whole bank. Library and museum practice the same honesty moves;
they do not replace Observe on a piece at home.

Ample practical activities are load-bearing in this book — and still a menu. Cov-
erage itch will whisper that you should run every DOC code before Friday. Resist.
One question, one excerpt, done well, beats five documents skimmed. Materials
alone do not produce talk; you still pose, wait, and point at the sourced line.
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Safety across try-its stays ordinary: roads, aisle courtesy, museum hands-off,
archive handling, no cold stranger quiz, no photographing strangers without care,
family artifacts only with permission. A civic clause is a document. A period
cartoon is a period argument on paper — not a licence to import today’s hottest
fight as the default seminar fuel.

Talk box

Opening (locked):
“Who made this, when, and for whom — and is this original wording, an excerpt,
or a later printing?”

Follow-ups:

1. What do you see / read?

2. What was the maker trying to do?

3. What can’t this source tell us?

4. What do you wonder that could drive a next chain link?

5. How could we check with one more piece? (especially 17-18)

How to wait: After the locked opening, count three. After the first Observe, wait
again before you pile on Reflect. If they jump to theory, say: “Park that as a
Question. Give me one more Observe first.”

Stuck silence usually means: wait-time was zero; the question was vague; ar-
chaic prose load; they think you want the tidy story; they offered a caption-only
guess; they are bracing for a trap; the piece never landed because the honesty card
was skipped. Scaffold reading before demanding talk. Point at one visible word.
Do not fill the silence with the answer key.

In-home try-its — DOC bank

DOC-01 One Question, One Excerpt

- Time: 30—45 min

- Materials: Central historical question on a card; one scaffolded excerpt with at-
tribution visible

- Safety: Ordinary kitchen sense

- The fun: Matching lines to a question the document can actually answer

- The skill: Question-document fit; attribution first

- Steps: (1) Pose question. (2) Source card first. (3) Read. (4) Mark lines that
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speak to the question; lines that do not. (5) Exit ticket.
- Error patterns: Question the document cannot answer; packet of five docu-
ments; skipping attribution

- Exit ticket: Starred line + “This helps answer ____ because ___.

»

DOC-02 Newspaper Voice (ratification-era optional)

- Time: 30—45 min

- Materials: Short historical newspaper excerpt with masthead / date (ratification-
era if available; otherwise any period paper kept soft)

- Safety: No live partisan paper as the default object

- The fun: Masthead as a clue

- The skill: Period newspaper as sourced voice, not “neutral camera”

- Steps: Source masthead; who might readers have been?; one claim the paper
makes; one missing voice

- Error patterns: “Newspapers then were neutral”’; mocking old ads as the whole
past; treating masthead as eyewitness

- Exit ticket: Claim + missing voice

DOC-03 Letter Header Before Body
- Time: 25-40 min

- Materials: One letter photocopy with clear header / signature; sticky covering
the body at first

- Safety: No unsigned Al letter presented as real

- The fun: The uncover revise

- The skill: Header before body

- Steps: Uncover only header; who / to whom / when; hypothesize purpose; un-
cover one short body paragraph; revise purpose guess without shame

- Error patterns: Reading body first; inventing biography from a signature; treat-
ing unsigned Al letter as real

- Exit ticket: “Writer: . Audience: . One thing we don’t know: ___.

»

DOC-04 Political Cartoon Soft

- Band: 17-18 (careful 15-16)

- Time: 30—45 min

- Materials: Period cartoon with Observe / Reflect / Question prompts; avoid live
culture-war cartoons

- Safety: Soft entry; no graphic harm as default

- The fun: Symbol hunting with brakes

- The skill: Image as sourced argument, not modern party jersey
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- Steps: Observe symbols; Reflect audience / purpose; Question; adult supplies
minimal context after Observe

- Error patterns: Jumping to modern party labels; choosing inflammatory modern
cartoons

- Exit ticket: “Symbol ___ seems to stand for ____ (guess).”

DOC-05 Speech Excerpt Soft

- Time: 30—45 min

- Materials: One famous speech paragraph with date / place / audience card (found-
ing or later — keep soft)

- Safety: No present-politics dump as the hour

- The fun: Audience-first listening on the page

- The skill: Speech as occasioned text

- Steps: Source audience first; then words; what problem was the speaker address-
ing then?

- Error patterns: Quoting out of context as a meme; present politics dump

- Exit ticket: Audience + one then-problem

DOC-06 Image Pair Same Event

- Time: 30—45 min

- Materials: Two images of related scenes; captions covered then revealed

- Safety: Hands-off rules if museum prints; no generated painting filed as primary
- The fun: What each includes / leaves out

- The skill: Bridge toward corroboration without “liar” hunt

- Steps: Source each; what each includes / leaves out; captions last

- Error patterns: “Camera never lies”; treating caption as the only truth

- Exit ticket: Included / left out for each image

DOC-07 Textbook Is an Account

- Time: 30—45 min

- Materials: One textbook paragraph + one short primary on same topic

- Safety: Do not teach universal distrust

- The fun: Two answers to different questions

- The skill: Later telling vs piece-from-then

- Steps: Source the textbook (later writer, school audience) before reading it as
“what happened”; then source the primary; ask which questions each can answer
- Error patterns: “Textbook is lying”; “primary is always true”; filing textbook
as primary

- Exit ticket: “Textbook can answer . Primary can answer .”
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In-home try-its — AS bank

AS-01 Observe Only Minute

- Time: 10-20 min

- Materials: Document or image; timer

- Safety: Ordinary

- The fun: Timer as a game, not a test

- The skill: Concrete noticing

- Steps: 3 minutes Observe only (pointable facts); no Reflect yet; then share
- Error patterns: Jumping to theory; joking instead of noticing

- Exit ticket: Five Observe bullets

AS-02 Reflect with Reason

- Time: 15-25 min

- Materials: Same piece after AS-01

- Safety: Ordinary

- The fun: “Because I saw ___” as a ticket to Reflect

- The skill: Inference tied to evidence

- Steps: Reflect guesses must cite an Observe; wait

- Error patterns: Free-floating opinion; adult filling in reasons
- Exit ticket: One Reflect + starred Observe

AS-03 Question Column

- Time: 15-25 min

- Materials: Three-column sticky or notebook (Observe / Reflect / Question)

- Safety: Ordinary

- The fun: Wonder list that might drive next week’s chain link

- The skill: Questions as inquiry fuel, not gotchas

- Steps: After Observe / Reflect, list questions the piece raises; star one that another
source might help

- Error patterns: Only “what year” questions; abandoning the piece

- Exit ticket: One starred wonder

AS-05 Reproduction Honesty Sort

- Time: 20-30 min

- Materials: Original scan printout, labelled reproduction, unmarked modern
“aged” image (parent-made for teaching)

- Safety: Gotcha-free — teach the rule, don’t humiliate

- The fun: Sort three look-alikes
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- The skill: Honesty about what is on the table

- Steps: Sort: real primary / labelled reproduction / not honest as primary; write
one rule

- Error patterns: Gotcha on the learner; skipping “labelled reproduction OK if
labelled”

- Exit ticket: One honesty rule aloud

AS-07 Two Pieces, One Question

- Time: 30—45 min

- Materials: Two sources; one question

- Safety: Ordinary

- The fun: Division of labor between sources

- The skill: Usefulness without forcing both to answer everything

- Steps: Which source better answers which part?; bridge to corroboration later

- Error patterns: Forcing both to answer everything; “one is lying” as first move
- Exit ticket: Source A for ; Source B for .

Out-of-home try-its

OUT-02 Museum Label Honesty

- Time: visit length varies

- Materials: Museum ticket / free day

- Safety: Hands-off restricted objects; aisle courtesy

- The fun: Object vs interpretation detective work

- The skill: Label is later telling; object is object

- Steps: Read object label; who wrote the label (museum)?; what is object vs
interpretation?

- Error patterns: Treating label as eyewitness; touching restricted objects

- Exit ticket: Object fact vs label interpretation

OUT-03 Courthouse / Civic Building Plaque

- Time: 30-50 min

- Materials: Local civic building; photo if permitted

- Safety: Public space only; no trespass

- The fun: Compare plaque wording to a founding line if quoted

- The skill: Plaque as later telling with install date

- Steps: Source plaque; compare to Constitution-chain wording if quoted; note
install date

- Error patterns: Trespass; treating plaque as 1787
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- Exit ticket: Install date + one wording difference if any

OUT-04 Archive Soft (appointment)

- Band: 17-18

- Time: by appointment

- Materials: Archive rules printout; adult present

- Safety: Follow handling rules; no selfie disruption

- The fun: One real folder, one Observe

- The skill: Archive manners + sourcing

- Steps: Request one folder / item; follow handling rules; source; one Observe;
thank staff

- Error patterns: Handling without rules; treating the visit as a photo shoot
- Exit ticket: Call number / credit + Observe

Blocked, then mixed

Block early: Observe-only, or honesty-card only, or header-before-body only. Mix
later: honesty card + Observe + one Reflect with reason in one sitting. When two
pieces appear, refuse “one is lying” as the first corroboration move — use same /
different / still wonder.

Accounts answer different questions from different standpoints. That Lee-plain
habit starts here even before Chapter 5’s dual voices. If a student says one must be
lying, ask: “What question is each piece answering — and what does each leave
out?” Then return to Observes on both.

Knowledge first still holds: give the piece and a tiny story the piece can carry. Do
not demand a multi-document historiography review in week two of age fifteen.
One excerpt. One look. One exit ticket. Tomorrow you can look again at the same
piece or open the next chain link — still with the honesty card first — every time
you sit down to look.

One incorrect example to diagnose

A student pastes a prompt — “Write a letter from James Madison about the Con-
stitution, dated 1787” — prints the result in old-looking font, and files it in the
notebook under “Primary sources.”

What went wrong: A generated letter was filed as a real primary. LOC’s defini-
tion does not bend: raw materials created at the time under study. A 2026 chatbot
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was not.

Repair: Label the printout as modern fiction / illustration if you keep it at all. Find
a credited public-domain excerpt. Run AS-05 and AS-08. Ask the locked opening
on the real piece. Unaided looking first next time; tools only on the parent account
after the try, per The History Hour.

For the student

A founding document is something you can look at. You are not waiting for a
teacher to “tell you what it means” before you are allowed to notice what is on the

page.

At 15-16, your job this week is steady: honesty card, Observe before Reflect, one
clear limitation. At 17-18, add usefulness (“useful for which question?”) and,
when ready, two pieces on one question without declaring a liar. Neither band is a
licence to skip looking because a window already summarized the year.

Here is the idea: Observe — Reflect — Question. First, what can you point to?
Second, what might that mean — with a reason tied to what you saw? Third, what
do you wonder, including what this source cannot tell you?

The credit line and honesty card are part of looking. Who made this? When? For
whom? Is this original wording, an excerpt, a later printing, modernized spelling,
or a pen name like Publius?

Tiny worked example

Take a short letter with a visible greeting and signature. Cover the body. From the
header alone, say writer, audience, date — or “unknown.” Uncover one paragraph.
Write three Observes (words you can underline). Only then write one Reflect that
cites an Observe: “Ithink the writer wants____because I saw.” Add one Question:
“What can’t this letter tell us about ?”

Two tries

1. Run Observe-only for three minutes on today’s excerpt. No Reflect until
the timer ends.
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2. Fill an honesty card: original / excerpt / later printing / modernized spelling
/ pen name if any. Say it aloud before the summary.

Explain it back

Why can a labelled reproduction be honest teaching material, while an unmarked
“aged” modern image filed as 1787 is not? In one sentence: what job does the
honesty card do that a fluent summary cannot do?

Challenge

With your parent, put a textbook paragraph beside a short primary on the same
topic. Source both. Write which questions each can answer. Then write one ques-
tion that would need a third piece. (17-18: try two pieces, one question — AS-07
— and say which source better answers which part.)

Optional stretch: visit a museum or civic plaque (OUT-02 or OUT-03). Bring
home one object-fact vs label-interpretation note, or one plaque install date. Com-
pare that later telling to a founding line if the plaque quotes one.

You may change your mind when you look again. Point to the line when you do.
If a tool helps your parent prepare tomorrow’s SCRIPT, that is their work. Your
work is the look with the window closed when looking is the lesson.

If it isn’t clicking

Diagnostic 1 — Caption-only or summary-only looking.

Likely cause: Observe skipped; adult story arrived early.

Next move: Cover captions and your own gloss. AS-01 three days. Require five
Observes before any Reflect.

Diagnostic 2 — Honesty card feels like busywork; reproductions blur.

Likely cause: The card was never tied to a real mix-up.

Next move: AS-05 once with three clear sorts. Say the rule aloud: labelled re-
production OK if labelled; generated diary not a primary; model summary not the
source.

Diagnostic 3 — Archaic prose freeze or shrug.
Likely cause: print load, not “not a history kid.”
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Next move: You read one hard paragraph aloud. Glossary sticky for three words.
Student still sources and Observes. Shrink the excerpt. Prefer DOC-03 header
work before dense body paragraphs.

When to slow down: Observe still collapses into theory after a week. Stay here.
Do not add a five-document packet.

When to go ahead: Honesty card is routine; Observe bullets appear before Re-
flect; student can name what a source cannot tell us. Open Chapter 3 (problem —
structure on the chain).

When to get a human tutor: Persistent decoding barriers even with read-aloud
and gloss — literacy support while you keep the history moves. No shame. Correct
a wrong reason (“all sources are equal”) without crushing the attempt to look.

A note on struggle. Struggle before rescue still applies. Ask, wait, hint (point
at a line), then model one Observe. Grabbing the meaning of the document “to
save time” teaches that looking is optional. Filling silence with a fluent summary
teaches that the adult’s story is the source. Neither is kindness. Neither is the Hour.

Tools, including Al

Point back to The History Hour Al box. Short version for this chapter: you may
ask a tool to explain Observe — Reflect — Question to you, to make a PARENT
KEY honesty-card sort sheet, or to draft a SCRIPT you say after they try attribution.
The student looks first. Do not generate a diary as if real. Do not put a model
summary on the table as the source. Do not photo-to-key a DOC packet. TTS may
open access to a longer survey chapter; it does not replace eyes on today’s credited
piece. 15-16: in the room. 17-18: co-hold + integrity.

What “done enough” looks like

Before you move on, check:

[J Student points to credit line and honesty card and says maker, date, type,
original-or-later (or unknown) before the summary.

[J Observe bullets appear before Reflect; Reflect cites Observe.
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[J Student can name one limitation — what this source cannot tell us.

[] Parent can hear caption-only, unmarked reproduction, and generated-
primary wrongs and repair them.

[J Atleast one DOC and one AS try-it completed; one out-of-home try-it done
or scheduled.

[] Friday: one diagnostic wrong explained; skill showable two ways (oral Ob-
serves + written honesty card, or two different pieces).

Place by skill, not birthday. Adapted excerpts with attribution visible count when
the looking moves stay intact. A packet alone does not.

Revisit next Tuesday if Observes collapse into theory again. Mix last week’s hon-
esty card with a fresh excerpt. Name one limitation out loud before the summary.
That is the life of the habit inside the Hour — not a ninth teaching chapter, and
not a diploma promise. When you record work later, keep stranger-readable titles:
History / U.S. History / World History / Government / Civics. Never Emerging
Adults History I. Never a curriculum brand as the credit line.

A final parent check: can you sit with tomorrow’s piece alone for five minutes,
write the honesty card, gloss one archaic sentence, and pose one historical ques-
tion the excerpt can actually speak to — without opening a chatbot for a model
summary to put on the table? If yes, you are ready to teach the look.

Done enough for Chapter 2 means the looker’s tools are in daily use: honesty card,
Observe — Reflect — Question, purpose / audience / limitation named lightly.
Chapter 3 puts those tools on the first chain links — problem named, then a pro-
posed structure — one excerpt per Hour.

If you want one more check before you leave: hand a fresh short excerpt neither
of you used this week. Ask the locked opening. Require three Observes before
any Reflect. If that happens without a lecture from you, you are done enough. If
not, stay one more week. Depth is the hour.



Chapter 3 — From problem to
structure

Figure 5: Three chain cards — Declaration / Articles / Constitution — with one
excerpt face-up on the table and the other two face-down; honesty card visible;
still-life, no faces, no campaign poster.

56
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Why this matters

The first three links on the Constitution chain are not a morality play and not a
semester of Article-by-Article reading. They are a problem named, then a pro-
posed structure — documents people wrote when they thought something was
broken, and documents they wrote when they thought a better frame might hold.

Declaration — Articles/compacts — Constitution. That order is a spine for the
History Hour, not a forced march. One main excerpt per sitting. Name last week’s
link and next week’s link in one plain sentence so the week feels connected. Leave
the tidy adult story for after the looking.

At ages 15-18, adolescents can treat these texts as human artifacts with makers, au-
diences, and jobs. They can also fall into year-first quizzes, “Articles were stupid”
presentism, a whole-Constitution read-aloud that never lands a claim, or the hope
that “the Constitution solves everything.” Your job is to hear those turns and ask
a better question:

“What problem does this text name — and what structure does the next link pro-
pose?”

If they can paraphrase the problem with a finger on the words, and name what the
next link is trying to structure — without inventing a quotation or filing a campaign
speech as history — the week did its job.

Chapter 1 put the chain on the table as the Hour’s identity. Chapter 2 taught
credit-line looking and the honesty card. This chapter walks the first three links as
problem — structure. Rights lines wait for Chapter 4. Dual Federalist and Anti-
Federalist voices wait for Chapter 5. Context, maps, and timelines deepen place
next. Claims grow in Chapter 7. Short checks reuse these objects in Chapter 8.

State frameworks sometimes place Declaration, Articles, and Constitution lan-
guage in high-school maps as historic documents and influences. California’s
history—social science framework and Texas TEKS language about grievances ad-
dressed by later founding texts are texture for placement — not kitchen pamphlets
and not a statute dump. C3 History for grades 9-12 invites change and continuity
(“What changed from the Articles to the Constitution? What continued?”) and
long-term causes versus triggering events. Wineburg’s coverage-as-map caution
still applies: depth is the hour; coverage is the wall card. Nystrand’s warning
about recitation still applies: “What year was the Constitution ratified?” is not the
structure move.
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Knowledge constrains thinking. A student cannot name a Confederation problem
from a clause if she has no tiny picture of thirteen states trying to act together
without a strong common purse. Give the piece and a two-minute story. Keep
quotations sourced. Use public-domain excerpts. Name which text and which
year on the honesty card. Access date for this manual’s research: 13 September
2026.

If you used History for Young Minds, you met early civic texts as edges, not as a
chain Hour. One pointer, then teach problem — structure for 15-18. If you used
History for Homeschooling, you may have seen a fuller high-school survey. One
pointer, then teach looking. This book is not Publius. Federalist and Brutus edges
live in Chapter 5; point to Publius for a Federalist deep week.

Process, not snap: Confederation stresses, drafting, ratification fights, and later
amendments did not happen in one afternoon. A chain chronology card helps the
family feel duration without turning the Hour into a timeline trivia show. Dates
attach after the story is owned — TIME bank detail deepens in Chapter 6; here,
use the card lightly so this week’s excerpt has neighbors.

The locked question for this chapter is the whole move in one line. Ask it. Wait.
Point at the words.

For the parent: understand it yourself

b

Everyday picture. Someone says, “We fixed the Articles with the Constitution,’
the way someone says, “We fixed the leaky roof with a new roof.” The tidy story
skips the looking: What problem did this text name? What structure did the next
text propose? At the table you put the documents back in order — one excerpt up,
honesty card first — and you ask what the words claim before you tell the repair
story.

Precise picture. Problem — structure on this chain means three kitchen objects,
one at a time:
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Chain link

Kitchen object this week

Refuse

Declaration

Articles / compacts

Constitution

One sentence — a rights
claim or one grievance
cluster — with audience
(King / “candid world”)
and what work the
sentence was doing in
1776

One Confederation-era
weakness as text
(amendment difficulty,
No coercive tax power —
you select a short
public-domain excerpt;
Madison Vices excerpt
allowed with honesty
about which text) or a
compact edge as a
neighbor, not a Little
Thinkers reprint

One Preamble phrase or
one short structural idea
(separated powers;
federalism; enumerated
powers as limit shapes)
— who
drafted/compromised;
ratification as contested

Whole grievance catalog
in one hour;
morality-play Founders
only; treating the
Declaration as a statute

Mythic “Articles were
stupid”; inventing
quotations; dumping the
full Vices list

Article-by-Article dump;
“the Constitution solves
everything”; Federalist
10/51 as this chapter’s
spine

Fill an honesty card every time: which text, which year, original / excerpt / later
printing / modernized spelling. Gloss two hard words before the student drowns.
Write one authentic question that is not a year quiz. Name the previous link and
the next link in one sentence so the week feels a spine — without crushing three

documents into one sitting.

Wrong answers you should be able to hear
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1. Year-first civic quiz.
“What year was the Constitution ratified?” as the main move.
What it usually means: recitation replaced looking.
What you say: “What problem does this text name — and what structure
does the next link propose?”

2. “Articles were stupid” presentism.
A deficit jab that never returns to a clause.
What it usually means: tidy adult judgment replaced their-world problem-
naming.
What you say: “What problem does this text name? What does it not propose
yet?”

3. Whole Constitution read-aloud as the hour.
Coverage pressure; fatigue; no claim.
What it usually means: map became the work.
What you say: stop after one section or one Preamble phrase; put the rest on
the wall as a map.

4. “The Constitution solves everything.”
Destiny story with no limit named.
What it usually means: hope replaced looking at what one line can settle.
What you say: “What can’t this one line settle? What continued from the
Articles — not only what changed?”

5. Morality-play Founders only / encyclopedia list of all thirteen disputes
/ inventing quotations.
Heroes-only romance, coverage dump, or a fake line filed as primary.
What it usually means: story or invention replaced the piece.
What you say: honesty card; finger on public-domain words; one problem
named from this excerpt.

Five-to-eight-minute parent warm-up

Cut tomorrow’s chain piece to one clause, one sentence, or one short section.
Fill the honesty card (which text, which year, excerpt?). Practice who / when /
for whom / against what problem before any summary sentence. Gloss two hard
words in plain language. Write one sentence that names last week’s link and next
week’s link. Write one authentic question aimed at problem and structure — not
at a year.
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Practice the locked opening to the empty chair. Count a slow three. Draft a
SCRIPT of follow-ups for yourself if you like. Point back to the History Hour
Al box: no generate-primary-as-real, no model summary as the source, unaided
first, parent hosts, 15-16 still in the room, 17-18 co-hold with integrity edges in-
tact.

Parent checklist before tomorrow’s Hour

One excerpt only; other chain cards face-down or on the wall as a map.
Honesty card filled; public-domain words; no invented quotation.
Previous-and-next link named in one sentence.

Two hard words glossed.

Locked opening practiced.

Exit ticket shape chosen (problem named + limit; or section designed to ____
with starred line; or phrase + aim).

[J No campaign speech planned; no “Articles were stupid” lecture planned.

Oodgogo

You do not need to be a constitutional historian. You do need to put a named
founding document on the table before the repair story, and to ask what problem
it names and what structure the next link proposes.

What fluency sounds like for you this week.

You can cut any founding packet to one clause. You hear a year quiz and switch
to problem/structure. You hear “Articles were stupid” and return to the words on
the page. You can name last week’s link and next week’s link without delivering a
semester. You can say, in one plain sentence, that looking at a structure link is not
a promise that 1787 finished 1776 — then teach the line anyway. Those are adult
fluency targets, not a quiz for the adolescent.

How to teach it this week

The History Hour shape stays (~30-50 minutes). Today’s piece is a chain link —
still source before summary.

Session shape

1. Source / honesty card first (5-10 min). Which text, who/when/for whom
as far as you can tell, original vs excerpt vs later printing vs modernized
spelling. Name previous-and-next link in one sentence.
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2. Short look (8-15 min). Observe words. Reflect what problem this text
seems to name. Question. Gloss archaic load as access.

3. Short background or chain link (5-10 min). Tiny story the excerpt needs
(colonies and king; Confederation stresses; convention and ratification era
— two minutes, not a semester). Name what the next link will try to structure
if this week is a problem link.

4. One try (10-18 min). One CIV item: Declaration sentence soft, Confeder-
ation problem clause soft, Preamble phrase as chain open, or Article/section
close read — plus, on another day, a chain chronology card.

5. Exit ticket (2-5 min). Problem named + one limit; or “This section seems
designed to (with starred line)”; or phrase + “In the document this seems
to aim at .

»

Exact wording you can say

* “What problem does this text name — and what structure does the next link
propose?”

* “Who drafted or approved this, as far as we can tell?”

* “What does this word mean then?”

* “What power does this line try to limit or name?”

* “What can’t this one line settle?”

» “What continued from the Articles into the Constitution — not only what
changed?”

* “You may revise your paraphrase when we look at the words again.”

First try-it for the student

CIV-07 Confederation Problem Clause Soft (or CIV-04 Declaration Sentence
Soft if you are opening the chain earlier). Source the excerpt. Ask what problem
the text names. Ask what it does not propose yet. Preview that a later Hour may
be a Constitution structure link. Exit: problem named + one limit of this text.

Fade help

Early week: you gloss; you model one problem paraphrase with a finger on the line.
Midweek: they draft the paraphrase; you ask which words support it. Late week:
they fill the honesty card; they name previous-and-next link; they name one thing
the line cannot settle. At 17-18, add a light change-and-continuity sticky across
two chain pieces on separate days — still not a Government course. Fade the adult
speech. Keep the excerpt visible.
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When to stop talking

After the locked question. After they attempt a problem paraphrase — wait. Do
not deliver Article I-VII. Do not rescue with “Articles were stupid.” Do not fill
the silence with the ratification year. Stop while a look remains.

Age-band moves

15-16. One chain link per Hour. Heavy scaffold on dense civic prose. Prefer CIV-
04, CIV-07, CIV-01, CIV-03, TIME-02. Oral exit OK. Parent may read one hard
paragraph aloud as access. Keep Federalist/Brutus out of this chapter’s main try.

17-18. Same one-excerpt rule. Add a second day that pairs a Confederation prob-
lem clause with a Constitution structure clause on related problem types — with-
out claiming 1787 solved 1776 completely. Ask what continued, not only what
changed. Still not Federalist 10/51 as this chapter’s spine. Still not an Article-by-
Article dump.

Place by skill, not birthday. A seventeen-year-old stuck on year-quiz recitation
does problem/structure looking without apology. A fifteen-year-old ready for an
Article I §8 opener should not wait.

Struggle before rescue.

Mushy question — fix toward problem/structure on this line. Hard prose — adult
reads one sentence as access. Presentism jab — return to maker/audience/purpose
and then-words. Hint = question or named idea (“What does this clause say the
Confederation cannot do?”), not the finished essay.

Anti-dump rule.
One main excerpt this Hour. The chain may hang on the wall as a map of names.
The hour works one link.

What change and continuity sound like (C3 kitchen form).

After a Confederation problem Hour and a Constitution structure Hour on related
themes, ask: “What changed from this problem language to this structure lan-
guage? What seems to continue?” Require starred lines from both excerpts across
two days — not a lecture that answers for them. Long-term stresses (weak com-
mon action; amendment difficulty) can sit beside a triggering season (convention
and ratification) without collapsing history into one date quiz.

Parent script when they ask “But who won?”
“Today we are naming a problem and a proposed structure from the documents.
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Winning and losing as a morality play can wait. What do the words claim?”

Knowledge first; working memory honest.
One excerpt on the table. Tiny story. Exit as problem sentence or design sentence.
If only thirty minutes, honesty card + Observe + locked question + exit.

Hypothetical week (illustration only — not a calendar)
Focus move: Confederation problem — Constitution structure.

* Mon: CIV-07 Confederation Problem Clause Soft (problem link) + locked
talk box.

* Tue: CIV-03 Article / Section Close Read (structure link that answers a
related problem type).

* Wed: WRITE-style civic paraphrase of Tuesday’s starred line (keep short)
+ one then-word gloss.

* Thu: TIME-02 Chain Chronology Card — place this week’s excerpt; name
neighbors. Or OUT-03 plaque read if a civic building is on offer.

 Fri: Exit ticket CIV paraphrase + one diagnostic repair (modern policy rant
— return to CIV-06 later; for this chapter, return to words and honesty card).

Another week may open with CIV-04, then CIV-01, then CIV-03. Sequence the
spine; do not crush it into Monday.

Practice that actually builds learning

Named try-its below carry time, materials, safety, the fun, the skill. Library,
courthouse plaque, and kitchen table are the practice — they do not replace the
looking move.

In-home try-its

CIV-04 Declaration Sentence Soft

- Time: 30—45 min

- Materials: One Declaration sentence (rights sentence or one grievance — not
all); honesty card; pencil

- Safety: Ordinary paper and pencil; public-domain text only; no invented quota-
tion

- The fun: Finding that one sentence was doing work for a named audience in
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1776 — not floating as a slogan
- The skill: Source audience (King / “candid world”); what work was this sentence
doing then?; separate then-claim from now-feelings; optional chain note toward
Confederation/Constitution later

- Exit: “This sentence was trying to ____ for audience ___.

»

CIV-07 Confederation Problem Clause Soft

- Time: 30-50 min

- Materials: Short public-domain Confederation-era excerpt (Articles clause or
Madison Vices excerpt — honesty about which); chain label “problem link”

- Safety: Label which text is on the table; only lines from the excerpt count

- The fun: Naming a real stress from the words, without a deficit jab

- The skill: Source; what problem does this text name?; what does it not propose
yet?; preview next week’s structure link

- Exit: Problem named + one limit of this text

CIV-01 Preamble Phrase as Chain Open
- Time: 30—45 min

- Materials: U.S. Constitution Preamble; phrase cards; honesty card (1787 draft /
later printing)

- Safety: One phrase only; rest of Preamble parked

- The fun: Watching one famous phrase become a document line again

- The skill: Source the Constitution as a whole lightly before phrase work; Observe
words; Reflect then-purpose guess; Question; name this as chain open if the week
continues into articles

- Exit: Phrase + “In the document this seems to aim at .

»

CIV-03 Article / Section Close Read

- Time: 35-50 min

- Materials: One Constitution article/section excerpt (e.g. Art. I §8 list openers;
Art. II short clause; Art. V amendment process openers)

- Safety: Do not read the whole Constitution in one sitting

- The fun: Spotting a list, a condition, or a limit shape in the layout itself

- The skill: Source; Observe structure; Reflect what problem this section answers;
Question what it does not settle; mark one enumerated item

- Exit: “This section seems designed to ____ (with starred line).”

TIME-02 Chain Chronology Card
- Time: 25-40 min
- Materials: Cards: Confederation problem — Convention — Constitution text
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— ratification essays — Bill of Rights

- Safety: Sort cards; do not crush the whole chain into one looking try

- The fun: Feeling the spine as neighbors, not as trivia

- The skill: Sort; name which card this week’s excerpt sits on; what came be-
fore/after

- Exit: This week’s link named + neighbors

TIME-01 Date After Story (light, this chapter)

- Time: 20-35 min

- Materials: Today’s excerpt; date cards

- Safety: No date drill before looking

- The fun: Letting the story earn the date

- The skill: Look and talk first; then place dates; ask what the date explains
- Exit: Event + date + “the date matters because ___ .”

Out-of-home try-its

OUT-03 Courthouse / Civic Building Plaque

- Time: 20—40 min on site (plus travel)

- Materials: Notebook; pencil; phone camera optional for your own notes

- Safety: Roads; aisle/courthouse courtesy; hands off plaques; no photographing
strangers without care; no cold quiz of a stranger’s child; plaque is print about a
place, not a sermon about a city

- The fun: Catching a founding idea in stone or brass — then testing it against a
document

- The skill: When the plaque cites a founding idea, treat the plaque as a later telling;
note install date if shown; compare plaque wording to a public-domain excerpt at
home later

- Exit: Plaque claim + “later telling” note + one question for the document

Library primary hunt (civic excerpt printout)

- Time: 30-60 min

- Materials: Library card; honesty card blanks; pencil

- Safety: Aisle courtesy; follow library rules; print only what is allowed

- The fun: Walking out with a named text and a year you can defend

- The skill: Find a public-domain Declaration / Articles / Constitution excerpt; fill
honesty card (which text, which year, excerpt?); refuse a modern summary as the
primary

- Exit: Honesty card filled + one problem or structure sentence drafted from the
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printout

Talk box

Opening question (locked):
“What problem does this text name — and what structure does the next link pro-
pose?”

Follow-ups (3-5):

1. Observe: “What do you see / read on this line — before the tidy repair
story?”

2. Maker/audience: “Who drafted or approved this, as far as we can tell — and
for whom?”

3. Reason from the piece: “How do you know the problem from this line?”

4. Check / alternative: “What else could be true? What continued from the
Articles — not only what changed? What can’t this one line settle?”

5. Revise: “You may change your mind. Try another line.”

How to wait. After you ask, a slow three is a convention, not a sacrament (Stahl
1994 think-time, labelled classroom-origin; Rowe 1972 is science-class wait —
keep them separate — not a kitchen history RCT). After they stop, wait again. If
they are mid-look, do not cut them off. Look at the piece or the chain cards, not at
the adolescent, if the silence is hard.

Stuck silence usually means: the question was vague; wait-time was zero; they
are hunting a year because you asked year-first; they are guessing what you want;
the piece never landed; they offered a summary-only guess; archaic prose needs a
scaffold; they are bracing for a culture-war trap or a “Articles were stupid” lecture.
Pose, wait, and point back at the sourced line — do not fill the silence with the
right year.

Incorrect example to diagnose

Incorrect: Parent opens with “The Articles of Confederation were a disaster, so
the Founders wrote the Constitution in 1787,” then reads three Articles and two
Constitution sections without an honesty card. Student answers the year. Exit
ticket is blank.

Diagnosis: Summary first; presentism; coverage dump; year-first exit.
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Repair: Cover the body until who/when/audience/purpose is said. Put one Con-
federation clause up. Ask the locked question. Exit: problem named + one limit.
Put the Constitution section on a later day.

Blocked / mixed practice

Blocked (new move): Three days on one link family — e.g. problem naming only
— before you ask for structure language.

Mixed (when to use it): After two solid exits, mix a Declaration sentence day
with a Constitution phrase day, still one excerpt each Hour, and ask what prob-
lem/structure language transfers.

More on fading and recovery (same week)

If Monday’s Confederation clause landed as a year quiz, do not “catch up” by
dumping the Constitution on Tuesday. Repeat the problem link with a different
short excerpt from the same era, or the same excerpt with Observe-only for two
minutes before any Reflect. Recovery is looking, not coverage.

If Tuesday’s Article/section close read turned into a policy rant from one word,
return to CIV structure moves: mark the list or condition on the page; ask what
problem this section answers; ask what it does not settle. Save modern analogies
for a later, named conversation — not for the exit ticket.

If the chain chronology card becomes a memorization drill, flip the order: look
at this week’s excerpt first, then place the card. Dates and order are tools under a
story already owned.

Composite kitchen picture (illustration — not a reported family)

A parent cuts Article I §8 openers to half a page, fills an honesty card (Constitution;
later printing; excerpt), and writes on a sticky: “Last week: Confederation purse
limit. This week: enumerated powers as a limit shape. Next week: one amend-
ment.” The student stars “To lay and collect Taxes...” and paraphrases: “This
section seems designed to name what Congress may do — so power is listed, not
endless.” They name one thing the list does not settle. That is a structure Hour. It
is not a Government course.
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Safety and honesty reminders for this chapter’s outs

A plaque that quotes “We the People” is still a later telling. Compare wording at
home. A library summary paragraph labelled “Overview” is an account — useful
as secondary, not as the primary for today’s looking. A generated “Madison diary”
about the Articles is not a Confederation primary. Keep accounts, logs, and keys
where the parent can open them.

Exit-ticket bank (rotate; do not assign all)

* Problem named + one limit of this text.

“This sentence was trying to ___ for audience ___.

Phrase + “In the document this seems to aim at ___.

“This section seems designed to ____ (starred line).”

» This week’s chain link + neighbors (before / after).

* One continuity sticky: “What seems to continue from Articles language into
this Constitution section?”

* One then-word: word + then-sense guess with a starred line.

»

»

For the student

History at your age is not a waiting room for an exam binder. It is a named docu-
ment on the table before the tidy story.

This chapter’s move is simple to say and worth practicing: a founding text often
names a problem. A later text often proposes a structure. Your job is not to mem-
orize every Article. Your job is to put a finger on the words and say what problem
this text names — and what the next link on the chain is trying to structure.

Tiny worked example (illustration).

Honesty card: Articles of Confederation (public-domain excerpt; later printing;
year named). You read one short clause about how hard amendment was, or how
limited a common purse could be — whatever line is actually on your page. You
say: “This text names a problem about ____.” You star the words that support that.
You do not yet say “so they were stupid.” You ask what a later Constitution link
might try to structure. That is enough for one Hour.

Try 1. Cover the body of today’s excerpt until you can say who / when / for whom
/ against what problem, as far as the credit line allows. Then uncover. Paraphrase
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the problem in your own words. Star the supporting line.

Try 2. On a different day, take one Preamble phrase or one short Constitution
section. Say what it seems designed to do. Name one thing it does not settle.

Explain it back. In two or three sentences, tell a parent: What problem does this
text name? What structure does the next link propose? What can’t today’s line
settle?

Challenge. Place this week’s excerpt on a chain chronology card (Confedera-
tion problem — Convention — Constitution text — ratification essays — Bill
of Rights). Name the neighbors. Leave a blank rather than inventing a quotation
— find a public-domain line later.

You are allowed to wait. You are allowed to change your mind when you look
again. You are not required to turn the table into a fight about today.

What “good enough today” feels like.

You pointed at a line. You named a problem or a structure aim in ordinary words.
You said one thing the line does not settle. You did not need a perfect essay. You
needed a sourced look.

15-16 tip. One document. One exit. Ask your parent to gloss two hard words
before you drown. Oral paraphrase counts.

17-18 tip. On a second day, put last week’s problem paraphrase beside this week’s
structure paraphrase. Ask what changed and what continued. Keep both honesty
cards visible. Still one main excerpt per Hour.

Watch-outs you can catch yourself.

Year-first answer — return to the locked question. “They were stupid” — ask
what problem they named in their words. Wanting to finish the whole Constitution
tonight — put the map on the wall and keep one section on the table.

If it isn’t clicking

1. They answer with a year, a slogan, or “Articles were stupid.”

Next move: Cover the tidy story. Put one line up. Ask the locked question. Require
a finger on the words before any judgment sentence. Praise the return to the line,
not the year.
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2. Dense prose freezes them.

Next move: You read one sentence aloud as access. Gloss two words. Ask only
Observe for one minute. Then Reflect. Oral exit is enough. Do not add a second
document tonight.

3. They want to “finish the Constitution” or list every Confederation failure.
Next move: Put the chain on the wall as a map. Keep one excerpt on the table. Say
out loud: coverage is a map; depth is the hour. Schedule the next link for another
day.

When to slow down. If honesty cards are empty, if paraphrases never touch the
page, or if every answer is a modern rant, stay on one link for another week. Look-
ing is the spine.

When to go ahead. If they can name problem + limit from a Confederation clause
and design + limit from a Constitution section on separate days, move toward
rights (Chapter 4) or keep deepening structure with a new section.

When to get a human tutor. If decoding load is the wall, or if anxiety about
“being wrong about America” blocks every try, a local tutor or co-op teacher who
will keep documents on the table can help. A chat window is not the tutor during
the attempt.

Correct a wrong reason without crushing the look. Hearing “Articles were stupid,”
asking a better question, and naming a better move is teaching. Silence in the face
of a deficit jab is not kindness. A scolding lecture is not teaching either.

Extra diagnostic: they treat the Declaration as a statute.

Next move: Name audience and year on the honesty card. Ask what work the
sentence was doing in 1776. Separate then-claim from now-feelings. Optional
sticky: “Later chain links propose structures; this sentence is not Article I.”

Extra diagnostic: they invent a quotation because the excerpt feels thin.

Next move: Stop. Return to public-domain words on the table. Write “unknown
from this excerpt” on the exit ticket rather than inventing. Looking includes nam-
ing what you cannot yet see.

Extra diagnostic: encyclopedia hour.

Parent lectures all thirteen disputes; student never looks.

Next move: Two-minute story maximum. Then the piece. Coverage lives on the
wall card.
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Tools, including Al

Keep this short. Point back to the History Hour AI box for the full allows and
bans.

Parent may, on the parent’s account after the student has tried (or before, for parent
prep): ask a tool to explain to you today’s named lesson; generate isomorphic
practice with the answer key held by you; request a labelled SCRIPT after the try;
ask revision questions after a student’s paraphrase draft — not a rewrite of their
paragraph.

Student does not sit alone with an open chat as the only partner when you are co-
teacher. Unaided first on looking and sourcing. No generate-primary-as-real. No
model summary as the source. No photo-to-key. No “write what happened.” No
unsupervised history-friend account — not at 15, not at 18. At 17-18, co-hold and
integrity edges (exam and application honesty) still hold.

One crutch sentence, labelled: in a high-school math trial, an unguarded chatbot
made practice look better and left students worse on the test with the window
closed (Bastani et al., 2025). That is not a 15-18 history RCT. Off-age for lit-
eracy/history. The kitchen rule it supports: the model may prepare the adult; it
may not do the student’s looking.

What “done enough” looks like

Before you move on from this chapter’s skill, you should be able to check most of
these without forcing a birthday lock:

[J Honesty card filled for today’s chain excerpt (which text, year, origi-
nal/excerpt/later printing).

[J Student can paraphrase a problem or a structure aim with a finger on the

words.

Previous-and-next link named in one sentence at least once this week.

One then-word glossed without a now-lecture.

Exit ticket completed: problem + limit, or section designed to ___ with

starred line, or phrase + aim.

[J At least one in-home CIV try and one out-of-home plaque/library try at-
tempted across the stretch of weeks you spend here.

oogd
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[J No invented quotation filed as primary; no campaign speech as the hour’s
thesis.

[] Placement by skill: 15-16 secure on one-link Hours; 17—18 can add a light
change/continuity sticky across two links on separate days without claiming
1787 finished 1776.

A “grade 11 U.S. History workbook” is a publisher’s scope, not a legal grade, and
not a transcript line. Put the work under History / U.S. History / Government /
Civics when you name it at all.

Done enough is showable: they can point at the line, name the problem or the
structure aim, and say what the claim does not settle. Then move to rights and
limits — or stay one more week if the looking is still thin.

Revisit next Tuesday (life of the habit, light).

Pull last week’s honesty card. Ask the locked question once on a new one-page
excerpt from the same link family. Mix one continuity question if they are ready.
Stop while a look remains. Rights wait for Chapter 4; dual voices wait for Chapter
5.



Chapter 4 — Rights and limits

Figure 6: One short amendment text with honesty card and a then-word / now-
word sticky; still-life, no faces, no partisan poster.

74
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Why this matters

Rights texts are documents people wrote after a fight about whether a bill of rights
was needed. They have makers, dates, audiences, and jobs. They are not sacred
slogans. They are not enemies. They are not campaign speeches. At ages 15-18,
the honest kitchen object is one amendment — or one later amendment / interpre-
tation edge — with a source card, then-meaning of charged words, a paraphrase of
the job the line is trying to do, and a clear stop before the week becomes amend-
ment bingo or a Con Law seminar.

Chapter 3 walked problem — structure on Declaration — Articles/compacts —
Constitution. This chapter walks the rights link: Bill of Rights as text, then-words,
what a line restrains or protects as written, and how the chain kept moving through
later amendments and interpretation edges. Dual Federalist and Anti-Federalist
voices deepen in Chapter 5 — including the argument about a bill of rights — but
the rights line on the table this week is still a document, not a jersey.

Adolescents this age can paraphrase a rights line with a finger on the words. They
can also expand an amendment into a platform, ignore the words on the page, treat
the Court as always finding the one true meaning or always betraying the founding,
or hope that one Bill of Rights reading will mint a citizen. Your job is to hear those
turns and ask a better question:

“What job is this rights line trying to do — and for whom — as a document, not
as a slogan?”

If they can paraphrase the job in then-meaning and name one thing the line does
not settle, the week did its job.

State frameworks sometimes place amendment process and landmark interpreta-
tions in high-school civics maps. California’s history—social science framework
language about amendment process and changing interpretations of the Bill of
Rights and the Fourteenth Amendment is texture — not a kitchen litigation packet.
C3 Civics for grades 9—12 notes that constitutions establish powers, responsibili-
ties, and limits that have changed and are still contested. Teach documents as ev-
idence. Historical inquiry skills can move without overall democratic-disposition
transfer — a useful limit from civic-education research, not a reason to skip look-
ing. Access date for this manual’s research: 13 September 2026.

LOC’s primary-source definition still applies to founding and later texts: mate-
rials from the time under study, incomplete, to be observed and questioned. An
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interpretation edge is another document with makers — syllabus headnote, opin-
ion excerpt, or later amendment text — not a licence to litigate today’s hottest case
as if it were 1787.

If you used History for Young Minds, you met civic lines as gentle edges. One
pointer, then teach rights and limits for 15-18. This book is not a Con Law course.
This book is not Publius. Point once for a Federalist deep week; keep today’s
amendment on the table.

Soft entry on hard past still holds. Everyday life, tools, tickets, streets and work,
and remembrance with family consent are safer default pieces than atrocity images.
When a rights line touches exclusions or limits in the past, return to the words and
to what the line can and cannot settle — without turning the Hour into a pamphlet
from either pole, and without making trauma the week’s default curriculum.

Wilke and colleagues found that historical inquiry skills can improve without over-
all gains in democratic skills and dispositions. Keep that limit once: teach looking
because history works that way. If citizenship moves are a separate aim, name
them separately. Do not make this Hour a virtue machine.

The locked question for this chapter is the whole edge in one line. Ask it. Wait.
Point at the words.

For the parent: understand it yourself

Everyday picture. Someone quotes a rights line on a shirt or a meme. It feels
true. Nobody can say who wrote it, when, for whom, what the next sentence was,
or what the line does not settle. A civic meme without a source card is a slogan
wearing history’s coat. At the table you put the coat back on the document: honesty
card first, then the amendment, then the job.

Precise picture. Rights and limits in this chapter are kitchen objects:

Object Gentle kitchen move Refuse

One Bill of Rights Source; paraphrase; Amendment bingo;

amendment name who/what the text ~ modern slogan without
restrains or protects as text; expanding into a

written; one then-word platform
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Object

Gentle kitchen move

Refuse

Rights word then/now

Civic text is still a source

Bill of Rights argument
edge (FED-06)

Later amendment or
interpretation edge

Two columns: possible
then-sense / common
now-sense; evidence
from surrounding lines
Name a misuse (meme,
slogan, out-of-context);
rewrite as a sourced
claim

Short excerpt arguing for
or against a bill of rights;
compare to amendment
text as ratified without
declaring destiny
Another document with
makers; how the chain
kept moving

Dictionary as the only
historical method;
lecturing the teen for
using now-sense
Cynicism (“all civic talk
is fake”); purity lecture;
culture-war seminar

Presentism (“they were
wrong about
everything”); ratification
as morality play

Full Con Law course;
“Court always right” /
“Court always betrays”
as the hour’s thesis;
today’s hottest case as if
it were 1787

Fill an honesty card every time: which text, which year, proposal / ratification era
/ later printing / modernized spelling. Gloss two hard words. Write one authentic
question that is not a slogan quiz. If you use an interpretation edge, treat it as
another document with makers — who, when, what kind — before any verdict

about today.

Wrong answers you should be able to hear

1. Amendment bingo.

Ten amendments in five days; fatigue; no looking.
What it usually means: coverage pressure.
What you say: stop after one; put the rest on the wall as a map.

2. Campaign speech / modern slogan without text.
The line becomes a platform for today’s fight; or a paraphrase filed as the

document.

What it usually means: document edge became pamphlet or meme.
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What you say: “Back to maker, audience, purpose. What do the words on
the page try to restrain or protect?”

3. Virtue-machine hope.
“If we read the Bill of Rights, they’ll be good citizens.”
What it usually means: looking was asked to do disposition work it may not
transfer.
What you say: teach the document as evidence; point to separate civics aims
if wanted. Inquiry skills can move without overall disposition transfer —
then teach the line anyway.

4. Court destiny story.
“The Court always correctly finds the one true meaning” or “The Court al-
ways betrays the founding” as the hour’s thesis.
What it usually means: interpretation edge became a sermon.
What you say: source the later document; ask how it continues or changes
the chain — without appointing the adolescent as final judge of today’s
hottest case.

5. Erasing limits/exclusions without looking — or turning the hour into a
pamphlet from either pole.
Gotcha without return to the clause; or a culture-war lecture that never opens
the text.
What it usually means: pamphlet replaced the piece.
What you say: honesty card; then-words; what the line can and cannot settle
— soft entry on hard past; no trauma seminar as default week.

Five-to-eight-minute parent warm-up

Cut tomorrow’s rights text to one amendment or one short interpretation / later-
amendment excerpt. Fill the honesty card. Practice who / when / for whom /
against what problem before any summary sentence. Gloss two hard words —
especially charged ones like “rights,” “liberty,” “people,” “militia,” or “necessary
and proper” if they appear. Write one authentic question aimed at job and audience
— not at a slogan.

» <<

Practice the locked opening to the empty chair. Count a slow three. Draft a
SCRIPT of follow-ups for yourself if you like. Point back to the History Hour
Al box: no generate-primary-as-real, no model summary as the source, unaided
first, parent hosts, 15-16 still in the room, 17-18 co-hold with integrity edges in-
tact.
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Parent checklist before tomorrow’s Hour

[] One amendment (or one later edge) only; bingo parked.

[ Honesty card filled; public-domain or clearly attributed excerpt; no invented
Court quotation.

[J Two hard / charged words glossed with a then-sense sticky ready.

[ Locked opening practiced.

[] Exit ticket shape chosen (paraphrase + then-word; or job + what it does not
settle; or writer’s worry + related amendment line).

[J No campaign speech planned; no virtue promise announced; no “Court al-
ways...” thesis planned.

You do not need to be a constitutional lawyer. You do need to put a named rights
line on the table before the slogan, and to ask what job it is trying to do for whom
— as a document.

Change and continuity (light).

When you eventually place a founding amendment beside a later amendment, ask
what rights language or limit shapes seem to continue, and what changed. Require
evidence lines from both days. Do not collapse the story into “then liberty, now
liberty” as a slogan — and do not collapse it into “then oppression, now purity”
as a pamphlet either. Looking holds both change and continuity when the pages
support them.

What fluency sounds like for you this week.

You can cut any rights packet to one amendment. You hear bingo and stop. You
hear a campaign speech and return to the words. You can gloss a then-word without
delivering a semester. You can treat an interpretation edge as another document
with makers. You can say, in one plain sentence, that looking at a rights line is not
a promise of citizenship — then teach the line anyway.

How to teach it this week

The History Hour shape stays (~30-50 minutes). Today’s piece is a rights link —
still source before summary.

Session shape

1. Source / honesty card first (5-10 min). Which amendment or later text;
who/when/for whom; proposal / ratification / later printing. Name previ-
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ous chain link (Constitution structure) and next (Federalist/Brutus edges or
another amendment) in one sentence.

2. Short look (8-15 min). Observe words. Reflect then-purpose guess. Ques-
tion. Gloss charged words as access.

3. Short background or chain link (5-10 min). Tiny story: why a bill of
rights was argued; what Anti-Federalist pressure shaped (light); what this
line does not settle. Two minutes, not a Con Law semester.

4. One try (10-18 min). CIV-02 One Amendment, One Hour — or CIV-05,
CIV-06, FED-06, or a careful later-edge day.

5. Exit ticket (2-5 min). Paraphrase + then-word; or job + what it does not
settle; or writer’s worry + related amendment line.

Exact wording you can say

* “What job is this rights line trying to do — and for whom — as a document,
not as a slogan?”

* “Who drafted or approved this, as far as we can tell?”

* “What does this word mean then?”

* “What does this line restrain or protect as written?”

* “What can’t this one line settle?”

* (17-18) “How does this later amendment or interpretation edge continue or
change the chain — without claiming the Court always finds the one true
meaning or always betrays the founding?”

* “You may revise your paraphrase when we look at the words again.”

First try-it for the student

CIV-02 One Amendment, One Hour. Source one Bill of Rights amendment.
Paraphrase in own words. Name who/what the text restrains or protects as written.
Note one then-word that differs from casual now-use. Exit: paraphrase + one
then-word note.

Fade help

Early week: you gloss charged words; you model one paraphrase with a finger
on the line. Midweek: they draft the paraphrase; you ask which words support it.
Late week: they fill the honesty card; they name one limit of what the line can
settle; they repair one meme misuse (CIV-06). At 17-18, add a light interpretation
or later-amendment edge as another document — still not today’s hottest case as
founding cosplay. Fade the adult speech. Keep the amendment visible.
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When to stop talking

After the locked question. After they attempt a paraphrase — wait. Do not deliver
amendments 1-10. Do not rescue with a campaign speech. Do not fill the silence
with a Court holding from memory unless the holding’s text is on the table with
an honesty card. Stop while a look remains.

Age-band moves

15-16. One amendment per Hour. Prefer CIV-02, CIV-05, CIV-06. FED-06 as
a soft edge after the amendment text is owned. Oral exit OK. Soft entry on hard
past; no trauma seminar as default. Keep interpretation edges light or parked.

17-18. Same one-text rule. Add CTX-06 Separate Understanding from Approving
carefully. Add a later amendment (e.g. continuity of rights language across the
chain) or one landmark opinion excerpt / syllabus headnote as a later document
with makers. Distinguish text, amendment, and interpretation kinds. Still not a
Con Law course. Still not culture-war litigation as the hour.

Place by skill, not birthday. A seventeen-year-old stuck on slogan paraphrases
does one-amendment looking without apology. A fifteen-year-old ready for FED-
06 should not wait for a birthday.

Struggle before rescue.

Mushy question — fix toward job/audience on this line. Hard prose — adult reads
one sentence as access. Modern rant — return to maker/audience/purpose and
then-words. Hint = question or named idea (“Who is restrained by this line as
written?”), not the finished essay.

Anti-bingo rule.
One amendment this Hour. The Bill of Rights list may hang on the wall as a map.
The hour works one line.

Parent script when they ask “What does this mean for the news tonight?”
“We can talk about tonight later. Right now: what job is this line trying to do for
whom, as a document? What can’t it settle by itself?”

Parent script when they ask “Which side was right about the Bill of Rights?”
“Source each worry and each reply when we have both texts. Today, finish the
amendment paraphrase. Chapter 5 practices two voices on one question without
team jerseys.”

Knowledge first; working memory honest.
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One rights excerpt on the table. Tiny story. Exit as paraphrase or job sentence. If
only thirty minutes, honesty card + Observe + locked question + exit.

Hypothetical week (illustration only — not a calendar)
Focus move: one amendment as sourced text; then-words; soft argument edge.

* Mon: CIV-02 One Amendment, One Hour.

» Tue: CIV-05 Rights Word Then/Now on a charged word from Monday.

* Wed: FED-06 Bill of Rights Argument Edge (short for/against excerpt) be-
side Monday’s text — without destiny lecture.

* Thu: CIV-06 Civic Text Is Still a Source (meme misuse repair) or OUT-03
plaque that quotes an amendment.

 Fri: Exit ticket paraphrase + what the line does not settle; diagnostic: cam-
paign speech — return to words.

A later week at 17-18 may add TIME-03 Change and Continuity Soft across a
founding amendment and a later amendment — still one main excerpt per Hour.

Practice that actually builds learning

In-home try-its

CIV-02 One Amendment, One Hour

- Time: 30-50 min

- Materials: One Bill of Rights amendment text; honesty card (proposal / ratifica-
tion era)

- Safety: Public-domain or clearly attributed text; no invented quotation

- The fun: Watching a famous line become a document again

- The skill: Source; paraphrase; name who/what the text restrains or protects as
written; one then-word

- Exit: Paraphrase + one then-word note

CIV-05 Rights Word Then/Now

- Time: 25-40 min

- Materials: One civic excerpt containing “rights,” “liberty,
and proper,” or “militia”; two-column sticky

- Safety: Do not lecture the teen for using now-sense; invite revision

- The fun: Catching a word that shifted without a gotcha

- The skill: Then-sense / now-sense columns; evidence from surrounding lines;

b2 N1Y b N1Y

people,” “necessary



CHAPTER 4 — RIGHTS AND LIMITS 83

wait
- Exit: Then-sense guess with a starred line

CIV-06 Civic Text Is Still a Source

- Time: 20-35 min

- Materials: Printed civic excerpt already used this week

- Safety: Keep the repair calm; no purity lecture; no culture-war seminar

- The fun: Catching a meme and putting the coat back on the document

- The skill: List ways people misuse founding lines; rewrite one misuse as a
sourced claim

- Exit: One misuse named + one repair (return to source card)

FED-06 Bill of Rights Argument Edge

- Time: 30-50 min

- Materials: One short excerpt arguing for or against a bill of rights (Federalist or
Anti-Federalist); the amendment already studied

- Safety: Historical stakes; no team jerseys; no modern party labels

- The fun: Hearing that the rights text arrived after an argument

- The skill: Source the argument excerpt; what problem did the writer see?; com-
pare to amendment text as ratified without declaring destiny

- Exit: Writer’s worry + one line from the later amendment that relates (or does
not)

CTX-03 Word That Shifted (support)

- Time: 20-35 min

- Materials: Charged word from this week’s amendment; surrounding lines
- Safety: Soft; no shame for now-sense

- The fun: Lexical detective work tied to this page

- The skill: Then-meaning anchored in context lines

- Exit: Word + then-sense + starred support

CTX-06 Separate Understanding from Approving (17-18; careful 15-16)

- Time: 20-35 min

- Materials: Today’s rights paraphrase already drafted

- Safety: Soft; no forced confession of values; no pamphlet

- The fun: Noticing that understanding a past line is a different job from approving
every later use

- The skill: Say one sentence of understanding tied to the text; optionally name
approval as a separate question for another conversation

- Exit: “I understand this line to claim ____ (starred). Whether I approve later uses
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is a different question.”

TIME-03 Change and Continuity Soft (support week)

- Time: 25-40 min across two days’ cards

- Materials: Founding amendment card + later amendment or interpretation card
- Safety: One main excerpt per Hour; compare cards without dumping both bodies
at once

- The fun: Seeing the chain move without a destiny sermon

- The skill: One change + one continuity with evidence lines

- Exit: One change + one continuity with lines

Out-of-home try-its

OUT-03 Courthouse / Civic Building Plaque

- Time: 20—40 min on site

- Materials: Notebook; pencil

- Safety: Roads; courtesy; hands off; no cold public quiz; no photographing
strangers without care

- The fun: Finding amendment language in public space — then testing it

- The skill: When the plaque quotes an amendment, compare plaque wording to
document wording; note install date

- Exit: Plaque wording vs document wording + one difference or match

OUT-02 Museum Label Honesty

- Time: 30—60 min if a rights exhibit is on offer

- Materials: Notebook; honesty card blanks

- Safety: Museum hands-off rules; aisle courtesy

- The fun: Reading the label as a claim with a maker

- The skill: Who wrote the label?; what does it assert?; what primary does it point
to?; return home to a document if possible

- Exit: Label claim + “later telling” note + one question

Talk box

Opening question (locked):
“What job is this rights line trying to do — and for whom — as a document, not
as a slogan?”

Follow-ups (3-5):
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1. Observe: “What do you see / read on this line — before the slogan?”

2. Maker/audience: “Who drafted or approved this, as far as we can tell — and
for whom?”

3. Reason from the piece: “How do you know the job from this wording?”

4. Check/alternative: “What does this line restrain or protect as written? What
can’t it settle? (17-18) How does a later edge continue or change the chain
without a destiny sermon?”

5. Revise: “You may change your mind. Try another line or another then-word
guess.”

How to wait. After you ask, a slow three is a convention, not a sacrament (Stahl
1994 think-time, labelled classroom-origin; Rowe 1972 is science-class wait). Af-
ter they stop, wait again. Look at the amendment or the then/now sticky, not at the
adolescent, if the silence is hard.

Stuck silence usually means: vague question; zero wait; year- or slogan-first
habit; guessing what you want; piece never landed; bracing for a culture-war trap;
archaic or charged prose needs a scaffold. Pose, wait, point back at the sourced
line — do not fill the silence with a platform.

Incorrect example to diagnose

Incorrect: Parent prints all ten amendments, asks the student to “explain what
they mean for us today,” and praises a fluent modern policy paragraph that never
returns to a single line. Exit ticket is a slogan.

Diagnosis: Amendment bingo + campaign speech + slogan without source card.

Repair: One amendment. Honesty card. Locked question. Exit: paraphrase +
what the line does not settle. Park “for us today” until a later, named civics con-
versation — and even then, keep the document visible.

Blocked / mixed practice

Blocked: Two or three days on one amendment family (text — then-word —
misuse repair) before opening FED-06.

Mixed: After solid paraphrase exits, mix a then-word day with a plaque day; still
one main text per Hour.
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Composite kitchen picture (illustration — not a reported family)

A parent prints the Fourth Amendment (later printing; honesty card), glosses “ef-
fects,” and asks the locked question. The student paraphrases a protection tied to
searches and seizures as written, notes that the line does not settle every modern de-
vice by itself, and stars the words that support the paraphrase. On Wednesday they
read a short Anti-Federalist worry about missing rights protections, then compare
— without declaring destiny. That is a rights Hour.

More on fading and recovery (same week)

If Monday’s amendment became a slogan, do not “fix” it by adding nine more
amendments on Tuesday. Repeat the same amendment with Observe-only, then a
tighter paraphrase exit. Recovery is looking, not bingo.

If FED-06 turned into scorekeeping (“Federalists were right”), return to CORR
habits early: same / different / still wonder — full dual-voice craft deepens in
Chapter 5. For this chapter, require: writer’s worry + related amendment line (or
“does not relate cleanly”).

If a plaque trip skipped the document comparison, finish at the kitchen table the
same week: plaque wording vs amendment wording on one page.

Exit-ticket bank (rotate)

+ Paraphrase + one then-word note.

« Job + audience + “does not settle .
» Then-sense guess with starred line.

» Misuse named + repair (return to source card).

» Writer’s worry + related amendment line (or does not).

* Plaque wording vs document wording + one difference.

* (17-18) Text / amendment / interpretation kind named on the honesty card.

»

Safety reminders

A rights exhibit label is a later telling. A modern slogan poster is not a primary.
A generated “Founder letter” about the First Amendment is not a Bill of Rights
primary. Keep parent-hosted tools; no secret history-friend account during the
attempt.
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For the student

A rights line is a document. It is not a team jersey. It is not a magic spell that
finishes every argument.

This chapter’s move: put one amendment on the table. Say who made it, when,
and for whom, as far as the credit line allows. Paraphrase what job the line is
trying to do. Name one thing it does not settle. Notice a word that might mean
something different then.

Tiny worked example (illustration).

Honesty card: one Bill of Rights amendment; ratification-era text; later printing
named. You paraphrase the job in ordinary words. You star the support. You write:
“This line does not settle ___.” That is enough for one Hour.

Try 1. CIV-02 shape: paraphrase + then-word note. Cover the body until attribu-
tion is said.

Try 2. CIV-05 or CIV-06: then/now columns or repair one meme misuse by re-
turning to the source card.

Explain it back. What job is this rights line trying to do — and for whom — as a
document, not as a slogan? What can’t it settle?

Challenge (17-18 stretch). Find a later amendment or a short interpretation ex-
cerpt with an honesty card. Ask how it continues or changes the chain — without
claiming the Court always finds the one true meaning or always betrays the found-
ing.

What “good enough today” feels like.
You pointed at a line. You named a job and a limit. You did not need to win a fight
about today.

15-16 tip. One amendment. Oral paraphrase counts. Ask for two glosses before
you drown.

17-18 tip. Keep text, amendment, and interpretation kinds separate on your hon-
esty cards. Understanding a line is not the same as approving every later use of it
— and approving is not this Hour’s required exit.

Watch-outs. Slogan answer — return to words. Bingo urge — one line only.
“Court always...” sermon — source the later document or stop.
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Optional notebook lines (dated).

1. Honesty card fields.

2. Paraphrase of the job.

3. Then-word sticky.

4. Does-not-settle sentence.

5. One question you still have for a later Hour (FED edge, later amendment, or
Publius deep week).

Those five lines are enough to show looking. They are not a diploma. They are
not a percentile.

If it isn’t clicking

1. They answer with a modern slogan or a platform.
Next move: Cover the slogan. Put one line up. Ask the locked question. Require
a finger on the words before any “for us today” sentence.

2. Charged words freeze or inflame them.
Next move: CIV-05 columns. You offer a possible then-sense as a hypothesis, not
a lecture. Wait. Oral exit.

3. They want all ten amendments or a full Court history tonight.
Next move: Wall map for the list. One text on the table. Say: coverage is a map;
depth is the hour.

Extra diagnostic: virtue promise.

“If we read this, we’ll be good citizens.”

Next move: Teach looking because history works that way. Point elsewhere for
citizenship practice. Keep the amendment on the table.

Extra diagnostic: invented Court quotation.
Next move: Stop. Only words on the table with attribution count tonight. Write
“not on this page” rather than invent.

Extra diagnostic: erasing limits without looking — or a pamphlet from either
pole.

Next move: Return to the clause. Soft entry. What can and cannot this line settle?
No trauma seminar as default week.

When to slow down. Empty honesty cards; paraphrases that never touch the page;
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every answer a campaign speech. Stay on one amendment another week.

When to go ahead. Secure paraphrase + then-word + one limit; FED-06 soft edge
landed without team jerseys. Move toward Chapter 5 dual voices, or deepen with
a later-edge week at 17-18.

When to get a human tutor. Decoding load, or anxiety that every rights line is a
trap. Choose someone who will keep documents on the table. A chat window is
not the tutor during the attempt.

Correct a wrong reason without crushing the look. Hearing a slogan, asking a
better question, and naming a better move is teaching.

Composite recovery picture (illustration).

A student answers the Fourth Amendment with a fluent modern privacy rant. Par-
ent covers the rant sticky, points at “houses, papers, and effects,” asks what job
those words were doing as written, and waits. The next exit is shorter and sourced.
That is progress.

Tools, including Al

Point back to the History Hour Al box.

If a tool helps you prep, ask it for your SCRIPT — exact sentences you will say —
after you already chose the amendment and filled the honesty card. Do not ask it
to invent a Founder diary about rights. Do not paste the student’s paraphrase and
request an A-rewrite. Do not photo a worksheet and ask for the key.

Parent may prep a then-word sticky, request a SCRIPT after the try, or ask revi-
sion questions after the student’s paraphrase draft. Student does not use an un-
supervised chat as only partner during the attempt. Unaided first. No generate-
primary-as-real. No model summary as the source. No photo-to-key. No “write
my rights essay.” No detector-grading of a sourced paraphrase. At 17-18, co-hold
and exam/application integrity still hold.

Bastani et al., 2025, remains an off-age math caution for this history Hour: the
model may prepare the adult; it may not do the student’s looking. Detectors fail;
do not detector-grade a sourced rights paraphrase.
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What “done enough” looks like

Honesty card filled for today’s rights excerpt.

Student paraphrases the job with a finger on the words.

One then-word noted without a now-lecture as the exit.

One thing the line does not settle named out loud or on paper.

At least one in-home CIV/FED-06 try and one plaque/museum try across
the weeks you spend here.

No amendment bingo as the program; no campaign speech as the thesis; no
invented Court quotation.

[] 15-16: secure on one-amendment Hours. 17—-18: can add a light later-edge
day as another document with makers, without a destiny sermon.

oogog

O

Put the work under History / U.S. History / Government / Civics when you name
itat all. A publisher’s “grade 11” workbook is not a legal grade and not a transcript
brand line.

Revisit next Tuesday. Pull last week’s amendment card. Ask the locked question
on the same line or a neighbor amendment — one only. Mix a misuse-repair if
useful. Dual voices deepen in Chapter 5; keep today’s rights line on the table even
when you point ahead.

Done enough is showable two ways across a short stretch: paraphrase from the
amendment and a then-word or misuse repair that returns to the same card. If only
one way holds after a night, stay. If both hold, move toward argument across the
aisle — still pointing to Publius for depth, not dumping eighty-five essays into
Friday.



Chapter 5 — Argument across the
aisle

Figure 7: Two short paragraphs side by side with a Publius card and an Anti-
Federalist pen-name card; match/differ sticky notes; still-life, no faces, no team
jerseys.

91
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Why this matters

Selected Federalist and Anti-Federalist excerpts — Brutus and neighbors — are
dual documents with makers. They are not a moral victory lap. They are not a
monograph dump. They are newspaper and pamphlet arguments written to move
audiences in a ratification fight. At ages 15-18, the honest kitchen object is one
question on a card, two short paragraphs with honesty cards, and a stop before the
week becomes “Federalists were right, end of story,” a team-jersey seminar, or a
chapter-by-chapter march through eighty-five essays.

Chapter 3 walked problem — structure. Chapter 4 put rights lines on the table as
documents. This chapter adds the aisle: Publius card first; Anti-Federalist voice
with pen name / printer / date; same question, two voices; corroboration without
a liar hunt. Point to Publius for a Federalist deep week — circulation honesty,
newspaper-war narrative, full essay sequence live there. This chapter owns excerpt
grain. Publius owns depth. FED-07 is the explicit try-it that names what this Hour
will not finish.

Adolescents this age can star a claim in each paragraph and write “On question ,
A stresses ; B stresses ____.” They can also scorekeep for a team, map voices onto
modern parties, treat Publius as a diary, dump all of Federalist No. 10 without
sourcing, abandon the Hour for a monograph binge, or feel shame for not “doing
all eighty-five.” Your job is to hear those turns and ask a better question:

“On this one question, what does this Federalist voice stress — and what does this
Anti-Federalist voice fear?”

If they can source each voice, name a stress and a fear, and revise without calling
either a liar, the week did its job.

Wineburg’s corroboration heuristic still applies: ask what matches, what differs,
what each account can answer. Dual-perspective talk often needs prompting —
even near adulthood, producing dialogue is not the same as using it strategically,
and dual-function thinking is not a default. Kuhn and Crowell’s dual-perspective
shape is useful; their lab topics stay out of bounds for this book’s no-live-
controversy rule. C3 History for grades 9-12 invites writers’ perspectives and
integrating evidence. California HSS and Texas TEKS name Federalist Papers
among high-school map language — texture, not a kitchen statute and not a
licence to reprint Publius. Access date for this manual’s research: 13 September
2026. This is a useful study path, not a promise that every home will see the same
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dual-voice result. Full citations belong in endnotes, not in the teaching voice.

If you used History for Young Minds, dual voice was lighter and civic texts were
edges. One pointer, then teach aisle argument for 15-18. If you own Publius, use it
for a deep week; finish today’s exit ticket on the excerpt. This book is not a sequel
to Critical Thinking for Emerging Adults; judgment moves on present claims live
there. Here the object is founding argument as historical speech.

Do not assume the second voice arrives automatically in a vendor package. You
may need a library public-domain anthology, LOC materials, or a printed Anti-
Federalist excerpt with a clear honesty card. The Federalist voice alone is not
“balanced” by a parent paraphrase of what the other side “probably thought.” Put
the second document on the table.

Reisman-shaped materials can support looking; they are not the same as discussion
craft. A packetisnot atalk box. The talk box still needs your locked opening, wait,
and a finger on both lines.

The locked question for this chapter is the whole aisle in one line. Ask it. Wait.
Point at both cards.

For the parent: understand it yourself

Everyday picture. Someone says, “The Federalists won, so we only need their
essays.” That is a victory lap wearing history’s coat. At the table you put two
coats on two documents: Publius card and Anti-Federalist pen-name card. Same
historical question. Stress and fear. Match and differ. No team jerseys.

Precise picture. Argument across the aisle means these kitchen objects:

Try-it Kitchen move Refuse

FED-01 Publius Card Pseudonym, venue, date, Treating Publius as one

First “To the People of the person’s diary; gulping
State of New-York” all of No. 10 unsourced

when accurate — before
the body
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Try-it

Kitchen move

Refuse

FED-02 Anti-Federalist
Voice Soft

FED-03 Same Question,
Two Voices

CORR-04 Federalist vs
Anti-Federalist Soft
FED-04 Faction

Paragraph Soft

FED-05 Circulation
Honesty Soft

FED-06 Bill of Rights
Argument Edge

FED-07 Point to Publius,
Return to Hour

Pen name / printer / date;
fear or problem named;
what this excerpt can
answer that Publius
alone cannot

One question card; two
paragraphs; mark
answers; refuse “one is
lying”

Same / different / still
wonder; shared concern +
divergent remedy

Short No. 10 (or
adjacent) edge; faction
from the text; remedy
then

Thin circulation still
leaves text questions;
points to Publius

Already practiced in
ch04; reuse if rights
worry is this week’s
question

Name what this Hour
will not finish; one
deferred question; finish
today’s exit

Caricature as
“anti-progress”;
culture-war
ventriloquism; skipping
attribution
Scorekeeping; modern
party labels;
five-document packet

Modern party mapping;
scorekeeping

Meme-ifying “faction”;
dumping the whole
essay; culture-war
examples

“Nobody read them so
they don’t matter”; using
circulation to skip
reading

Destiny lecture

Monograph binge;
shame for not doing all
eighty-five

Fill honesty cards for each voice. Pose the same question on a card before either
body. Ask the other side’s best point before “who won history.” Keep today’s
excerpt on the table even when you point to Publius.

Wrong answers you should be able to hear

1. Federalist victory lap.
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“Federalists were right, end of story.”
What it usually means: dual documents collapsed into a jersey.
What you say: “On this one question, what does each voice stress or fear?”

2. “One is lying.”
Liar hunt as first move.
What it usually means: corroboration became a prosecution.
What you say: “Same / different / still wonder. What can each answer?”

3. Modern party mapping / scorekeeping.
Voices mapped onto today’s teams; points tallied.
What it usually means: present labels replaced historical audience.
What you say: “Who was each trying to move then? What would count as
success then?”

4. Publius as diary / dumping all of No. 10 without sourcing.
Persona erased; coverage gulp.
What it usually means: newspaper argument became autobiography or slog.
What you say: Publius card first; one paragraph; claim in the paragraph.

5. Monograph binge / shame for not “doing all eighty-five.”
Hour abandoned for Publius chapter march; or guilt as pedagogy.
What it usually means: depth object swallowed the excerpt Hour.
What you say: FED-07 — defer one question to a deep week; finish today’s
sourced exit.

Five-to-eight-minute parent warm-up

Choose one historical question (energy in government; bill of rights; representa-
tion; factions; extent of national power). Cut two short public-domain paragraphs
that speak to it — one Federalist, one Anti-Federalist. Fill two honesty cards (Pub-
lius / pen name; venue; date). Practice who / when / for whom / against what
problem for each before any summary sentence. Write the question on a card in
the middle.

Practice the locked opening to the empty chair. Count a slow three. Draft a
SCRIPT of follow-ups. Point back to the History Hour AI box: no generate-
primary-as-real, no model summary as the source, unaided first, parent hosts, 15—
16 still in the room, 17-18 co-hold with integrity edges intact.

Parent checklist before tomorrow’s Hour
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One question card; two short excerpts; two honesty cards.

Publius card (or Anti-Federalist card) filled before body reading.

Locked opening practiced.

Exit ticket shape chosen (venue + claim; fear + audience; On question ___,
A/B stresses; shared concern + divergent remedy; deferred question + to-
day’s claim).

No team jerseys; no modern party labels; no victory lap planned.

Sticky ready: “Deeper Federalist week — Publius” without abandoning to-
day’s exit.

oogdno

0o

You do not need to be a ratification historian. You do need to put two named voices
on the table before the victory story, and to ask what each stresses or fears on one
question.

Sister pointer (once).

Publius owns the Federalist newspaper war as book-length object: circulation hon-
esty, essay sequence, civic-scripture afterlife. This Hour borrows a document and
returns. Critical Thinking for Emerging Adults owns judgment moves on low-
stakes present claims — one pointer, then teach founding argument as historical
speech here. English for Emerging Adults owns seminar literacy — one pointer,
then keep this chapter’s object as ratification-era excerpts.

What fluency sounds like for you this week.

You can cut any Federalist packet to one paragraph. You hear a victory lap and
return to two cards. You hear “one is lying” and switch to same/different/still
wonder. You can point to Publius without shame and without binge. You can ask
for the other side’s best point before “who won.”

How to teach it this week

The History Hour shape stays (~30-50 minutes). Today’s pieces are dual docu-
ments — still source before summary.

Session shape

1. Source / honesty cards first (5-10 min). Publius card and/or Anti-
Federalist card before bodies. Question card in the middle. Name previous
chain link (rights or structure) in one sentence.
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2. Short look (8-15 min). Observe each paragraph in turn. Reflect stress/fear
guesses. Question. Gloss dense prose as access.

3. Short background (5-10 min). Tiny ratification-era story the excerpts need
— two minutes. Not eighty-five essays. Not a party history of today.

4. One try (10-18 min). FED-01, FED-02, FED-03 / CORR-04, or FED-07
wrap. At 17-18, FED-04 or FED-05 as stretch.

5. Exit ticket (2-5 min). On question, A stresses ; B stresses ___. Or shared
concern + divergent remedy. Or deferred question + today’s sourced claim.

Exact wording you can say

* “On this one question, what does this Federalist voice stress — and what
does this Anti-Federalist voice fear?”

* “Who is Publius, as a newspaper persona — and who is this Anti-Federalist
voice, as a pen name?”

+ “What audience was each trying to move?”

* “What would count as success then?”

* “What matches across the two accounts — and what does each leave out?”

* “You may revise without calling either a liar.”

» “We will not finish the whole Federalist corpus today. One question for a
Publius deep week is enough — after today’s exit.”

First try-it for the student

FED-01 Publius Card First, then later the same week FED-02 and FED-03 /
CORR-04. Source pseudonym and venue before body; what does anonymity do?;
then read; claim the paragraph makes. Exit: venue + one claim.

Fade help

Early week: you fill cards; you model starring one claim. Midweek: they fill
cards; they star claims; you ask for the other side’s best point. Late week: they
run same/different/still wonder; they write the On question ____ sentence; they
choose one deferred question for Publius (FED-07). Fade adult speech. Keep
both excerpts visible.

When to stop talking

After the locked question. After they attempt a stress/fear pair — wait. Do not
deliver a victory lap. Do not fill silence with modern party labels. Do not open
essay No. 51 “just to finish the thought” unless it is today’s cut excerpt. Stop while
a look remains.
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Age-band moves

15-16. One Federalist or one Anti-Federalist paragraph with full card on day
one; second voice on day two; FED-03 / CORR-04 when both are owned. Heavy
scaffold on dense prose. Parent may read one hard paragraph aloud. FED-04 only
with heavy scaffold if at all. FED-05 parked or parent-only note.

17-18. Federalist and Brutus (or equivalent) on one question in a single Hour
when ready. FED-04 Faction Paragraph Soft. FED-05 Circulation Honesty Soft
as a short parent-facing honesty note that still finishes on the excerpt. Longer
“Publius would answer Brutus by...” light alternative — still not a monograph. Oc-
casional multi-document stretch remains occasional — not APUSH as the year’s
identity.

Place by skill, not birthday. A seventeen-year-old stuck on victory laps does FED-
01 card work without apology. A fifteen-year-old ready for CORR-04 should not
wait.

Struggle before rescue.

Mushy question — rewrite the question card so both excerpts can speak to it. Hard
prose — adult reads one sentence. Victory lap — return to the other card. Hint =
question (“What fear does this pen name name?”), not the finished essay.

Anti-reprint rule.
Selected edges. Point to Publius for depth. Finish today’s exit on the excerpt. Do
not rewrite Publius inside this chapter.

Parent script when they ask “Which side should I be on?”
“Today you are sourcing two historical voices on one question. Choosing a jersey
is not the exit ticket. What does each stress or fear — from the lines?”

Parent script when they ask “Can we just read Publius this month?”
“We can plan a deep week with Publius. This Hour still finishes an exit on today’s
excerpt. Selected edges keep the chain alive.”

Knowledge first; working memory honest.

Two short paragraphs maximum for a dual Hour. Question card. Exit as stress/fear
sentence. If only thirty minutes, cards + Observe on one voice + locked question
+ exit; second voice tomorrow.

Hypothetical week (illustration only — not a calendar)

Focus move: two voices on one ratification question.
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* Mon: FED-01 Publius Card First.

» Tue: FED-02 Anti-Federalist Voice Soft (related question).

* Wed: FED-03 / CORR-04 Same Question, Two Voices.

* Thu: ARG-style warrant or audience note (light) or OUT-01 library hunt if
the house only held Federalist 10.

 Fri: FED-07 Point to Publius, Return to Hour + WRITE-style sourced claim
sentence.

Week C at 17-18 may open with rights (CIV-02) still warm, then FED-06, then
FED-03, then a multi-paragraph soft — still not eighty-five essays.

Practice that actually builds learning

In-home try-its

FED-01 Publius Card First

- Time: 30—45 min

- Materials: One short Federalist paragraph; card: Publius / newspaper or book-
first / date / “To the People of the State of New-York” when accurate

- Safety: Public-domain text; no invented diary

- The fun: Watching a famous pen name become a newspaper persona again

- The skill: Source pseudonym and venue before body; what anonymity does;
claim in the paragraph

- Exit: Venue + one claim in the paragraph

FED-02 Anti-Federalist Voice Soft

- Time: 30—45 min

- Materials: One short Anti-Federalist excerpt with pen name / printer / date card
- Safety: No caricature; no culture-war ventriloquism

- The fun: Hearing a fear the victory lap usually skips

- The skill: Source; fear or problem named; what this excerpt can answer that
Publius alone cannot

- Exit: Fear/problem named + audience guess

FED-03 Same Question, Two Voices

- Time: 35-50 min

- Materials: One Federalist paragraph + one Anti-Federalist paragraph; question
card

- Safety: Historical stakes; no team jerseys; no modern party labels



CHAPTER 5 — ARGUMENT ACROSS THE AISLE 100

- The fun: Holding two smart worries at once
- The skill: Source each; mark answers to the same question; refuse “one is lying”
- Exit: “On question, A stresses ; B stresses Rt

CORR-04 Federalist vs Anti-Federalist Soft

- Time: 35-50 min

- Materials: Pair from FED-03

- Safety: No scorekeeping

- The fun: Finding a shared concern under divergent remedies

- The skill: Same / different / still wonder; shared concern + divergent remedy
- Exit: Shared concern (if any) + divergent remedy

FED-04 Faction Paragraph Soft (17-18; stretch 15-16)

- Time: 35-50 min

- Materials: Short excerpt from Federalist No. 10 (or adjacent); glossary sticky
- Safety: Do not dump the whole essay; no culture-war examples

- The fun: Defining faction from their words

- The skill: Source; faction-in-text; remedy-in-text then

- Exit: Faction-in-text + one proposed remedy-in-text

FED-05 Circulation Honesty Soft (17-18)

- Time: 25-40 min

- Materials: Parent-facing note card from the Publius sister stream (limited out-of-
state reprinting; organizers’ handbook grain) — not a teen research paper tonight
- Safety: Do not use circulation to skip reading the paragraph

- The fun: Separating persuasion history from commentary afterlife

- The skill: If circulation was thin, what questions can we still ask of the text?

- Exit: “Text can still teach ____ even if circulation was ___.”

FED-07 Point to Publius, Return to Hour

- Time: 15-25 min

- Materials: Sticky: “Deeper Federalist week — Publius stream”; today’s excerpt
stays on the table

- Safety: No shame; no binge that cancels the exit

- The fun: Permission to go deeper later without failing today

- The skill: Name what this Hour will not finish; choose one follow-up question
for a deep week; finish today’s exit on the excerpt

- Exit: One deferred question + today’s sourced claim

ARG-03 Counter Soft / ARG-06 Audience and Purpose (support)
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- Time: 20-35 min

- Materials: Today’s two-voice notes

- Safety: Soft counter; no prosecution tone

- The fun: Trying on the other voice’s best point

- The skill: Audience/purpose in argument; light counter before claim
- Exit: “The other voice’s best point is ___ because ___.”

Safety and honesty reminders for this chapter

A generated “Brutus letter” is not an Anti-Federalist primary. A modern op-ed that
quotes Madison is a later account. A bookstore jacket blurb is not a source card.
Keep parent-hosted tools; no secret history-friend account during the attempt. No
cold public quiz of strangers for “oral history” about ratification.

Out-of-home try-its

OUT-01 Library Primary Hunt

- Time: 30—60 min

- Materials: Library card; honesty card blanks

- Safety: Aisle courtesy; library rules

- The fun: Finding the second voice when the shelf at home only held Federalist
10

- The skill: Public-domain Anti-Federalist excerpt; fill pen-name / printer / date
card

- Exit: Honesty card + one fear sentence

OUT-05 Bookstore / Used Shop Secondary Spot

- Time: 20—40 min

- Materials: Notebook; pencil

- Safety: Ordinary store courtesy; no shoplifting a “test”

- The fun: Spotting a ratification secondary and asking what primary it points to
- The skill: Source as secondary; ask what primary it points to; do not file the
jacket blurb as a primary

- Exit: Secondary title + primary it claims to discuss

Talk box

Opening question (locked):
“On this one question, what does this Federalist voice stress — and what does this
Anti-Federalist voice fear?”
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Follow-ups (3-5):

1. Observe: “What do you see / read in each paragraph — before the victory
story?”

2. Maker/audience: “Who is Publius as a newspaper persona — and who is

this Anti-Federalist voice as a pen name? What audience was each trying to

move?”

Reason from the piece: “How do you know the stress or fear from this line?”

4. Check / alternative: “What matches across the two accounts — and what
does each leave out? What would count as success then?”

5. Revise: “You may revise without calling either a liar. Try the other side’s
best point.”

w

How to wait. After you ask, a slow three is a convention, not a sacrament (Stahl
1994 think-time, labelled classroom-origin; Rowe 1972 is science-class wait). Af-
ter they stop, wait again. Look at the two cards or the question card, not at the
adolescent, if the silence is hard.

Stuck silence usually means: vague question card; zero wait; hunting a winner
because you asked who won; guessing what you want; piece never landed; bracing
for a culture-war trap; archaic prose needs a scaffold; they think history means
repeating the parent’s jersey. Pose, wait, point back at both sourced lines — do
not fill the silence with a victory lap.

Incorrect example to diagnose

Incorrect: Parent assigns “read Federalist 10 and 51 this week,” summarizes that
Madison solved factions, skips any Anti-Federalist text, and asks “Why were the
Federalists right?” Exit ticket is a team cheer.

Diagnosis: Victory lap; Publius reprint creep; missing second voice; question
presupposes the jersey.

Repair: One question card. One Federalist paragraph with Publius card first. One
Anti-Federalist paragraph. FED-03 / CORR-04 exit. FED-07 sticky for a Publius
deep week later.
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Blocked / mixed practice

Blocked: FED-01 day, FED-02 day, then FED-03 — do not open both bodies
before cards.

Mixed: After solid On question ____ exits, mix a faction-edge day (17-18) with a
library second-voice hunt; still finish on excerpts.

More on fading and recovery

If Wednesday’s dual Hour became scorekeeping, Thursday is CORR-04 only:
same / different / still wonder — no “winner” line on the exit. If Publius binge
temptation appears, run FED-07 for fifteen minutes and return to the excerpt exit
the same day.

Exit-ticket bank (rotate)

* Venue + one claim (FED-01).

Fear/problem + audience guess (FED-02).

* On question, A stresses ; B stresses ___ (FED-03).

 Shared concern + divergent remedy (CORR-04).
 Faction-in-text + remedy-in-text (FED-04).

 Text can still teach ___ even if circulation was ____ (FED-05).
* Deferred question + today’s sourced claim (FED-07).

* Other voice’s best point is ___ because ____ (ARG-03 soft).

Composite kitchen picture (illustration — not a reported family)

A parent writes on a card: “Does the Constitution need a bill of rights?” Two
paragraphs sit beside it— one Publius, one Anti-Federalist — each with an honesty
card. The student stars one claim in each, writes the On question ___ sentence,
and names a shared concern about power with divergent remedies. A sticky says
“Deeper week — Publius.” Friday’s exit is done. That is an aisle Hour. It is not a
reprint of Publius.
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For the student

Two voices can be smart at the same time. History looking often means holding a
stress and a fear on one question without calling either a liar.

This chapter’s move: put one question in the middle. Source Publius as a newspa-
per persona. Source an Anti-Federalist voice as a pen name. Star a claim in each
paragraph. Say what A stresses and what B fears. Notice what matches and what
each leaves out. You may revise.

Tiny worked example (illustration).

Question card: energy in government (or bill of rights, or representation — what-
ever matches your excerpts). Publius card filled before reading. Anti-Federalist
card filled before reading. You write: “On question, A stresses ; B stresses ___.”
You add one still-wonder. That is enough for one Hour.

Try 1. FED-01: venue + one claim. Cover the body until the card is said.

Try 2. FED-03/CORR-04: On question ____sentence + shared concern / divergent
remedy if you see one.

Explain it back. On this one question, what does the Federalist voice stress — and
what does the Anti-Federalist voice fear? What matches? What is still wonder?

Challenge. FED-07: choose one deferred question for a Publius deep week. Fin-
ish today’s sourced claim anyway. Do not shame yourself for not reading eighty-
five essays tonight.

What “good enough today” feels like.
Two cards. One question. Stress and fear named. No jersey required.

15-16 tip. One voice per day is fine. Oral exit counts. Ask for glosses before you
drown.

17-18 tip. Try both voices in one Hour when ready. Define faction from the text
if you open a No. 10 edge. Keep circulation honesty from erasing the paragraph.

Watch-outs. Victory lap — return to the other card. “One is lying” —
same/different/still wonder. Modern party labels — audience then. Urge to binge
Publius — sticky + finish today’s exit.

Optional notebook lines (dated).
1. Question card.
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2. Publius honesty fields.

3. Anti-Federalist honesty fields.

4. On question ___/ A/ B.

5. Deferred question for a deep week.

A note on Federalist No. 10 and No. 51.

They are famous. Fame is not a reason to dump both unsourced in one sitting.
If you open a No. 10 edge, cut to a short faction paragraph, fill the Publius card,
define faction from the text, and stop. No. 51 can wait for another question card
or for a Publius deep week. Selected edges beat celebrity gulps.

A note on “balance.”

Balance is not a parent summary of the missing side. Balance is two documents
with makers. If you only have one voice tonight, say so on the exit ticket (“second
voice still needed”) and hunt it tomorrow — library first.

If it isn’t clicking

1. They pick a winner before looking.
Next move: Cover the jersey. Cards first. Locked question. Require stars in both
paragraphs before any “who won” sentence.

2. Dense prose freezes them.
Next move: You read one sentence aloud. Gloss two words. Observe-only on one
voice today; second voice tomorrow.

3. They want all eighty-five essays or a full newspaper-war narrative tonight.
Next move: FED-07. Point to Publius. Finish today’s exit on the excerpt. Cover-
age is a map; depth is the hour — and depth has its own book.

Extra diagnostic: Publius as diary.
Next move: Rebuild the Publius card. Ask what anonymity and venue do. Then
read one paragraph.

Extra diagnostic: modern party mapping.
Next move: Erase party labels from the sticky. Ask audience then and success
then.

Extra diagnostic: “Nobody read them so they don’t matter.”
Next move: FED-05 honesty — text can still teach claims and fears even when cir-
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culation was thin; persuasion history and commentary afterlife are different ques-
tions. Still read the paragraph.

Extra diagnostic: generated Federalist letter filed as real.
Next move: Stop. Public-domain excerpt only. Generated text is not a primary.

When to slow down. Empty cards; exits that only cheer a team; second voice
never appears. Stay on FED-01 / FED-02 another week.

When to go ahead. Secure On question ____ exits; CORR-04 without score-
keeping; FED-07 used once without binge. Move toward context/maps/timelines
(Chapter 6) or deepen dual voice with a new question card.

When to get a human tutor. Decoding load, or anxiety that every aisle conver-
sation is a trap. Choose someone who will keep both documents on the table. A
chat window is not the tutor during the attempt.

Correct a wrong reason without crushing the look. Hearing a victory lap, asking
a better question, and naming a better move is teaching. Silence in the face of a
jersey is not kindness. A scolding lecture is not teaching either.

Composite recovery picture (illustration).

A student says, “Federalists were just right.” Parent puts the Anti-Federalist card
back up, asks what fear the pen name names, waits, and takes an exit that includes
both stresses. That is progress.

Tools, including Al

Point back to the History Hour Al box.

If a tool helps you prep, ask it to explain to you the difference between a newspaper
persona and a private diary — after you already chose today’s excerpts. Ask for
isomorphic practice (blank two-voice sheet) with the key held by you. Do not ask
it to invent ratification primary texts.

Parent may prep honesty cards, request a SCRIPT after the try, or ask revision
questions after the student’s On question ____ draft. Do not ask a tool to generate
a “lost Brutus essay” as if it were real. Do not ask it to rewrite the student’s dual-
voice paragraph to an A. Do not photo a packet and request the key. Do not park
an unsupervised chat as the student’s only partner during the attempt — not at 15,
not at 18.
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If you need a second voice and the house shelf is thin, a library hunt beats a gener-
ated primary. Unaided first. Bastani et al., 2025, remains an off-age math caution:
the model may prepare the adult; it may not do the student’s looking. Detectors
fail; do not detector-grade a sourced dual-voice sentence.

At 17-18, co-hold and exam/application integrity still hold. “Write my Federalist
DBQ?” is a ban. Revision questions after their draft remain allowed.

What “done enough” looks like

[J Publius and/or Anti-Federalist honesty card filled before body at least once
this stretch.

[] One question card used; student can complete On question, A stresses ; B
stresses ___.

[J At least one CORR-04 style same/different/still wonder or shared concern +
divergent remedy attempted.

[0 FED-07 used once: deferred question named; today’s exit still finished on
the excerpt.

[J No victory lap as the hour’s thesis; no modern party mapping; no invented
primary.

[1 At least one in-home FED/CORR try and one library/bookstore try across
the weeks you spend here.

[] 15-16: secure on sequenced one-voice — two-voice Hours. 17-18: can
hold both voices on one question in a sitting, with optional faction or circu-
lation honesty soft — without reprinting Publius.

Put the work under History / U.S. History / Government / Civics when you name
it at all. Never title the subject Emerging Adults History I. Never put Publius or a
vendor brand on the transcript line.

Revisit next Tuesday. Mix last week’s two voices on a new one-question card, or
pull the deferred sticky and decide whether this is a Publius deep week — while
still keeping excerpt exits for ordinary Hours. Context, maps, and timelines deepen
place in Chapter 6. Claims with warrant grow in Chapter 7.

Done enough is showable two ways: a sourced stress/fear pair and a corroboration
sticky that does not crown a liar. If only the jersey holds after a night, stay. If both
looking moves hold, move on — and keep pointing to Publius for depth you will
not fake inside Friday’s Hour.
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Life of the habit, light: revisit next Tuesday; mix last week’s two voices; name
this week’s chain link; stop while a look remains. A deep Federalist week is a
gift when chosen. It is not a punishment for finishing today’s paragraph. Keep
the Constitution chain as Hour teaching: documents with makers, not a campaign
speech and not a Federalist monograph.



Chapter 6

Figure 8: A credited founding excerpt with a “their world” sticky, a ratification-
map annotation labelled “later telling,” and a short owned-story chain timeline.
Still-life. No people. No brand logos.

109
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Context, maps, and timelines at high school

Why this matters

What would have to be true in their world — and where and when does this belong
on the chain?

That is not a capitals quiz. It is not a wall of centuries. It is not a scolding sermon
about how people in the past were “dumb” or “corrupt.” It is the question that
turns background into a tool under a founding document already on the table. A
Confederation clause about delay only makes sense if you can feel how long a letter
took. A ratification essay about New York only makes sense if you can point at a
harbor. A date on the Bill of Rights only helps after the rights line has a job and a
maker.

If your family used History for Young Minds, you already practiced maps and
timelines under owned stories. This chapter ages that habit up. At 15-18 the piece
is denser, the chain is named, and “their world” is the interrupt when presentism
sits down first. Presentism is the mind at rest — including for able students who
can already recite years.! A period map is a source with a maker. A modern
ratification map is a later telling of votes. Dates attach after the story is owned.
Simultaneous elsewhere, route and port constraint, and process-not-snap deepen
place without drowning the Hour.

What this idea unlocks is contextualization — space and time under Constitution-
chain stories the student already owns. Wineburg’s contextualization heuristic in-
cludes both.? Classroom work with sixteen- and seventeen-year-olds found sourc-
ing and corroboration easier to move than contextualization; do not pretend one
“their world” prompt installs period expertise.> That is a useful study pattern, not
a promise that every home will see the same result. Then teach.

1Sam Wineburg, “Historical Thinking and Other Unnatural Acts,” Phi Delta Kappan 80, no. 7
(1999); presentism as “our psychological condition at rest” also in Wineburg’s 1998 discussion of
the familiar and the strange. Derek vignette grain: able students still default to now-sense. Access
date for this book’s research: 13 September 2026.

2Wineburg’s contextualization heuristic (spatial and temporal context) from the Lexington /
historical-thinking tradition. Space and time are two handles on the same move.

3Jeffery D. Nokes, Janice A. Dole, and Douglas J. Hacker, “Teaching High School Students
to Use Heuristics While Reading Historical Texts,” Journal of Educational Psychology 99, no. 3
(2007): 492-504. Ages 16—17; multiple texts raised content and sourcing/corroboration; contextu-
alization stayed harder. Classroom origin; not a kitchen RCT.
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You do not need to be a geographer. You do need to put one map that belongs to
this week’s chain link on the table, ask what would have to be true in their world,
and add one date only under a story already owned. Hearing a deficit-past jab, an
atlas slog with no chain story, or a modern ratification map treated as the whole
ratification fight is teaching. Filling the silence with a forty-minute lecture is not.

This week you can learn to script the their-world prompt, cut background to what
the piece needs, annotate one place that belongs to this week’s link, and add one
date under an owned story. Today the student can answer the their-world prompt
out loud once and place this week’s excerpt on the chain chronology card.

Picture two Fridays. In one, a continent wall hangs over the table and no one has
pointed at the harbor the Federalist paragraph actually names. In the other, a simple
coast map sits under a credited excerpt; one sticky marks “near here”; a chain card
names “ratification essays — after Constitution text, before Bill of Rights”; the
student says what would have to be true about distance and delay for the argument
to make sense. Both rooms look busy. Only one built tools the student can reuse
next Tuesday.

This remains a history Hour book. Geography appears as maps under stories. The
C3 Framework folds Geography under its inquiry map; this chapter borrows the
tool, not a full course.* A 2016 parent survey found geography taught that year to
38 percent of homeschooled ninth-through-twelfth-graders, while social science,
history, or social studies sat at 81 percent.” Quote those as flags, not as minutes.
Fold place into U.S. History, World History, or Government honestly. Do not
invent a separate continent wall to “catch up.”

“National Council for the Social Studies, The College, Career, and Civic Life (C3) Framework
for Social Studies State Standards (Silver Spring, MD: NCSS, 2013). Geography sits under Di-
mension 2 as a tools neighbor; this chapter remains a history Hour. History 9—12 pathways include
maker/date/place/audience/purpose and integrating evidence into reasoned argument.

>Meghan McQuiggan, Mahi Megra, and Sarah Grady, Parent and Family Involvement in Edu-
cation: Results from the National Household Education Surveys Program of 2016, NCES 2017-102
/ related NCES 2020-001 table grain (Washington, DC: National Center for Education Statistics),
Table 9, grades 9—12: social science/history/social studies 81 percent; geography 38 percent. Do
not mash middle-grades 82/41 or elementary rows.
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For the parent: understand it yourself

Many adults remember maps as a Friday quiz and timelines as a strip of names
they were supposed to keep forever. Rust on ratification order is normal. It is
not a character flaw. Five to eight minutes of this section, then the warm-up, is
enough for tomorrow. The student still places the sticky and answers the their-
world prompt.

Everyday picture. You have a short credited excerpt — a Confederation problem
clause, a Constitution section, or a ratification paragraph — already sourced this
week. The student snaps: “They were just corrupt” or “Why didn’t they just text?”
You ask: “What would have to be true in their world for this to make sense?” You
wait. You point back at the text. Then you put a simple map of the places named
on the table, or a chain chronology card. The student marks where and when this
belongs on the chain. The map did a job. The date did a job. Neither replaced the
piece.

Precise picture. Contextualization here means reconstructing conditions in their
world — distance, delay, audience, word meanings, who was and was not at the ta-
ble — without drowning the excerpt in a lecture and without a deficit-past sneer.®
A period map is a source: someone made it, for a purpose; what it includes and
leaves out is part of the look. A modern ratification map is a later visualization
of votes — useful, labelled as later telling, never the whole story of floor deals
and essays read. A chain chronology card is a short line of owned Constitution-
chain links (Confederation problem — Convention — Constitution text — ratifi-
cation essays — Bill of Rights), not a generated “complete world timeline.” Pro-
cess not snap means ratification and drafting took months; no one person decided
in one heroic afternoon. Separate understanding from approving (especially at
17—-18) means one sentence that reconstructs reasons and a separate sentence that
keeps present judgment — without forcing endorsement and without forbidding
any moral language forever.

Wineburg’s familiar-versus-strange warning still holds: even strong students de-
fault to now-sense.” Lee’s deficit-past caution licenses the repair without a scold-

®Peter Lee, “Putting Principles into Practice: Understanding History,” in How Students Learn:
History, Mathematics, and Science in the Classroom, ed. M. Suzanne Donovan and John D. Brans-
ford (Washington, DC: National Academies Press, 2005). Deficit-past; word meanings shift; ac-
counts answer different questions.

’Sam Wineburg, “Historical Thinking and Other Unnatural Acts,” Phi Delta Kappan 80, no. 7
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ing lecture.®. Willingham’s knowledge point licenses a tiny story before you de-
mand multi-perspective historiography of 1780s finance.” This is a useful study
pattern, not a promise that every home will see the same result. Then teach.

Wrong answers you should be able to hear

1. Deficit past. “They were dumb / primitive / just corrupt.” Repair: the their-
world prompt; one condition stated without sneer; point back at the line.

2. Cynicism as the only repair. Every founder reduced to a villain, so looking
stops. Repair: reconstruct the problem the text names; dual voices when the
week needs them (Chapter 5); still source before the sermon.

3. Individuals-only constitutional change. “One hero wrote it in a weekend.”
Repair: CTX-05 Process Not Snap; TIME-05 Process Duration; name
months.

4. Drowning the piece in a forty-minute lecture. Background ate the look. Re-
pair: cut to what this excerpt needs; two minutes of place and one neighbor-
ing chain link.

5. Atlas slog / modern ratification map as the whole story / map as truth from
nowhere. Coloring with no reason; treating a later vote map as ratification it-
self; no maker. Repair: honesty card on the map; one pattern the map shows;
one question maps cannot answer; annotate one place the piece names.

A sixth, quieter miss: generated “complete world timeline” as curriculum, or date
flashcards before any looking. Three to seven owned chain cards. One new date
under a story already looked at. Dates help after the story has a face.

Five-to-eight-minute parent warm-up

Do this alone, with tomorrow’s chain piece, before anyone sits down.

(1999); presentism as “our psychological condition at rest” also in Wineburg’s 1998 discussion of
the familiar and the strange. Derek vignette grain: able students still default to now-sense. Access
date for this book’s research: 13 September 2026.

8Ppeter Lee, “Putting Principles into Practice: Understanding History,” in How Students Learn:
History, Mathematics, and Science in the Classroom, ed. M. Suzanne Donovan and John D. Brans-
ford (Washington, DC: National Academies Press, 2005). Deficit-past; word meanings shift; ac-
counts answer different questions.

9Daniel T. Willingham, “Critical Thinking: Why Is It So Hard to Teach?” American Educator
(Summer 2007). Knowledge constrains thinking; a tiny story before multi-perspective dump.
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Minute 1. Cover any date on the piece. Say the small story in two sentences with-
out the year. Name this week’s chain link (problem / structure / rights / ratification
voice / amendment edge).

Minute 2. Write one their-world condition the piece needs (delay, distance, audi-
ence in a state assembly, a then-word). Practice asking it aloud.

Minute 3. Find one map that belongs to this week’s link — period map if credited,
or a simple modern map of a then-place, or a labelled ratification visualization.
Note the maker if known. Honesty: original / reproduction / later telling.

Minute 4. Place one chain chronology card only under a link already owned. If
nothing is owned yet, the card waits beside this week’s excerpt.

Minute 5. Write the locked opening on a sticky. Cut any second continent you do
not need.

Minute 6. Decide the exit ticket: one their-world condition without sneer, or place
+ reason tied to text, or this week’s link named + neighbors.

Minute 7. Practice the wait. Ask the opening aloud. Count three. Do not answer
yourself.

Minute 8. Put the pencil down. You are ready. The student answers their-world
and places the card.

How to teach it this week

The History Hour chapter holds the full session shape. Here is the same five beats
scaled to context, maps, and timelines. Keep about thirty to fifty minutes. If a day
only holds thirty, run the source card, one their-world prompt or one annotation,
and the exit ticket.

1. Source before summary (5-10 min). Put the piece and the map (or the chain
cards) in view. Attribution first: who made the piece, and — if it is a period map
— who made the map. Honesty card: original / excerpt / reproduction / modern
map of a then-place / later telling of votes. The student names what they notice
about the source and the map’s credit line before anyone tells the tidy story.

2. Short look at the body (8-15 min). Read a short excerpt. Observe — Reflect
— Question. One historical question the map, the cards, or the their-world prompt
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can actually speak to: where, when, how long, what else was nearby, what word
might mean something different then.

3. Short background or chain link (5-10 min). Two minutes of place names and
one neighboring chain link already owned. Not a continent lecture. If a date will
matter, preview that dates help after the story has a face. If presentism appears,
run the their-world interrupt here — then return to the piece.

4. One try (10-18 min). One named try-it from the CTX, MAP, or TIME list
below. One try. Not a packet of blank maps.

5. Exit ticket (2-5 min). One their-world condition; or place + reason; or ordered
chain cards plus “this week’s link sits between and .” Done-enough is
right, or wrong-with-a-reason you can use tomorrow — not a percentage.

Exact wording you can say:

* “What would have to be true in their world — and where and when does this
belong on the chain?”

* “What word might mean something different then?”

* “Who else was in the room — and who was not at the table?”

* “What took years, not one day?”

» “What would a scolding ‘they were dumb / corrupt’ miss?”

* “Who might have made this map — and what can a ratification map not
answer?”

* “You may revise your first judgment.”

* “You may move one card.”

First try-it for the student. After the source card and a short look, ask the locked
opening. Wait. The student states one their-world condition without sneer, then
places this week’s excerpt on the chain chronology card. That is CTX-01 plus
TIME-02. It is enough for the first sitting.

How to fade help. First you point at the harbor or the chain neighbor with your
finger while you wait. Then you point at the map or the cards and stay quiet. Then
you sit back. Stop talking when they are mid-look. Look at the piece, the map, or
the cards — not at the adolescent — if the silence is hard.

When to stop talking. After you ask. After they stop, wait again. If they are hunt-
ing a year because you asked year-first, fix the question. If they offer a summary-
only guess or a deficit jab, return to the piece and the their-world prompt. Do not
fill the silence with the right year or a lecture.
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Age-band moves

15-16. One their-world condition from the text. One sticky with a reason tied
to the piece. Chain chronology card: this week’s link + neighbors. Dates after
story. Century as a shelf, not a personality. Oral exit is honest. Scaffold archaic
place-names; they still place the sticky.

17-18. Add MAP-06 Border Line Soft when a boundary change belongs to an
owned unit. CTX-06 Separate Understanding from Approving on a careful ex-
cerpt: understanding sentence + separate judgment sentence. MAP-03 with a
sharper “what maps cannot answer.” TIME-03 Change and Continuity across two
chain links. Still one focus. Still not a continent wall. Still not a historiography
seminar.

Place by skill, not birthday. If a seventeen-year-old still treats the atlas as the hour,
stay on one sticky and a their-world sentence. If a fifteen-year-old already asks
what a ratification map cannot answer, grow that look.

A sample week (illustration, not a calendar)

Labelled hypothetical. Focus move: their-world + chain place/time under this
month’s owned Constitution-chain stories.

* Monday: CTX-01 Their World Prompt on this week’s excerpt.

* Tuesday: TIME-02 Chain Chronology Card + TIME-01 Date After Story.

* Wednesday: MAP-01 Annotate Where or MAP-04 Route / Port Constraint.

* Thursday: MAP-05 Local Marker Spot or OUT-03 Plaque Read with “what
would have to be true then” after looking — one annotation, not a scavenger
hunt.

* Friday: one diagnostic (deficit past, atlas slog, or ratification-map-as-whole-
story) repaired; done-enough checklist on their-world + chain placement.

A second week might focus MAP-02 Period Map as Source. A third, CTX-05
Process Not Snap with TIME-05. The chapter is the skill path. The week picks
one focus.
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Practice that actually builds learning

Named try-its below carry time, materials, safety, the fun, the skill. Library,
museum, courthouse plaque, walking tour, and kitchen table are the practice. They
do not replace the looking move. Pick one in-home and one out-of-home this week.
Coverage itch is the enemy of looking.

Safety is ordinary on every outing: roads; aisle courtesy; museum hands-off rules;
archive handling rules; no tasting unknown things; no shoplifting a “test”; no lec-
ture to a stranger’s child; no cold public quiz of strangers for “oral history”; no
photographing strangers without care. A plaque is print about a place. It is not a
sermon about a city. A civic clause is a document. It is not a culture-war pamphlet.

In-home try-its — context (CTX)

CTX-01 Their World Prompt - Time: 20-35 minutes. - Materials: One ex-
cerpt already sourced this week; timer for wait. - Safety: Table only. No live
controversy as the “presentism bait.” - The fun: Catching your own now-sense
and turning it into a detective question. - The skill: What would have to be true
in their world — without sneer. - Steps: After a presentist snap, ask the locked
half-question. Wait. Point back at the text. One condition aloud. - Error pattern:
Presentism lecture; replacing one morality play with another. - Exit ticket: One
“their world” condition stated without sneer.

CTX-02 Technology / Distance Gap Without Deficit - Time: 25-40 minutes. -
Materials: Map or travel-time note for the 1780s (letters, coaches); excerpt men-
tioning delay or distance. - Safety: Estimate labelled estimate. No outdoor naviga-
tion homework. - The fun: Feeling how long news took. - The skill: A decision
shaped by delay or distance — without “primitive” sneer. - Steps: How long to
send news? What decisions look like under delay? Star a line that names distance,
delay, or place. - Error pattern: Deficit past; tech-mockery as history. - Exit
ticket: One decision shaped by delay/distance.

CTX-03 Word That Shifted - Time: 25-40 minutes. - Materials: Civic or Fed-
eralist excerpt with a charged word (rights, people, union, liberty — keep soft).
- Safety: Dictionary as helper, not as gotcha. - The fun: Hearing then-sense
from surrounding lines. - The skill: Then-sense versus common now-sense; what
changes if we swap. - Steps: Then-sense from surrounding lines; common now-
sense; what changes if we swap senses. - Error pattern: Dictionary-only method;
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shaming now-sense. - Exit ticket: Then-sense + starred supporting line.

CTX-04 Who Else Was in the Room - Time: 25-40 minutes. - Materials: Con-
vention or ratification excerpt that names a few agents. - Safety: Soft entry. No
trauma deep-dive without readiness. No forced guilt sermon. - The fun: Noticing
absences without turning the hour into a rally. - The skill: Named agents + one
absent group we still need sources for. - Steps: After narrative, ask who else was
affected / not at the table. Keep soft. Exit names one need for later sources. - Er-
ror pattern: Forced guilt sermon; erasing absences without care. - Exit ticket:
Named agent + one absent group we still need sources for.

CTX-05 Process Not Snap - Time: 25-40 minutes. - Materials: Timeline cards
for a multi-month drafting or ratification slice. - Safety: Table only. Ordinary
process — not atrocity sequence. - The fun: Seeing that “an event” was often
months. - The skill: What took months; what no one person decided. - Steps:
Sort cards. Circle slow cards. Name one process. - Error pattern: Collapse into
one heroic day; scolding the learner for loving a clean story. - Exit ticket: One
slow process named.

CTX-06 Separate Understanding from Approving (17-18; careful 15-16) -
Time: 20-35 minutes. - Materials: Excerpt with a practice the learner rejects
— still a soft founding/civic object, not a live fight. - Safety: Model the split. Do
not force approval. Do not forbid all moral language forever. - The fun: Holding
two sentences without collapsing them. - The skill: Reconstruct reasons without
endorsing; keep judgment separate and honest. - Steps: Adult models one under-
standing sentence + one present-judgment sentence. Learner writes both. - Error
pattern: Forcing approval; forbidding any moral language forever. - Exit ticket:
Understanding sentence + separate judgment sentence.

In-home try-its — maps (MAP)

MAP-01 Annotate Where - Time: 25-40 minutes. - Materials: Blank or outline
map; excerpt naming places. - Safety: Table only. - The fun: Planting a flag
on a harbor the text actually names. - The skill: Place + reason tied to text. -
Steps: Source card first. Mark places named. One annotation explaining why
place matters to the question. - Error pattern: Pretty coloring with no reason;
modern borders assumed blindly. - Exit ticket: Place + reason tied to text.

MAP-02 Period Map as Source - Time: 30—45 minutes. - Materials: Period
map reproduction with maker/date if known; honesty card. - Safety: Screen with
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an adult if online. No generated “old map” filed as a period source. - The fun:
Spotting what the old map bothers to draw — and what it skips. - The skill: Source
the map; Observe; Reflect purpose; Question; what the map cannot show. - Steps:
Attribution first. Look. Purpose guess. One limit. - Error pattern: “Old map =
accurate photo.” - Exit ticket: Maker/purpose guess + one limit.

MAP-03 Ratification Map Soft - Time: 30—45 minutes. - Materials: Simple
state ratification order map (labelled secondary visualization if modern). - Safety:
No culture-war color coding. Soft pattern talk only. - The fun: Noticing a pattern
— then naming what the map cannot tell. - The skill: Modern map as later telling
of votes; pattern + limit. - Steps: Honesty: later telling. What pattern do you
notice? What questions does a map not answer (floor deals, essays read)? - Error
pattern: Treating map as the whole ratification story. - Exit ticket: One pattern
+ one question maps can’t answer.

MAP-04 Route / Port Constraint - Time: 25-40 minutes. - Materials: Map of
a port, river, or road relevant to the excerpt (New York harbor light if the week’s
voice is ratification — keep light; point to Publius for a deep week). - Safety:
Geography as constraint, not destiny lecture. - The fun: Seeing why a place argu-
ment had teeth. - The skill: One geographic constraint + starred text line. - Steps:
How does geography constrain the political argument in the text? Star the line. -
Error pattern: Geography determinism lecture. - Exit ticket: One geographic
constraint + starred text line.

MAP-06 Border Line Soft (17-18) - Time: 25-40 minutes. - Materials: Map
showing a historical boundary change relevant to an owned unit. - Safety: Soft
ordinary consequences. Not a live border fight. - The fun: Noticing a line on
paper changed someone’s walk or market. - The skill: What changed; who drew
the line; what sources beyond the map we need. - Steps: Source the map. Name
the change. Name one needed source type. - Error pattern: Present borders as
eternal. - Exit ticket: Change named + one needed source type.

In-home try-its — time (TIME)

TIME-01 Date After Story - Time: 20-35 minutes. - Materials: Excerpt; date
cards. - Safety: No shame for a wrong year. - The fun: Story logic first, then the
flip. - The skill: Dates attach after the story is owned; dates then help you revise.
- Steps: Look and talk first; then place dates; ask what the date explains. - Error
pattern: Date drill before any looking; birthday lock. - Exit ticket: Event + date
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»

+ “the date matters because .

TIME-02 Chain Chronology Card - Time: 25-40 minutes. - Materials: Cards:
Confederation problem — Convention — Constitution text — ratification essays
— Bill of Rights (add amendment edge when owned). - Safety: Table only. -
The fun: Parking this week’s excerpt on a chain you can name. - The skill: This
week’s link named + neighbors. - Steps: Sort. Name which card this week’s
excerpt sits on. What came before/after. - Exror pattern: Memorizing order with
no documents; crushing chain into one day. - Exit ticket: This week’s link named
+ neighbors.

TIME-03 Change and Continuity Soft - Time: 25-40 minutes. - Materials:
Two excerpts years apart on a related theme (two chain links, or rights line + later
amendment edge). - Safety: Soft civic objects. - The fun: Holding “something
changed” and “something stayed” at once. - The skill: One change + one conti-
nuity with lines. - Steps: What changed? What stayed? Evidence lines. - Error
pattern: “Everything changed”; “nothing changed.” - Exit ticket: One change +
one continuity with lines.

TIME-04 Century as Tool - Time: 15-25 minutes. - Materials: Timeline strip. -
Safety: None special. - The fun: Parking documents on a long shelf and noticing
how little the shelf says. - The skill: Century placement + one soft co-temporal
note — no dump. - Steps: Place this week’s documents in century; one co-
temporal note kept soft. - Error pattern: Isolated floating dates; century as per-
sonality. - Exit ticket: Century placement + one co-temporal note.

TIME-05 Process Duration - Time: 20—35 minutes. - Materials: Start/end dates
for a drafting or ratification slice. - Safety: Table only. - The fun: Counting
months and feeling debate as duration. - The skill: Duration + one implication
for reading essays. - Steps: Count months. What “debate” means when it lasts
that long. - Error pattern: Snap-decision myth. - Exit ticket: Duration + one
implication for reading essays.

TIME-06 Memoir Written Later Flag - Time: 25-40 minutes. - Materials:
Memoir excerpt about an earlier founding event; two dates visible (event vs writ-
ing). - Safety: Soft remembrance. Family consent if a family memoir. - The fun:
Catching the later pen. - The skill: Useful-for / weak-for. - Steps: Event date vs
writing date; useful for / weak for. - Error pattern: Discarding memoirs; treating
as same-day diary. - Exit ticket: Useful-for / weak-for.



CHAPTER 6 121

Out-of-home try-its

MAP-05 Local Marker Spot - Time: 30-50 minutes (may include OUT). - Ma-
terials: Photo or visit to local courthouse/library plaque quoting a clause; later,
home map and sticky. - Safety: Public sidewalks and public buildings only. No
trespassing. No filming people. No cold-quizzing passersby. - The fun: Finding
a line about this street, then parking it on the kitchen map. - The skill: Source
the plaque; compare plaque wording to document wording; note modernization.
- Steps: Source plaque (who installed, when). Compare to Constitution-chain
wording if quoted. At home, one map sticky + their-world sentence if the plaque
modernizes then-words. - Error pattern: Treating plaque as 1787 bronze; van-
dalism/trespass. - Exit ticket: Plaque wording vs document wording — one dif-
ference.

OUT-03 Courthouse / Civic Building Plaque — with their-world after looking
- Time: 30-50 minutes. - Materials: Local civic-building plaque; notebook. -
Safety: Same as MAP-05. Looking at a building and a public display — not a
protest and not a campaign. - The fun: Copying one sentence in your own hand,
then asking what would have to be true then. - The skill: Plaque as print about
a place; light civic language still gets a source card; their-world after looking. -
Steps: Transcribe one sentence. Commissioner if known. Then: what would
have to be true in their world for this remembrance to make sense? At home: map
sticky. - Error pattern: Filming people; turning rights language into a rally. -
Exit ticket: One transcribed sentence + commissioner if known + one their-world
condition.

Museum map gallery — one annotation - Time: 30—45 minutes inside a visit
you were already taking, or a virtual gallery with an adult. - Materials: One
map on the wall or screen; notebook. - Safety: Hands off. No racing rooms.
No photographing visitors. - The fun: Being the person who looks at one map
while everyone else walks past. - The skill: Observe before the placard; then
who wrote the placard; one annotation, not a continent wall. - Steps: One map.
Observe a full minute. Then the placard. Who made the map, if said? One sticky-
note annotation you can bring home in words. - Error pattern: Scavenger hunt
that replaces looking; treating the placard as the primary without noticing. - Exit
ticket: Object (the map) + placard author if known + one wonder.

OUT-06 Walking Tour Soft - Time: varies. - Materials: Local history walk
brochure. - Safety: Roads; courtesy; no cold quiz of strangers. - The fun: Sep-
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arating brick from brochure. - The skill: Source the brochure author; physical
evidence vs narrated claim. - Steps: Source the brochure. One stop. What evi-
dence is physical vs narrated? - Error pattern: Accepting tour script as primary
without label. - Exit ticket: Physical evidence vs narrated claim.

Library and museum visits are ordinary in this pond — a recent federal survey
found 53 percent of homeschool families reporting a library visit in the past month
and 43 percent an art gallery, museum, or historical site.!® Those rows license the
invitation. They do not replace the their-world and sticky-plus-reason move.

Talk box

Opening (locked): “What would have to be true in their world — and where and
when does this belong on the chain?”

Follow-ups (use three to five):

1. Observe: “What do you see / read — a place name, a delay, a blank on the
map, a word that might have shifted?”

2. Maker / audience: “Who made this / for whom / against what problem —
and who might have made this map?”

3. Reason tied to the piece: “How do you know from this line, not from a guess
about now?”

4. Check or alternative: “What else could be true in their world? What took
years, not one day? What can a ratification map not answer?”

5. Revise: “You may revise your first judgment. You may move one card.”

How to wait. After you ask, a slow three is a convention, not a sacrament. Class-
room wait-time research is mostly science-class in origin (Rowe) and later discus-
sion craft (Stahl); borrow the pause; do not treat those studies as a kitchen history
trial.!! After they stop, wait again. If they are mid-look, do not cut them off. Look
at the piece, the two voices, or the map — not at the adolescent — if the silence is

1%National Center for Education Statistics, Homeschooling in the United States: Results from
the 2022—23 Parent and Family Involvement in Education Survey, NCES 2024-113 (Washington,
DC: NCES, 2024), Table A-5, Homeschool row: library visit in the past month 53 percent; art
gallery, museum, or historical site 43 percent. Access date 13 September 2026.

"Mary Budd Rowe, “Wait-Time and Rewards as Instructional Variables...,” Journal of Re-
search in Science Teaching 11, no. 2 (1974; 1972 tradition): elementary science classes. Robert
J. Stahl, “Using ‘Think-Time’ and ‘Wait-Time’ Skillfully in the Classroom” (ERIC Digest, 1994).
Borrow the pause. Do not mash as a kitchen history trial.
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hard.

What a stuck silence usually means. The question was vague. Wait-time was
zero. They are hunting a year because you asked year-first. They are guessing
what you want. The piece never landed. They offered a summary-only or deficit
guess. They think history means “repeat the parent’s story” or “the review book
is the facts.” Archaic prose needs a scaffold before talk. They are bracing for a
culture-war trap. Your job is to pose, wait, and point back at the sourced line —
not to fill the silence with the right year, and not to turn the table into a fight.

TALK-03 Their World Round (talk protocol). Use CTX-01 as talk: one speaker;
wait after response before evaluation. Exit: one their-world condition.

Blocked, then mixed

Blocked (new move). One their-world prompt or one map annotation or one chain
card sort. CTX-01, MAP-01, or TIME-02 alone. No second continent. No extra
century chant “for enrichment.”

Mixed (when the move is stable). Pair MAP-03 with TIME-02. Pair CTX-02
with MAP-04. Pair a plaque outing with a home sticky and a their-world sentence
the same week. Pair CTX-05 with TIME-05.

One incorrect example to diagnose (illustration)

Labelled illustration, not a reported family. A parent prints a generated “com-
plete world timeline, 4000 BCE—present,” colors the 1780s, and asks, “What year
was the Constitution ratified?” The student chants a year and cannot point at the
harbor the Federalist paragraph names, cannot say what would have to be true
about distance, and treats a modern red-blue ratification poster as “what happened.”
The map is decoration. The year is a performance. The chain is missing.

Repair. Put the paragraph down. Cover the year. Ask the locked opening over a
simple coast map and the chain cards. One sticky. One their-world condition. Flip
the date after the story is said. Label the ratification poster “later telling.” Recycle
the generated world timeline as wallpaper in another room if you must — it is not
this week’s curriculum.

Other misses to hear this month, repaired in one move: deficit past (their-world
without sneer); drowning lecture (cut to two minutes); “old maps wrong, new maps
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true” (one inclusion then / one limit now); snap-heroic day (process cards).

For the student

A mabp is a tool, not a poster you are supposed to memorize. A timeline is a short
line of Constitution-chain stories you already know, not a test of every year. “Their
world” is a question that stops you from judging first and looking second. Your
job today is to say what would have to be true then, to put one mark that belongs
to the piece in front of you, and to park this week’s excerpt on the chain.

What this idea is. History happened somewhere. It happened in a when. People
wrote under delays, distances, audiences, and word meanings that are not yours.
The map helps you say where without guessing from the street you live on now.
The chain timeline helps you say when after you already know the story. Some
maps are sources — a person made them, for a reason, and left things out. A
modern ratification map is a later picture of votes. It is useful. It is not the whole
fight.

Tiny worked example (illustration). You have a short ratification-era paragraph
that names a port city and worries about trade. A simple map of that coast is on
the table. You cover the year. You ask: what would have to be true in their world?
You say: news and goods moved slowly; a city’s port mattered to the argument.
You put a sticky near the named harbor because the paragraph names it. You place
the card on “ratification essays — after Constitution text, before Bill of Rights.”
Then you flip the date. The date helps you say the debate lasted months, not an
afternoon. That is enough for one sitting.

Try 1. On this week’s piece, answer the their-world prompt out loud once without
sneer. Star the line that licensed your condition.

Try 2. Place this week’s excerpt on the chain chronology card. Name the neighbor
before and the neighbor after. On a map, place one sticky. Label guess or known.
Write “Near ____ because this line names it.”

Explain it back. In your own words, tell someone at the table what a their-world
question can do that a summary cannot, and what a date can do only after you own
the story.

Challenge. If you are ready (often 17-18): look at a period map and a modern
map of the same place — or a labelled ratification visualization. Name one thing
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the map can show and one question it cannot answer. Or take a walk with an adult
to a local plaque. Copy one sentence. Who put the plaque up, if it says? Compare
wording to a founding line if quoted. Park that sentence on the kitchen map later.
Write one understanding sentence and one separate judgment sentence if the piece
asks for that split.

You may change your mind when you look. You may write “I don’t know yet” on
a maker line. You do not have to chant centuries. You do not have to finish a wall
of the world. You do not have to pretend a modern vote map is 1788 speaking.

If it isn’t clicking
Three diagnostics. No shame. A wrong reason is information.

1. Presentism or the atlas ate the hour. Symptom: deficit jab, cynicism-only,
coloring capitals, or a generated world timeline — and no one has pointed at the
piece. Next move: close the extra maps. Run CTX-01 + MAP-01 only. One their-
world condition. One sticky. One reason. If archaic place-names are the blocker,
scaffold the reading, then return to the looking move. Slow down here. Do not
add MAP-06 to “enrich” a stuck Monday.

2. Year-first freeze or year-first performance. Symptom: silence while they
hunt a year, or a fluent century with no chain story. Next move: cover every date.
Run TIME-01 then TIME-02. Order by chain logic. Flip last. If they are guessing
what you want, say: “I do not have a year I am waiting for. I want a their-world
condition or a chain place you can show.”

3. Map as truth from nowhere, or ratification map as the whole story. Symp-
tom: “The map just shows it” with no maker; or a modern vote map treated as
ratification itself. Next move: MAP-02 for maker talk, or MAP-03 with pattern +
“what maps can’t answer.” Ask one their-world question. Then stop. Do not scold
“they weren’t stupid.”

When to slow down. One sticky and a their-world sentence are not stable. Archaic
prose is the blocker — scaffold access, then return. Living-memory or family-
artifact work needs consent you do not yet have — skip TIME-06 family versions
until you do.

When to go ahead. They state a their-world condition without sneer, place a sticky
with a reason from the line, park the excerpt on the chain, and attach a date after
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the story. Then MAP-02, MAP-03, CTX-05, or TIME-03 is fair. Border-line soft
and separate-understanding-from-approving wait until that floor is honest.

When to get a human tutor. Place-name or dense civic reading is so heavy that
every hour becomes decoding, and a reading teacher would help access. Or a
family wants a geography course — that is a different title. Point at a Geography
year if the work is actually that. This chapter will not become that course.

Hearing a wrong reason, then asking a better question, then naming a better move
if needed, is teaching. Silence in the face of a wallpaper map is not kindness. A
lecture about every capital is not teaching either.

Tools, including Al

Optional helpers for you, the adult. Keep this short. The History Hour chapter
already holds the full AI box for ages 15-18. Point back there.

You may, on your account, after the student has tried — or before, for your own
prep — ask a tool to explain this week’s context or map idea from a named lesson
or credited map; to make a blank map with empty labels, a blank chain timeline,
or a their-world stem sheet with a parent key the student never sees; to give you a
short SCRIPT of questions to say after they look; or to suggest revision questions
after they have placed a sticky (“What in the piece licenses that mark?”). Crop a
photo to the paper or the map if you ask for a diagnosis. You hear the diagnosis.
You talk to the student.

You may not paste tonight’s map and take the answers. You may not ask the tool
to generate a period map, a “Madison diary,” or a “complete world timeline” and
file it as a source or as the year’s curriculum. You may not put a model summary
on the table as the source. You may not treat a generated painting of a harbor as a
primary. You may not park an unsupervised chatbot as the student’s only partner
— not at 15, not at 18 — when you are co-teacher. You may not invent a maker or
a year. Look. At 15-16 you stay in the room. At 17-18 you still co-hold; turning
17 or 18 is not a licence.

A fluent filled blank from a machine is performance, not the student’s looking.
In a high-school math trial, an unguarded chatbot made practice look better and
left students worse on the test with the window closed.!? That is not a 15-18

12Hamsa Bastani et al., “Generative AI Can Harm Learning,” Proceedings of the National
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history study. The kitchen rule it supports: the model may prepare you and the
next looking page; it may not place the sticky, answer their-world, or flip the date
when those are the lesson.

Paper tools that earn their keep: sticky dots; yarn; index cards with dates on the
reverse; chain chronology cards; a century number line you drew; a library map
reprint; a museum postcard of a map; a “later telling” honesty sticky for modern
ratification visualizations. A wall timeline of owned chain cards is a tool. A brand-
name poster is furniture until someone points.

What “done enough” looks like

Not a perfect Tuesday. Not a finished binder. Not a capitals score. Not a geography
diploma.

This week’s checklist (place by skill, not birthday)

O The student can state one their-world condition without sneer, tied to this
week’s piece.

[J The student can put one sticky on a map that belongs to this week’s chain
link and say a reason tied to the piece.

[J Attribution was said before the tidy story — on the piece, and on a period

map if you used one.

This week’s excerpt sits on a chain chronology card with neighbors named.

At least one date was attached after an owned story, not as a cold flashcard.

One limit was named: a century cannot tell a season; a map cannot show a

kitchen debate; a ratification map cannot show every essay read; a plaque

has a commissioner.

[J One try lived at home; one try lived outside, or a walk-sized instance if you
are homebound (a window-sill map plus a photo of a plaque you already
have).

[1 The exit ticket is in the dated notebook under History, U.S. History, World
History, Government, or Civics — never a brand, never Emerging Adults
History I.

oogd

Academy of Sciences 122 (2025). Turkish high-school math; labelled off-age for this liter-
acy/history band. One crutch sentence, then teach. (Math for Emerging Adults may treat the same
paper as on-age for math — do not mash.)
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[J You heard one wrong turn (deficit past, atlas slog, year-first, map-from-
nowhere, ratification-map-as-whole-story) and asked a better question.

Band exits

» 15-16: “In their world, ___ had to be true, because this line shows . This
excerpt sits on on the chain, between ___and ___.” One sticky. One date
after the story. Oral is honest.

» 17-18: A period-map or ratification-map limit, or a process-duration im-
plication, or an understanding/judgment split — still one focus, still not a
continent wall, still not a Con Law course.

When to move on. The their-world sentence and sticky-plus-reason hold after
a night. The student can show the same skill two ways — oral and a card, or
a kitchen map and a plaque photo. A “grade 11 U.S. History workbook” map
packet is a publisher’s scope, not a legal grade, and not a transcript line. If they
only repeat your summary of ratification, the map was decoration. Rerun with the
body covered and the sticky in their hand.

You are not running a geography diploma. You are teaching tools under a chain
story. Next Tuesday, revisit yesterday’s sticky and chain card. Mix last week’s
harbor with a new card only when the first harbor is owned. Stop while a look
remains. Chapter 7 turns looking into a claim you can check. Chapter 8 turns
these exits into kitchen checks you can reuse.
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Figure 9: A dated notebook page with claim / evidence / warrant / limit labelled,
beside a short credited founding excerpt and a pencil. Still-life. No people. No
brand logos.

129
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Talking and writing civic history

Why this matters

What do you claim — which named source shows it — and what does this claim
not settle?

That is not a timed Advanced Placement essay. It is not a request for a fluent
paragraph a machine could have written. It is the question that turns looking at a
founding document into a sentence another person can check. A claim without a
source is a vibe. A source named with no claim is a caption. A warrant that only
restates the claim is a shrug in fancy clothes. A claim with no limit pretends one
excerpt finished the fight. History talk at this age is a claim that points. History
writing at this age is the same claim, slower, on a dated page — with a warrant and
a limit.

If your family used History for Young Minds, you already practiced “I claim ___
because [source] shows ___.” This chapter ages that habit up. At 1516 the exit
is a sourced paragraph with warrant and limit. At 17-18 it grows toward multi-
paragraph argument and, occasionally, a DBQ-shaped stretch — still not Monday—
Friday identity. English for Emerging Adults holds sentence craft and literacy argu-
ment. Critical Thinking for Emerging Adults holds judgment on ordinary present
stakes. One pointer each, then teach civic history: a spoken or written claim about
a past founding piece, with the maker in the sentence.

What this idea unlocks is the high-school writing exit the C3 Framework names in
ordinary language: integrate evidence from multiple sources into a reasoned argu-
ment.'? Digital Inquiry Group’s classroom materials put the same spine in teacher
language — back up claims with evidence from original documents.'* Copy the
shape. Label the classroom origin. Do not import an AP packet as the weekly
spine.

Regular writing alone does not install those features. Monte-Sano and Thomson

13National Council for the Social Studies, The College, Career, and Civic Life (C3) Frame-
work for Social Studies State Standards (Silver Spring, MD: NCSS, 2013), D2.His.16.9-12: inte-
grate evidence from multiple relevant historical sources into a reasoned argument. Access date 13
September 2026.

Digital Inquiry Group (formerly Stanford History Education Group), Reading Like a Historian
teacher materials: claims backed by evidence from original documents. Classroom origin. Copy
shape; do not import a grade-11 effect size as a home promise.
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found that students who wrote regularly still needed instruction aimed at argu-
ment and historical thinking — reading, evidence analysis, and claim development
taught together, not a stack of summaries hoped into discipline.!® That is a use-
ful study, not a promise that every home will see the same result. Then teach.
Dual-perspective talk grows from dialogic practice when prompted; unprompted
dual-function argument is not the default even near adulthood.'® The parent mod-
els one claim sentence that names the source, one warrant stem, waits, and asks
for a limit and the other voice’s best point before the conclusion.

You do not need to be a historian. You do need to hear a claim with no source, a
source with no claim, a warrant that only restates the claim, a chatbot paragraph
filed as the student’s, a Federalist victory lap with no second voice, and a dis-
agreement that never points at a line — and to ask the locked question, then wait.
Hearing those wrong turns is teaching. Filling the silence with your own perfect
paragraph is not.

This week you can learn to model one claim sentence that names the source, one
warrant stem (“This evidence supports the claim because ”), one limit sentence,
and a prompt for the other voice’s best point. Today the student can write: “I
claim because [source name / maker] shows . This evidence counts because .
This claim does not settle ___.” At 17-18 they add a light “Brutus would say...”
or counter sentence when the week holds two voices.

Picture two Fridays. In one, the notebook holds a tidy summary that could have
come from any review book — or from a window. In the other, a paragraph names
a Constitution section or a Federalist paragraph, points at a starred line, warrants
why that line counts, and admits what the claim does not settle. Both pages look
like writing. Only one is civic history looking on paper.

1>Chauncey Monte-Sano and Amanda Thomson (2022) on regular writing versus instructed his-
torical argument. Regular writing alone was not enough; teach reading, evidence analysis, and
claim development together. DBQ noted as AP-born assessment tool — practice alone is not
enough; refuse AP dump as weekly spine.

®Deanna Kuhn and Amanda Crowell, dual-perspective growth from dialogic practice (2011
grain). Copy shape; substitute Constitution-chain stakes; keep high-heat live topics out of exam-
ples.
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For the parent: understand it yourself

Many adults remember history writing as “five paragraphs about causes,” as a
worksheet blank, or as no writing at all — only talk that drifted into a lecture.
Rust on essay formulas is normal. It is not a character flaw. Five to eight minutes
of this section, then the warm-up, is enough for tomorrow. The student still writes
the blanks.

Everyday picture. A short credited founding excerpt is on the table. You have
already done the source card. You ask: “What do you claim — which named
source shows it — and what does this claim not settle?” You wait. The student
says, “I claim this Confederation clause names a problem of insufficient power to
compel contribution, because Article ____ (maker, date) says ___. This evidence
counts because the clause states the failure in the Confederation’s own words. This
claim does not settle how the later Constitution fixed it.” They point. If they say
“because the Articles were stupid” with no piece, you send them back: “Which
named source shows it?” That pointing is the move.

Precise picture. A claim here is a sentence about the past that could be wrong
and that the piece can speak to. Evidence is a starred line — something another
person can find. A warrant ties the evidence to the claim: why this line counts for
that claim (not a restatement of the claim). A limit is one honest sentence about
what this source cannot tell or what the claim does not settle. At 15-16 the exit
is one paragraph: source sentence; claim; evidence; warrant; limit. At 17-18 it
is multi-paragraph when ready: intro claim; evidence weave; counter soft; limit
— still not a Document-Based Question every week. An occasional DBQ-shaped
stretch (three to four short excerpts, outline before draft) may appear when sourced
paragraphs with warrant are already stable.!”

Talk is not a luxury before writing. Nystrand’s work on authentic questions —
questions where the asker has not already scripted the answer — is the spirit of the
talk box.'® Materials do not discuss themselves; even well-designed document
lessons can produce little text-based talk unless someone asks and waits.'¥ Ac-

7ARG-05 in this book’s activity bank: occasional 17-18 stretch; 3—4 excerpts max; not
Monday—Friday identity.

"®Martin Nystrand and colleagues: an authentic question is one whose asker has not pre-
specified the answer. Recitation (“what year...”) is the contrast.

9 Avishag Reisman, “Reading Like a Historian...,” Cognition and Instruction 30, no. 1 (2012):
86-112. Grade 11; materials # discussion; np? labelled classroom-origin. Do not invent a kitchen
coefficient.
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countable Talk, from a professional-development checklist, names three debts: to
the people at the table (turn-taking), to knowledge (how do you know?), and to
rigorous thinking (a reason, not a vibe).2 Borrow the three as craft. Do not treat
the checklist as a history trial. Stahl’s think-time is a convention for waiting after
a question and after an answer; Rowe’s original wait-time work is science class.?!
Borrow the pause. Do not mash those names as a kitchen RCT.

Monte-Sano and De La Paz’s disciplinary-literacy work is the writing neighbor:
cognitive apprenticeship (I do/ we do/ you do); choose evidence that would matter
to a skeptic; name who and where the evidence comes from.?? Copy the shape. Do
not paste a classroom coefficient onto the kitchen table.

Wrong answers you should be able to hear

1. Claim with no source. “They wanted liberty.” No clause, no maker. Repair:
“Which named source shows it?” Star a line or return to the source card.

2. Source named but no claim. A perfect attribution paragraph and then “so
that’s the document.” Repair: “What do you claim about the past from this
piece?” One sentence.

3. Warrant that only restates the claim. “This supports my claim because my
claim is true.” Repair: “Why does that line count for that claim?” Model
one warrant stem.

4. Chatbot claim / model summary as source / five-paragraph empty ritual.
Fluent encyclopedia voice; summary filed as primary; empty formula with
no lines. Repair: close the window; WRITE-06; student writes from the
piece in view; tool only after a real draft, on your account, as revision ques-
tions — not a rewrite.

5. Own-side-only fluent paragraph / disagreement that never points at a line /
filling silence with the parent’s paragraph. Federalist victory lap; vibe win-
ner; you narrated the claim. Repair: “What’s the other voice’s best point?”;

20garah Michaels, Catherine O’Connor, Megan Hall, and Lauren B. Resnick, Accountable
Talk sourcebook: accountability to community, knowledge, and rigorous thinking. Professional-
development checklist, not a history trial.

2IMary Budd Rowe, wait-time in elementary science (1972 tradition). Robert J. Stahl, “Using
“Think-Time’ and ‘Wait-Time’ Skillfully in the Classroom” (ERIC Digest, 1994). Borrow the
pause.

22Monte-Sano / De La Paz disciplinary literacy: cognitive apprenticeship; evidence that would
speak to a skeptic; name the source. Classroom neighbor, not a kitchen coefficient.
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“Show me the line”; wait; do not rescue the claim.

A sixth: quote dump — three copied lines and no sentence of their own. Repair:
sentence 1 names writer, date, type; then one claim; then one support; then warrant;
then limit.

Five-to-eight-minute parent warm-up
Do this alone, with tomorrow’s piece.

Minute 1. Write one model claim sentence that names the source. Put it in your
pocket. You will not read it first.

Minute 2. Star the line that would support that claim. Write one warrant stem you
could model later. Star one thing the piece cannot tell.

Minute 3. Write one revision question that targets evidence or warrant, not polish:
“Where is the claim in your sentence? Point to the evidence. Why does that line
count?”

Minute 4. Plan the wait after the locked opening. Count three aloud once, now, so
you remember.

Minute 5. Decide the band exit: sourced paragraph with warrant and limit (15-16)
or multi-paragraph / counter soft (17-18). Do not assign ARG-05 before a sourced
paragraph with warrant is stable.

Minute 6. If two learners will sit, plan one uptake prompt: “Add one idea to what
___said, tied to a different line.”

Minute 7. Cut any second excerpt you do not need for a first claim. One piece is
enough for Monday. Two pieces wait for WRITE-04 / ARG-04.

Minute 8. Put the model sentence away. You are ready. They write the blanks.

How to teach it this week

The History Hour chapter holds the full session shape. Here is the same five beats
scaled to talk and a short civic claim. Keep thirty to fifty minutes. If a day only
holds thirty, run the source card, one point-to-the-line talk, and a paragraph exit.

1. Source before summary (5-10 min). Attribution card first. The student names
maker, date, type, audience if known, honesty flag, against-what-problem if the
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chain week needs it. No claim yet. No summary yet.

2. Short look at the body (8-15 min). Observe — Reflect — Question. Adult
scaffolds archaic lines if needed. One question the piece can actually answer.

3. Short background or chain link (5-10 min). Two minutes of story the piece
can carry — previous-and-next chain link named. Then the talk box — not a
lecture that writes the claim for them.

4. One try (10-18 min). One TALK try-it or one WRITE / ARG try-it. One. A
spoken claim can be the whole try on Monday. A written claim—evidence—warrant—
limit can be Wednesday.

5. Exit ticket (2-5 min). “I claim ___ because [named source] shows . This
evidence counts because . This claim does not settle ____.” At 17-18, add a light
counter or “Brutus would say...” when two voices are on the table. Date the page.
File under History, U.S. History, World History, Government, or Civics.

Exact wording you can say:

* “What do you claim — which named source shows it — and what does this
claim not settle?”

* “Where is the claim in your sentence?”

+ “Point to the evidence in the piece.”

* “What’s the warrant — why does that line count?”

* “What can’t this source tell us?”

* “What’s the other voice’s best point?”

* “Whose turn to add one idea tied to a line?”

* “You may revise the claim without erasing the look.”

* “I do not need a pretty paragraph. I need a named source, a warrant, and a
limit.”

First try-it for the student. After the source card and a short look, ask the locked
opening. Wait. Every claim must point to a starred line. That is TALK-02, Point
to the Line, growing into ARG-01, Claim from a Starred Line. If they are new to
writing a warrant, let the first sitting stay oral on claim + line; ARG-02 Warrant
Sentence can be tomorrow.

How to fade help. You model one claim—warrant pair after they have tried, or you
write yours on a card they see only if they are stuck after a real attempt. Then a
frame: “I claim because [name] shows . This evidence counts because . This
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claim does not settle ___.” Then the frame goes away. Stop talking when they are
mid-sentence. Do not finish it for them.

When to stop talking. After you ask. After they answer, wait again before you
evaluate. If they are hunting the sentence they think you want, say so: “I do not
have a hidden claim. I want one you can show from this piece.” If they jump to
a summary, return to the source card. If they file a model summary as the source,
run WRITE-06.

Age-band moves

15-16. Source sentence first. Claim from a starred line. One warrant. One limit.
Talk accountable to the text. Oral claim counts as a try; written paragraph is the
week’s exit when ready. One Federalist or Brutus edge already owned may supply
the claim — not both yet unless corroboration is stable.

17-18. Two-source paragraph or mini-argument (WRITE-04 / ARG-04). Counter
soft. Audience and purpose in argument (ARG-06). Multi-paragraph soft
(WRITE-05). Occasional DBQ-shaped stretch (ARG-05) only when paragraphs
with warrant are stable — labelled occasional, not weekly identity. Seminar soft
at home scale (TALK-05). Still not APUSH as the year’s identity. Still point to
Publius for a Federalist deep week; keep the Hour on one or two excerpts.

Place by skill, not birthday. If a seventeen-year-old still writes vibes, stay on claim
+ starred line + warrant. If a fifteen-year-old already warrants and limits cleanly,
grow toward two sources.

A sample week (illustration, not a calendar)

Labelled hypothetical. Focus move: claim + named source + warrant + limit on
this week’s chain excerpt.

* Monday: TALK-01 Source Before Summary Round + TALK-02 Point to
the Line.

* Tuesday: ARG-01 Claim from a Starred Line + ARG-02 Warrant Sentence.

* Wednesday: WRITE-01 Source Sentence First — full paragraph with ARG-
07 Limit Your Claim.

* Thursday: TALK-04 Add-One or ARG-03 Counter Soft if two voices are
ready; else WRITE-02 Quote vs Paraphrase Soft.

* Friday: one diagnostic (claim with no source, warrant restates claim, or chat-
bot smoothness) repaired; done-enough checklist; save the dated page.
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A 17-18 week with two voices might swap Thursday for ARG-04 and Friday for
WRITE-05 — still not ARG-05 every week.

Practice that actually builds learning

Named try-its below carry time, materials, safety, the fun, the skill. Library,
museum, family-permission artifact, and kitchen table are the practice. They do
not replace the claim-that-points move. Pick one talk try-it and one write/arg try-it
this week when you can. Coverage itch is the enemy of looking.

Safety is ordinary: roads; aisle courtesy; museum hands-off; archive rules; family
artifacts only with permission; no cold public quiz of strangers; no photographing
strangers without care. A civic clause is a document. A Federalist paragraph is a
newspaper argument. Neither is a team jersey.

In-home try-its — talk (TALK)

TALK-01 Source Before Summary Round - Time: 15-25 minutes. - Materials:
Attribution card only at first. - Safety: Table only. - The fun: Detective work
before the body appears. - The skill: Attribution spoken before claim or summary.
- Steps: Pose “what do you notice about who made this?”; wait 3—5s; uptake; only
then uncover body. - Error pattern: Filling silence; revealing body early. - Exit
ticket: One attribution fact spoken.

TALK-02 Point to the Line - Time: 20-35 minutes. - Materials: Excerpt; sticky
flags. - Safety: Do not interrupt mid-search. - The fun: Making every claim
show its homework. - The skill: Claim restated with flagged line. - Steps: After
any claim, “show me the line”; wait; if no line, revise claim. - Error pattern:
Accepting vibe answers; interrupting mid-search. - Exit ticket: Claim restated
with flagged line.

TALK-04 Add-One Protocol - Time: 20-35 minutes. - Materials: Shared ex-
cerpt; siblings or co-op partners if present. - Safety: No debate-club dunking. -
The fun: Building a shared look without a fight. - The skill: Two lines used total.
- Steps: Speaker A claim+line; Speaker B adds one idea tied to a different line;
adult waits. - Error pattern: Dunking; ignoring text. - Exit ticket: Two lines
used total.
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TALK-05 Seminar Soft (home-scale) (17-18; stretch 15-16) - Time: 30—45 min-
utes. - Materials: One stimulating historical question; one/two excerpts; timer. -
Safety: No live controversy as fuel. Not a branded franchise. - The fun: A real
conversation accountable to lines. - The skill: Opening — claim with text —
challenge/add — warrant — closing write. - Steps: Opening question — claim
with text evidence — challenge/add — warrant — closing write (2 min). - Er-
ror pattern: Opinion-without-text; live controversy; franchise kit as RCT. - Exit
ticket: Closing write: claim + line + warrant.

TALK-06 Stuck Silence Repair - Time: 10-20 minutes. - Materials: None. -
Safety: Kind diagnosis, not sarcasm. - The fun: Fixing the question instead of
blaming the silence. - The skill: Restated clear question + one attempt. - Steps:
Diagnose: mushy question vs hard prose vs fear of trap; fix question or scaffold
one sentence; retry wait. - Error pattern: Longer silence with the same mushy
question. - Exit ticket: Restated clear question + one attempt.

TALK-07 Accountable to the Text Soft - Time: 20-30 minutes. - Materials:
Excerpt; optional “line or revise” sticky. - Safety: Politeness without bullying;
evidence without cruelty. - The fun: A house rule that makes talk fair. - The skill:
One turn that cited a line. - Steps: Norm: accountable to community, knowledge,
rigorous thinking (Accountable Talk spirit — PD document, not history RCT);
enforce “line or revise.” - Error pattern: Politeness without evidence; bullying.
- Exit ticket: One turn that cited a line.

In-home try-its — write (WRITE)

WRITE-01 Source Sentence First - Time: 25-40 minutes. - Materials: Excerpt;
notebook. - Safety: Table only. - The fun: Opening like a person who looked.
- The skill: Opening source sentence + claim. - Steps: Sentence 1 must name
maker/date/type; then claim; then evidence. - Error pattern: Summary first; no
attribution. - Exit ticket: Opening source sentence + claim.

WRITE-02 Quote vs Paraphrase Soft - Time: 25-40 minutes. - Materials:
Excerpt. - Safety: Short quotes only — no page dump. - The fun: Two honest
ways to use a line. - The skill: Quote + paraphrase pair labelled. - Steps: One
exact quote (short); one paraphrase without copying syntax; label each. - Error
pattern: Patchwriting; quote-mining without claim. - Exit ticket: Quote + para-
phrase pair labelled.

WRITE-03 Civic Clause Paraphrase - Time: 25-40 minutes. - Materials: One
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CIV excerpt (clause, amendment line, preamble phrase). - Safety: Document job,
not platform rant. - The fun: Putting then-words into your own mouth carefully.
- The skill: Paraphrase + document-job sentence. - Steps: Paraphrase in own
words; then “in the document this seems to ”; then-word note. - Error pattern:
Platform rant; ignoring words. - Exit ticket: Paraphrase + document-job sentence.

WRITE-04 Two-Source Paragraph - Time: 35-50 minutes. - Materials: Two
short excerpts. - Safety: Model — guided — independent. Not AP length on day
one. - The fun: Holding two named voices in one paragraph. - The skill: One
paragraph with two named sources; warrant; limit. - Steps: Model — guided —
independent; claim; A; B; warrant; limit. - Error pattern: Practice alone with
no model; AP length on day one. - Exit ticket: One paragraph with two named
sources.

WRITE-05 Multi-Paragraph Soft (17-18; stretch 15-16) - Time: 40-50 min-
utes (or two days). - Materials: Outline from ARG-04. - Safety: Not five-
paragraph empty ritual. - The fun: Building a short argument that still points.
- The skill: Multi-paragraph draft + one revision note. - Steps: Intro claim; body
with evidence weave; counter soft; limit; revise once for warrants. - Error pat-
tern: Empty ritual; no sources. - Exit ticket: Multi-paragraph draft + one revision
note.

WRITE-06 Model Summary Is Not a Source - Time: 20-35 minutes. - Materi-
als: Chatbot or textbook summary labelled “later telling” + one primary. - Safety:
Label clearly. Do not trick the learner. - The fun: Catching a smooth fake primary.
- The skill: “Summary = later telling; primary =.” - Steps: Compare; refuse fil-
ing the summary as primary; rewrite opening using primary attribution. - Error
pattern: Using summary to skip the primary forever. - Exit ticket: “Summary =
later telling; primary = .”

WRITE-07 Revision Pass — Evidence Weave - Time: 25-40 minutes. - Ma-
terials: Prior draft. - Safety: Target evidence, not only spelling. - The fun:
Upgrading one weak sentence into a pointed one. - The skill: Before/after of
one upgraded sentence. - Steps: Highlight claims without evidence; insert starred
lines or cut claims; one warrant upgrade. - Error pattern: Only spelling edit;
expanding rant. - Exit ticket: Before/after of one upgraded sentence.
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In-home try-its — argument (ARG)

ARG-01 Claim from a Starred Line - Time: 30—45 minutes. - Materials: One
excerpt; highlighter. - Safety: Table only. - The fun: Star first, claim second. -
The skill: Claim + starred line quoted. - Steps: Star two lines; write one claim the
lines can support; scrap claims the lines cannot support. - Error pattern: Claim
with no line; line with no claim; rant. - Exit ticket: Claim + starred line quoted.

ARG-02 Warrant Sentence - Time: 30-45 minutes. - Materials: Yesterday’s
claim+evidence; blank warrant stem (“This evidence supports the claim because
7). - Safety: None special. - The fun: Saying the “because it counts” out
loud. - The skill: Full claim—evidence—warrant trio. - Steps: Model one war-
rant; learner writes one; parent asks “why does that evidence count?” - Error
pattern: Restating the claim as warrant; skipping warrant. - Exit ticket: Full
claim—evidence—warrant trio.

ARG-03 Counter Soft - Time: 30-45 minutes. - Materials: One opposing short
excerpt or a parent-supplied counter-sticky labelled secondary if needed. - Safety:
No culture-war venting. Steelman, not caricature. - The fun: Giving the other side
its best point — then answering with a source. - The skill: Counter in one sentence
+ reply with a named source. - Steps: Steelman the counter in one sentence; reply
with evidence, not insult. - Error pattern: Caricature; abandoning sources. - Exit
ticket: Counter in one sentence + reply with a named source.

ARG-04 Two-Source Mini-Argument - Time: 35-50 minutes. - Materials:
Two short excerpts; one historical question. - Safety: Half-page, not five-
document packet. - The fun: Outline that becomes a short argument. - The
skill: Half-page mini-argument with two named sources. - Steps: Outline:
claim; evidence from A; evidence from B; warrant; limit. - Error pattern:
Five-document AP packet; summary without claim. - Exit ticket: Half-page
mini-argument with two named sources.

ARG-05 DBQ-Shaped Stretch (occasional) (17-18) - Time: 45-50 minutes (or
split across two days). - Materials: 3—4 short excerpts max; central question;
timer optional. - Safety: Label as occasional stretch, not weekly spine. No un-
scaffolded eight-document dump. No model summary as source. - The fun: A
stretch day that still starts with sourcing. - The skill: Outline + one revised para-
graph OR full short essay if time. - Steps: Source each briefly; outline before
draft; draft short essay; one revision target (evidence weave or warrant). - Error
pattern: Making this Monday—Friday identity. - Exit ticket: Outline + revised
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paragraph or short essay.

ARG-06 Audience and Purpose in Argument - Time: 25-40 minutes. - Mate-
rials: Federalist or civic excerpt. - Safety: Rhetoric as craft, not “lying” sermon.
- The fun: Asking who the writer was trying to move then. - The skill: Audience
+ then-purpose + one rhetorical move named. - Steps: Who was the writer trying
to move?; what would count as success then?; how does that shape the rhetoric? -
Error pattern: Treating rhetoric as “lying”; modern audience only. - Exit ticket:
Audience + then-purpose + one rhetorical move named.

ARG-07 Limit Your Claim - Time: 20-35 minutes. - Materials: Learner’s re-
cent claim paragraph. - Safety: Limit is strength, not weakness. - The fun: End-
ing with honesty. - The skill: Limit sentence added. - Steps: Add one sentence:
“This claim does not settle ___ because ___.” - Error pattern: Overclaim from
one line; refusing any limit as “weak.” - Exit ticket: Limit sentence added.

Out-of-home try-its

OUT-01 Library Primary Hunt — claim card - Time: 40-50 minutes visit +
ticket at home. - Materials: Library card; phone photo policy check; dated index
card. - Safety: Aisle courtesy; unmarked phone Al “enhancement” is not a find. -
The fun: Finding areal credited piece, then writing one claim that could only come
from looking at it. - The skill: Credit line + one Observe + one claim paragraph
on a dated card. - Steps: Find one primary or labelled reproduction; source card
from catalog/credit; Observe; at home or at the table, write claim + warrant + limit
from this piece. - Error pattern: Treating everything on a shelf as primary; filing
a trade book as primary. - Exit ticket: Credit line + claim card.

Museum one object — spoken claim - Time: visit length varies. - Materials:
Museum ticket / free day; notebook. - Safety: Hands off. No racing rooms. - The
fun: A claim that could only come from this object. - The skill: Spoken claim
pointing at object detail; label honesty (object vs interpretation). - Steps: Choose
one object. Observe. Read label (who wrote it?). Speak one claim that depends on
looking at this object. Write it later. - Error pattern: Treating label as eyewitness;
touching restricted objects. - Exit ticket: Object fact vs label interpretation +
spoken claim.

OUT-07 Family Permission Artifact - Time: 25-40 minutes. - Materials: Fam-
ily letter/photo/object with permission. - Safety: Consent first. No forced trauma
narrative. No publishing private docs without consent. - The fun: Looking at a
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family piece with the same honesty as a founding excerpt. - The skill: Permission
noted + can/cannot tell + optional claim with limit. - Steps: Consent first; source;
Observe; what it can/cannot tell; optional claim sentence. - Error pattern: Trick-
ing relatives. - Exit ticket: Permission noted + can/cannot tell.

Talk box

Opening (locked): “What do you claim — which named source shows it — and
what does this claim not settle?”

Follow-ups (use three to five):

1. Observe: “What do you see / read on the page before you claim?”

2. Maker / audience: “Who made this / for whom / against what problem?”

3. Reason tied to the piece: “Point to the evidence. How do you know from
this line?”

4. Check or alternative: “What’s the warrant — why does that line count?
What’s the other voice’s best point? What can’t this source tell us?”

5. Revise: “You may revise the claim without erasing the look. Whose turn to
add one idea tied to a line?”

How to wait. After you ask, a slow three is a convention, not a sacrament.”® After
they stop, wait again. If they are mid-claim, do not cut them off. Look at the piece
or the two voices, not at the adolescent, if the silence is hard.

What a stuck silence usually means. The question was vague. Wait-time was
zero. They are hunting the sentence they think you want. The piece never landed.
They offered a summary-only guess. They think history means “repeat the parent’s
story” or “the review book is the facts.” Archaic prose needs a scaffold before talk.
They are bracing for a culture-war trap. Your job is to pose, wait, and point back
at the sourced line — not to fill the silence with your paragraph, and not to turn
the table into a fight.

Z3Mary Budd Rowe, wait-time in elementary science (1972 tradition). Robert J. Stahl, “Using
“Think-Time’ and ‘Wait-Time’ Skillfully in the Classroom” (ERIC Digest, 1994). Borrow the
pause.
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Blocked, then mixed

Blocked (new move). TALK-02 or ARG-01 alone. One piece. Claim + line.
Warrant tomorrow. Limit the day after.

Mixed (when the move is stable). Pair WRITE-01 with ARG-02 and ARG-07 in
one paragraph. Pair ARG-03 with a Chapter 5 two-voice week. Pair WRITE-04
with TALK-05 at 17-18. Pair library hunt with a claim card the same week.

One incorrect example to diagnose (illustration)

Labelled illustration, not a reported family. A student pastes a chatbot para-
graph that begins “The Founding Fathers believed...” with no maker, no starred
line, no warrant, and no limit. The parent marks it “great writing.” The piece on
the table was never used. A model summary has become the source.

Repair. Close the window. Run WRITE-06. Return to the credited excerpt. Ask
the locked opening. Wait. Student writes from the piece: source sentence; claim;
starred line; warrant; limit. Tool later, on the parent’s account, may offer revision
questions after that real draft — not a rewrite.

Other misses to hear this month, repaired in one move: claim with no source (point
to the line); warrant that restates claim (model the stem); Federalist victory lap
(other voice’s best point); five-paragraph empty ritual (cut to one paragraph that
points); ARG-05 before warrant is stable (stay on ARG-02).

For the student

History writing at your age is not “sound smart.” It is a claim another person can
check. You name a source. You point at a line. You say why that line counts. You
say what your claim does not settle. Talk is the same move out loud.

What this idea is. A claim is a sentence about the past that could be wrong. Ev-
idence is a line someone else can find in the piece. A warrant is the bridge: why
that evidence supports that claim. A limit is honesty: one excerpt does not finish
every question. Dual voices — when your week holds them — mean you can say
the other side’s best point without surrendering your sourced claim.

Tiny worked example (illustration). You have a short credited Constitution sec-
tion already sourced. You write: “According to Article I, Section __ (1787 Con-
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stitution text, excerpt), Congress is given power to ____. I claim this section tries
to solve a Confederation-era problem of weak common action because the section
names a power the earlier compact lacked in practice. This evidence counts be-
cause the clause assigns the power in the Constitution’s own words. This claim
does not settle how later amendments changed the balance, and it does not settle
every ratification fear.” You star the line. That is enough for one sitting.

Try 1. Write: “I claim because [source name / maker] shows . This evidence
counts because . This claim does not settle . Star the line.

Try 2. Say the same claim out loud to someone at the table. When they ask “how
do you know?”, point to the line without looking at your paragraph first. Then
check whether your written warrant still matches.

Explain it back. In your own words, tell someone the difference between a sum-
mary, a claim, a warrant, and a limit.

Challenge. If you are ready (often 17-18): add one sentence that steels the
other voice’s best point (“Brutus would fear ___ because [named Anti-Federalist
line]...”), then reply with your sourced warrant. Or revise a prior draft with
WRITE-07 — upgrade evidence weave, not only spelling. Or, when your parent
labels an occasional stretch day, outline a short multi-source argument before you
draft — still your looking, still not a weekly identity.

You may revise without erasing the look. You may write “I don’t know yet” on a
maker line. You do not have to sound like an encyclopedia. You do not have to
win a culture-war argument. You do have to point.

If it isn’t clicking
Three diagnostics. No shame. A wrong reason is information.

1. Claim with no source — or source with no claim. Symptom: vibes, or perfect
attribution and then nothing about the past. Next move: TALK-02 + ARG-01. Star
first. Claim second. One sentence. If archaic prose is the blocker, scaffold one
sentence of access (read a line aloud). Do not rescue the claim.

2. Warrant missing or restating; limit missing; chatbot smoothness. Symp-
tom: “because my claim is true”; overclaim from one line; fluent window prose.
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Next move: ARG-02 with the stem on the table; ARG-07; WRITE-06 if a sum-
mary was filed as primary. Close the window during the attempt.

3. Talk that never points — or parent paragraph fills the silence. Symptom:
combat without lines; seminar that is only opinion; you narrated the answer. Next
move: TALK-07 “line or revise”; TALK-06 if the question was mushy; put your
model claim back in your pocket and wait.

When to slow down. One starred claim is not stable. Warrant is new — stay
on ARG-02 before WRITE-04. Dual voices are still Chapter 5 stretch — do not
demand ARG-03 every week.

When to go ahead. Claim + line + warrant + limit holds after a night. Then
WRITE-04, ARG-03, and (at 17-18) WRITE-05 are fair. ARG-05 waits until
those are honest.

When to get a human tutor. Writing motor work or reading access is the wall
— a writing or reading teacher helps access while you still keep the history claim
as the student’s. Or the family wants an AP course as a course — that is an edge
(Chapter 8), not this chapter’s weekly identity. This chapter will not become an
AP binder dump.

Hearing a wrong reason, then asking a better question, then naming a better move,
is teaching. “Never correct the adolescent” is not this book’s rule. A scolding
lecture about honesty is not teaching either.

Tools, including Al

Optional helpers for you. The History Hour chapter already holds the full Al box
for ages 15-18. Point back.

You may, on your account, after they have tried — or before, for your prep — ask
a tool to explain this week’s claim idea from a named lesson or credited primary;
to make extra claim frames, warrant stems, or SAQ-shaped stems with a parent
key the student never sees; to give you a SCRIPT of questions to say after they
draft; to offer revision questions after a real draft (not a rewrite); to hint with a
question or a named idea, not a finished essay; or to diagnose a cropped photo of
the page. You hear the diagnosis. You talk to the student.

You may not ask the tool to write the student’s paragraph, essay, DBQ, or LEQ,
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or “fix this to an A.” You may not generate a diary, letter, or speech as if it were a
real primary. You may not put a model summary on the table as the source. You
may not park an unsupervised chatbot as the only partner — not at 15, not at 18 —
when you are co-teacher. You may not detector-grade a claim. Detectors fail often
enough that a score is not honesty.”* Fabricated citations are a parent-side risk;
if you asked a tool for a paper on primary sources, open the Library of Congress
Teaching with Primary Sources page or the C3 Framework PDF instead.?® At
17-18, integrity add-ons still hold: no Al-generated AP Test submissions; no Al
substantive Common App prose filed as the student’s own — revision questions
after their draft remain allowed.

At 15-16 you stay in the room. At 17-18 you still co-hold; turning 17 or 18 is not
a licence. The student may sit next to you while you use a tool. They may hear
revision questions after they have drafted. They may type their own blanks. A
model that fills the blanks is still the crutch.

The same off-age caution as in the History Hour: a high-school math trial showed
unguarded chat helping practice and hurting the closed-window test.?® The kitchen
rule: the model may prepare you; it may not write the claim when the claim is the
lesson.

Paper tools that earn their keep: star pencils; claim / evidence / warrant / limit
boxes; dated index cards; a two-source T-chart; the Accountable Three card used
once and put away; a “later telling” sticky for model summaries. A voice-to-text
accommodation is access if writing motor work is the wall — labelled, you in the
room — while they still choose the claim and the line. Audio that replaces looking
at today’s piece is a substitute, not an accommodation.

What “done enough” looks like

Not a perfect paragraph. Not an A. Not a diploma. Not an AP score.
This week’s checklist (place by skill, not birthday)

24Weixin Liang et al., “GPT Detectors Are Biased Against Non-Native English Writers,”
arXiv:2304.02819 (2023). Do not detector-grade a student’s “According to this letter....”

Zwilliam H. Walters and Esther Isabelle Wilder, fabricated citations work (2023). Parent-side:
open the C3 PDF or the LOC page instead of trusting a fluent bibliography.

26Hamsa Bastani et al., “Generative AI Can Harm Learning,” PNAS (2025). High-school math;
off-age for this history band. One crutch sentence.
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[1 The student can say or write a claim that names a source and points at a line.
[J A warrant says why that evidence counts — not a restatement of the claim.
[J A limit sentence names what the claim does not settle.

[1 Attribution happened before the claim.

[J One talk try-it and one write/arg try-it happened; one outing or a homebound
library-screen equivalent if you can.

[J One revision targeted evidence or warrant, not polish alone.

[] At 17-18 whenready: a light counter or second voice acknowledged without
abandoning sources.

[J The page lives in the dated notebook under History, U.S. History, World
History, Government, or Civics — never a brand, never Emerging Adults
History 1.

[J You heard one wrong turn (no source, no claim, warrant restates, chatbot
smoothness, combat, your own paragraph) and asked a better question.

Band exits

e 15-16: “I claim ___ because [source name / maker]| shows . This evidence
counts because . This claim does not settle ___.” One paragraph. Oral
claim counts as practice; written paragraph is the week’s show.

* 17-18: Multi-paragraph soft or two-source mini-argument with counter soft
and limit. Occasional DBQ-shaped stretch only when that floor is stable.
Still not AP as weekly identity.

Life of the habit (not a ninth chapter). Revisit next Tuesday: read last week’s
claim aloud and ask whether the star and warrant still hold. Mix last week’s two
voices if you have them. Name this week’s chain link before the new claim. Stop
while a look remains. A path through high-school history looking is the promise.
A diploma is not. A percentile is not. An AP score is not the only path that counts.

When to move on. The claim—evidence—warrant-limit page holds after a night.
They can show the same skill two ways — spoken and written, or two different
pieces. If they only repeat your model sentence, the piece was decoration. Rerun
with your model in your pocket and their pencil on a fresh line.

A “grade 11 U.S. History workbook” essay prompt is a publisher’s scope, not a
legal grade, and not a transcript line. Several short written arguments across a
term, saved, are enough for an honest sample. That is not a national minutes study.
Chapter 8 turns these exits into kitchen checks you can reuse. Chapter 9 files them
where a stranger can read the title.
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Figure 10: Four plain kitchen skill cards — source a claim, corroborate two
sources, short written argument with warrant, done-enough — beside a dated note-
book and a simple skill progress chart with no percentages. Still-life. No people.
No brand logos.

148
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Short assessments and progress checks

Why this matters

What can you show me two ways today — and what still needs practice?

That question is the spirit of kitchen assessment for ages 15-18. Assessment here
means a dated notebook, a claim that names a source, two short accounts set beside
each other, a short written argument with warrant and limit, an exit ticket, one
explained miss, and a done-enough checklist by skill. It does not mean a percentile
as a personality. It does not mean NAEP. It does not mean a homemade high-stakes
battery. It does not mean “not a history kid.” It does not mean an AP score as the
only honest path.

Families need two truths at once. First: every History Hour already assesses. The
source card, the starred line, the their-world sticky, the claim—warrant-limit para-
graph — those are information. Second: a dedicated Friday rhythm keeps the
week honest when hope, coverage itch, or a publisher’s quiz would skip the look.
Screening a skill is a teaching signal. It is not an identity. Formal evaluation,
when a family seeks it for reading or writing access, is a different column. Kitchen
checks decide Tuesday’s piece.

Wineburg reviewed a century of “kids don’t know history” stories built on fact
tests. Light tours leave few traces; more encyclopedia hours are the usual panic,
and they still leave few traces.?” This chapter will not panic you into a binder of
years. National Assessment scores for U.S. History exist for schools. They are not
a sixteen-year-old’s census, and the federal statistical agency has never published
a nationally representative homeschool U.S. History NAEP score.?® Passing or
missing a state’s reading-and-math sitting does not prove a history year worked.
A publisher’s review booklet checks recall inside a scope. It does not license a
national percentile.

What this idea unlocks is calm evidence you can hold in a notebook a stranger could
read: they can source before the body; they can point to a line; they can say what

2’Sam Wineburg, “Crazy for History,” Journal of American History 90, no. 4 (2004): 1401—
1414. Fact-test jeremiads are old; light coverage leaves few traces. Access date for this book’s
research: 13 September 2026.

28National Assessment of Educational Progress U.S. History / civics highlights are school-
population scores. NAEP Proficient is not a grade-level pass/fail for a homeschool kitchen. NCES
has not published a nationally representative homeschool U.S. History NAEP score.
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matches across two accounts; they can write a short argument that names a source,
a warrant, and a limit; they can place this week’s excerpt on the Constitution chain.
You will know what to reteach Tuesday. You will know when a skill holds after a
night. You will know when to grow from a paragraph to a multi-paragraph stretch
— by skill, not birthday.

APUSH, AP World History: Modern, AP U.S. Government and Politics, CLEP
history and government exams, and dual enrollment sit in this chapter as labelled
edges. They are useful signals when the student and the kitchen are ready. They
are never the default kitchen check and never this book’s weekly identity.?® A full
timed AP DBQ may appear as an occasional stretch for 17-18 when paragraphs
with warrant are stable. It is still not Monday—Friday.

You do not need to be a psychometrician. You need a dated notebook, a pencil,
three kitchen objects you can rotate, the locked question, and — if an edge is in
view — the honesty to label it as an edge.

This week you can learn to run one diagnostic wrong explained and a done-enough
checklist on Friday. If an edge is in view, label it as an edge — title the credit U.S.
History / World History / Government, and record “AP ... exam, score n” as a
separate signal. Today the student can show the same skill two ways — oral and
written, or two different pieces — and name one thing still in practice.

Picture two Fridays. In one, a printout of a score sits on the fridge and no one can
say what the student can do with a fresh founding excerpt. In the other, a chart
with skill names — source, corroborate, claim+warrant, chain placement — has a
date and a note: “holds on a new piece; warrant still shaky; AP practice labelled
practice.” Both rooms feel like they measured something. Only one told you what
to put on the table next week.

For the parent: understand it yourself

Many adults remember assessment as a secret test, a red number, and a hallway
conversation. Others remember no checks at all — only “we finished the chapter”

2College Board AP Students course and fee pages (search-confirmed / opened grain for
this book’s research, access date 13 September 2026): APUSH / AP World History: Mod-
ern / AP U.S. Government and Politics as optional edges; 2026-27 exam fee table about $99
U.S./territories/Canada/DoWEA and $129 outside — confirm with the AP coordinator. CLEP
register page: about $97 plus administration fee — confirm locally. Edges, not defaults.
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or “we bought the AP binder.” For a History Hour, assessment is frequent, short,
kind, and useful. Five to eight minutes of this section, then the warm-up, is enough
for Friday. The student still shows the skill.

Everyday picture. Friday, about twenty-five to thirty-five minutes inside a His-
tory Hour. You put a fresh short founding excerpt on the table — not Monday’s.
Source card (5 minutes). One oral claim that points, with warrant (5 minutes). The
same claim in a short written paragraph with limit (10 minutes). You ask what still
needs practice (2 minutes). You tick two done-enough boxes and write Tuesday’s
hold (3 minutes). The student leaves knowing what worked. You leave knowing

whether the skill transferred.

Precise picture — four columns

Kitchen check

Optional program
review

Optional external
edge

State or clinic
sitting

What to teach
Tuesday

Source a claim;
corroborate two
sources; short
written argument
with warrant; exit
tickets; chain
placement
Parent-run;
skill-based;
screening #+
identity

Recall and
listening inside a
purchased scope
Chapter questions,
pretests, quizzes
when you already
use that program

Not a national
percentile; not a
kitchen trial

AP / CLEP / dual
enrollment when
fit

Labelled edge;
title stays U.S.
History / World
History /
Government;
score as separate
signal

Never the default
weekly spine;
CLEP # NCAA
core

Compliance or
documentation in
that lane
Reading/math
portfolios,
commercial
batteries,
evaluations — not
a history NAEP

Not replaced by
this book; not a
proof the history
year “worked”

Keep the columns separate until they stick.

Three kitchen objects (rotate; one Friday can hold two if you stay short)

1. Source a claim. Credit line, honesty card, letterhead. Who made this, when,
for whom, against what problem — “I don’t know yet” allowed. Then one
claim that points. Write it with a warrant.
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2. Corroborate two sources. Two short texts, or a Federalist and an Anti-
Federalist paragraph on one question, or a text and a map. Where they agree,
where they differ, what that does to the claim. First move is not “one is
lying.”

3. Short written argument with warrant. A dated paragraph — at 17-18,
toward a page or two — with evidence from the sources, a warrant, and a
limit. Not a five-chapter thesis. Not a timed Advanced Placement essay as
the weekly check. Occasional DBQ-shaped stretch only when ready.

Add crumbs: daily exit tickets (2-5 minutes); one diagnostic wrong explained
each Friday; AS-06 Further Investigation Mini as a retest after a night; a progress
chart with skill names, not percentages; chain chronology placement as a fourth
crumb when the week’s link matters.

A 2016 parent survey found social science, history, or social studies taught that
year to 81 percent of homeschooled ninth-through-twelfth-graders.>’ You are not
inventing a subject. You are checking the looking move inside a subject most
families already name. There is no national study of daily homeschool history
minutes. Do not write one into your notebook. Regular narrative or document
work, a map habit most weeks, and several short written arguments across a term
are an honest dose.

No state in the five-state grain this book uses requires a course titled Emerging
Adults History I. Texas’s leading case names reading, spelling, grammar, math,
and good citizenship — not the word history. North Carolina’s test list is English
grammar, reading, spelling, and mathematics — not history; the homeschool is-
sues its own diploma. Pennsylvania secondary homes shall include geography and
social studies (civics, world history, U.S. and Pennsylvania history); graduation so-
cial studies three years; the portfolio tests in earlier grades are reading/language
arts and mathematics, not history. Virginia lets the parent write the list and show
evidence of progress. New York grades 9—12 require social studies (four units)
including American history, participation in government, and economics.3! None

3Meghan McQuiggan, Mahi Megra, and Sarah Grady, Parent and Family Involvement in
Education (NCES 2017-102 / NCES 2020-001 table grain), Table 9, grades 9—12: social sci-
ence/history/social studies 81 percent. Geography as a separately ticked line: 38 percent. Do
not mash middle-grades 82/41.

31 Five-state high-school grain from opened statutes and rules (access date 13 September 2026):
Texas Leeper subjects; North Carolina Division of Non-Public Education test list and diploma
pattern; 24 P.S. § 13-1327.1 (Pennsylvania secondary social studies shall-list; graduation social
studies three years); Va. Code § 22.1-254.1; 8 NYCRR 100.10 (New York grades 9—12 social
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of that is legal advice. Read your own statute. File the kitchen work under His-
tory, U.S. History, World History, Government, or Civics — Geography or
Economics only when the work is actually that. Never a brand. Never Emerging
Adults History 1.

Edges, labelled (not defaults)

» AP (U.S. History; World History: Modern; U.S. Government and Politics):
optional external signal. Homeschoolers typically need a participating
school’s AP coordinator. Opened fee grain for the 2026-27 cycle: about
$99 (U.S./territories/Canada/DoWEA) and $129 outside, plus possible
local proctoring costs — confirm with the coordinator.?®> Safer transcript
practice: title U.S. History / World History / Government, with “AP ...
exam, score n” as a separate line. Tools for learning and labelled practice;
not for live exams. College Board 2026 AP Exam Terms: no Al-generated
Test answers or submissions.*>

» CLEP (U.S. History I/II, Western Civilization I/II, American Government,
Social Sciences and History): optional credit-by-exam edge. Opened regis-
ter fee about $97 plus administration fee — confirm locally.>* Each insti-
tution sets its own credit policy. CLEP is not an NCAA-approved core

studies four units including American history, participation in government, and economics). This
paragraph is not legal advice.

32College Board AP Students course and fee pages (search-confirmed / opened grain for
this book’s research, access date 13 September 2026): APUSH / AP World History: Mod-
ern / AP U.S. Government and Politics as optional edges; 2026-27 exam fee table about $99
U.S./territories/Canada/DoWEA and $129 outside — confirm with the AP coordinator. CLEP
register page: about $97 plus administration fee — confirm locally. Edges, not defaults.

3College Board, AP Exam Terms 2026 (updated 27 April 2026 grain): no Al-generated Test
answers or submissions; no accessing ChatGPT, Photomath, or similar during the Test or breaks.
Course-project Al rules are not live-exam rules. Common App fraud guidance lists misrepresenting
Al substantive output as one’s own among fraud examples — revision questions after the student’s
draft remain allowed.

3College Board AP Students course and fee pages (search-confirmed / opened grain for
this book’s research, access date 13 September 2026): APUSH / AP World History: Mod-
ern / AP U.S. Government and Politics as optional edges; 2026-27 exam fee table about $99
U.S./territories/Canada/DoWEA and $129 outside — confirm with the AP coordinator. CLEP
register page: about $97 plus administration fee — confirm locally. Edges, not defaults.
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course.®

* Dual / concurrent enrollment: state-variant college coursework. When it

fits, designate the course on the homeschool transcript with college name;
keep the official college transcript. Eligibility and age rules are local. Do
not invent a national dual-enrollment right.

» SAT Subject Tests: discontinued (last international sitting June 2021). One

sentence, then stop.>®

Edges sit on top of the kitchen spine. They are not the spine.

Wrong answers you should be able to hear

1.

Birthday gate. “You’re only fifteen, so we don’t do documents” or “You’re
seventeen, so you must do AP packets every Friday.” Repair: run the three
objects at this week’s grain. Adjust length. Place by skill. Label AP as an
edge if you choose it.

. Percentile identity / NAEP panic. “You’re a 40th-percentile history student”

or a news story becomes an encyclopedia year. Repair: translate to a skill
— sourcing before the body is shaky; corroboration still jumps to a villain;
warrant still restates the claim. One piece, one question, one move.

. “Not a history kid.” A miss filed as a type of person. Repair: screening

= identity. Shorter sources. Clearer honesty card. One claim only. Retest
after a night.

. Vendor quiz or AP packet as the only measure. The pretest booklet or a

weekly DBQ stands in for looking. Repair: keep the booklet if it helps recall;
keep occasional AP-shaped practice labelled practice. Add a sourced claim
on a real piece the booklet never saw. Refuse AP as every Friday.

. CLEP as a substitute year of U.S. History for NCAA — or Emerging Adults

History I as a credit. Repair: CLEP # NCAA core; title stranger-readable
courses; never brand the credit.

3NCAA Home School Toolkit pattern: social science is core (DI 2 years among 16 / 2.3 GPA
grain); CLEP / credit-by-exam / audited courses are not NCAA-approved core courses; dual en-
rollment can count with transcript designation and official college transcript. Point to the Toolkit;
do not invent rules from blogs.

3College Board discontinued SAT Subject Tests (announced January 2021; last international
sitting June 2021). One sentence, then stop.
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A sixth: no checks — just the next lesson. Hear abandoned transfer. A skill that
only works on Monday’s familiar clause is not done-enough.

Five-to-eight-minute parent warm-up
Do this alone, before Friday’s sitting.
Minute 1. Open the dated notebook to a blank grid (templates below).

Minute 2. Pick one diagnostic wrong you actually expect this month: summary
first; review-book-as-primary; one-must-be-lying; civic meme without source
card; Federalist victory lap; model summary as source; AP packet as every Friday.

Minute 3. Write the repair move in one sentence.
Minute 4. Practice the locked opening aloud.

Minute 5. Choose today’s object: source-a-claim, corroborate, or short argument
— or a two-ways pair (oral + written on the same skill). If an edge is in view this
term, write one line: “Edge = optional; kitchen = spine.”

Minute 6. Print or sketch a done-enough checklist with skill names, not percent-
ages.

Minute 7. Choose a fresh piece. Transfer dies if Friday reuses Monday’s excerpt
with the answers still in the air.

Minute 8. Put the pencil down. You are ready. They show you two ways.

How to teach it this week

Assessment is not a separate subject titled Emerging Adults History I. It lives in-
side History / U.S. History / World History / Government / Civics as short probes.
Friday often carries the longer sweep. Daily exit tickets stay tiny. The History
Hour’s five beats still hold. The “one try” is the check.

Band 15-16 weekly rhythm

 Daily: 2-5 minute exit ticket matched to the sit (sourcing sentence; their-
world condition; claim + line; chain placement).

* Mid-week: one WRITE-01 / ARG-02 page or one two-account sticky
(match / differ / still wonder).
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Friday: one kitchen object on a fresh piece; one diagnostic wrong explained,;
done-enough checklist; note Tuesday’s hold.

Across a term: several short written arguments with warrant saved. Not a
battery every Friday. Not AP as weekly identity.

Band 17-18 weekly rhythm

Daily exit may be a limit sentence, a warrant upgrade, or a two-source note.
Mid-week: two-source paragraph or counter soft when voices are ready.
Friday: kitchen object on a fresh piece; optional labelled AP-shaped practice
as practice; done-enough; Tuesday’s hold.

Across a term: multi-paragraph soft samples; occasional ARG-05 stretch
when paragraphs are stable — still labelled occasional. Optional external
edge recorded separately.

Five beats on a check day

1.

Source before summary (5-10). Fresh piece. Attribution + honesty card.
No claim yet.

Short look (5-10). Observe — Reflect — Question enough to attempt the
object.

Short background (2-5). Only what this check needs. Name the chain link
if placement is part of the check.

One try = the check (10-20). Source-a-claim, corroborate, or short argu-
ment — or two ways on one skill.

Exit + done-enough (3-5). What still needs practice? Tick boxes. Date the

page.

Exact wording you can say:

* “What can you show me two ways today — and what still needs practice?”

“Can you source before the body on a fresh piece?”

“Can you point to a line when asked how you know?”

“Faced with two voices, what’s your first move?”

“Faced with a civic clause, do you rant before sourcing?”

“Can you write a claim that names a source, a warrant, and a limit?”
“Can you place this week’s excerpt on the Constitution chain?”
“Screening a skill is not a label about who you are.”

First try-it for the student. Show the same skill two ways on a fresh piece: oral
claim that points, then the same claim written with warrant and limit. That is
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enough for the first assessment Friday.

How to fade help. First Fridays, you may remind them of the frame after they
attempt. Later, the frame stays in the notebook as a look-up, not as something you
read aloud first. Stop talking when they are mid-look. Do not nod them into the
answer.

When to stop talking. After you ask. After they show, wait before you evaluate.
If they freeze, run TALK-06: mushy question vs hard prose vs fear of trap. Fix the
question or scaffold access. Do not turn Friday into a lecture that writes the claim
for them.

A sample week (illustration, not a calendar)
Labelled hypothetical. Focus move: Friday transfer check + one diagnostic.

* Monday—Thursday: ordinary History Hours on this week’s chain link (look-
ing, talk, one write).

* Friday: fresh excerpt; source-a-claim two ways; diagnostic “review-book-
as-primary” repaired with WRITE-06 / AS-08; done-enough on source +
warrant; Tuesday note: “reteach warrant stem.”

 Optional later Friday in the term: corroborate two voices; or short argument;
or (17-18) labelled ARG-05 stretch — not the same Friday as three objects.

Practice that actually builds learning

Named try-its below carry time, materials, safety, the fun, the skill. The check is
the practice. Pick one kitchen object and one diagnostic this Friday. Out-of-home
transfer uses a new object for the same skill.

Safety is ordinary: roads; aisle courtesy; museum hands-off; no cold quiz of
strangers; family artifacts only with permission. A check is looking. It is not a
gotcha and not a campaign.

Kitchen objects (in-home)

Object A — Source a claim (check form) - Time: 20-35 minutes. - Materi-
als: Fresh credited founding excerpt; honesty card; notebook. - Safety: Fresh
piece. No Monday answer key in the air. - The fun: Proving the look transfers.
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- The skill: Attribution before body; claim + warrant (+ limit at band). - Steps:
Cover body — attribution — short look — oral claim that points — written claim—
evidence—warrant-limit. - Error pattern: Summary first; review-book voice; no
warrant. - Exit ticket: Dated paragraph + “still needs practice: ___.”

Object B — Corroborate two sources (check form) - Time: 25-40 minutes. -
Materials: Two short excerpts (or text + map); one historical question. - Safety:
Soft civic objects. First move is not “one is lying.” - The fun: Same/different/still
wonder without a villain hunt. - The skill: Agree / differ / what that does to the
claim. - Steps: Source both. Match. Differ. Still wonder. One claim that survives
both — or a claim that must shrink. - Error pattern: One-must-be-lying; ignoring
the weaker-fit source. - Exit ticket: Match / differ / still wonder + revised claim
if needed.

Object C — Short written argument with warrant (check form) - Time: 3045
minutes. - Materials: One or two excerpts already lightly sourced in the sitting;
outline sticky. - Safety: Not a timed AP exam unless you have labelled an edge
practice day. - The fun: A page another person can check. - The skill: Claim;
named sources; warrant; limit; optional counter soft at 17-18. - Steps: Outline
— draft — one revision target (warrant or evidence weave). - Error pattern:
Five-paragraph empty ritual; chatbot smoothness; no limit. - Exit ticket: Dated
argument + revision note.

Object D — Chain placement crumb - Time: 10-15 minutes (add-on). - Ma-
terials: Chain chronology cards. - Safety: None special. - The fun: Parking the
fresh piece on the chain. - The skill: This excerpt sits on ____ between ___ and
___. - Steps: Sort; place; name neighbors. - Error pattern: Memorized order
with no document. - Exit ticket: Link + neighbors.

Exit-ticket shapes (daily crumbs)
Steal from the banks you already use. Keep each ticket tiny.

* Sourcing sentence (who / when / type / honesty).

* One Observe bullet + one Reflect tied to it (AS-01 / AS-02 grain).
* Their-world condition (CTX-01).

* Place + reason (MAP-01).

 Claim + starred line (ARG-01).

» Warrant stem completed (ARG-02).

* Limit sentence (ARG-07).
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* “Summary = later telling; primary = __” (WRITE-06 / AS-08).

Diagnostic wrongs (one Friday, explained)

Pick the miss you actually expect. Name it. Repair it. No identity label.

1.
2.

Summary first. Repair: cover body; attribution first; then look.
Review-book-as-primary. Repair: “That is a later telling. Where is the
credited piece?”

One-must-be-lying. Repair: match / differ / still wonder; first move is not
villain.

Civic meme without source card. Repair: honesty card; maker/date/audience
before slogan talk.

Federalist victory lap. Repair: “What’s the other voice’s best point?” Point
to a line.

. Model summary as source / generated diary as primary. Repair:

WRITE-06 / AS-08; close the window; real piece only.

. AP packet as every Friday. Repair: label edge practice; return kitchen

Friday to one object on a fresh piece.

. Encyclopedia hour / year-first freeze. Repair: one excerpt; locked open-

ing; date after story.

Retest and further investigation

AS-06 Further Investigation Mini (retest grain) - Time: 25-40 minutes. - Ma-
terials: Starred question from an earlier ORQ); catalog or LOC search with adult.
- Safety: Adult with search. Do not finish a research paper tonight. AI summary
is not a find. - The fun: Following one real curiosity one step. - The skill: Can-
didate source credit + next step. - Steps: Name where you might look; find one
candidate; source it; stop. - Error pattern: Infinite rabbit hole; Al summary as

find.

- Exit ticket: Candidate source credit + next step.

After-a-night crumb. Saturday or next Tuesday: one new one-line ticket on the
same skill with a new scrap. If it holds, tick done-enough. If it slips, Tuesday’s
hold is honest.
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Progress without percentile identity

Sketch a simple chart. Rows are skill names. Columns are dates. Cells get a short
note — not a percentage.

Skill 13 Sep 2026 20 Sep 2026 27 Sep 2026
Source before holds on familiar ~ holds on fresh

body

Corroborate two ~ jumps to villain match/differ ok

voices

Claim + warrant + warrant restates warrant ok; limit

limit thin

Chain placement = needs cards oral neighbors ok

Screening # identity. “Warrant still shaky” is a Tuesday plan. It is not a type of
person.

Out-of-home transfer checks
Same skill, new object.

Library hunt with a new piece. OUT-01 on a piece the kitchen has not seen.
Source card + one claim paragraph on a dated card.

Museum label honesty with a new question. OUT-02: object fact vs label inter-
pretation; spoken claim that depends on this object.

Plaque compare with a new clause. MAP-05 / OUT-03: plaque wording vs
document wording — one difference; their-world after looking.

Walking tour soft. OUT-06: physical evidence vs narrated claim; source the
brochure author.

Library and museum visits are ordinary invitations in this pond (53 percent library
/ 43 percent museum-or-site in a recent federal homeschool outing table).>” They
do not replace the kitchen objects.

37National Center for Education Statistics, NCES 2024-113, Table A-5, Homeschool row: li-
brary visit in the past month 53 percent; art gallery, museum, or historical site 43 percent. Access
date 13 September 2026.
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Talk box

Opening (locked): “What can you show me two ways today — and what still
needs practice?”

Follow-ups (use three to five):

1. Observe: “What do you see / read on this fresh piece before you claim?”

2. Maker / audience: “Who made this, when, and for whom — honesty card?”

3. Reason tied to the piece: “Point to the line. How do you know from this?”

4. Check or alternative: “Faced with two voices, what’s your first move? Can
you warrant and limit? Where does this sit on the chain?”

5. Revise: “You may change what still needs practice after you show the sec-
ond way.”

How to wait. After you ask, a slow three is a convention, not a sacrament.>® After
they stop, wait again. If they are mid-look or mid-claim, do not cut them off. Look
at the piece, not at the adolescent, if the silence is hard.

What a stuck silence usually means. The question was vague. Wait-time was
zero. They think Friday is a trap. The fresh piece never landed. They are hunting
the answer from Monday. They think assessment means a percentile. Archaic
prose needs a scaffold before the check. Your job is to pose, wait, and point back
at the sourced line — not to fill the silence with the score story, and not to turn the
table into a fight.

Blocked, then mixed

Blocked (new check habit). One object. Two ways. One diagnostic. Done-
enough. Stop.

Mixed (when Friday is fluent). Object A + chain crumb. Or Object B after a
Chapter 5 two-voice week. Or Object C after Chapter 7 paragraphs are stable.
Edge practice on a different day, labelled.

38Mary Budd Rowe, wait-time in elementary science (1972 tradition); Robert J. Stahl, think-time
/ wait-time (1994). Borrow the pause. Do not mash as a kitchen history trial.
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One incorrect example to diagnose (illustration)

Labelled illustration, not a reported family. A parent prints a weekly AP-style
DBQ every Friday in September, grades it with a rubric copied from a prep book,
and files the scores as “U.S. History.” The student has not sourced a fresh founding
excerpt without the packet’s scaffolding in three weeks. A CLEP date is circled
as “our year of U.S. History” for an athletics folder. The kitchen spine is missing.
The edge ate the week.

Repair. Return Friday to Object A on a fresh credited excerpt. Two ways. Done-
enough on source + warrant. Label any AP-shaped sitting as practice or as an
optional edge. Title the transcript line U.S. History. Record CLEP or AP sepa-
rately. If athletics are in view, open the NCAA Home School Toolkit: CLEP is
not core; social science years use stranger-readable titles.3?

Other misses to hear this month, repaired in one move: birthday gate (place by
skill); percentile identity (translate to a skill note); NAEP panic (one piece, one
move); “not a history kid” (retest after a night); no checks (add a ten-minute crumb
Tuesday).

For the student

Assessment in this house is not a secret about whether you are “a history person.”
It is a chance to show a skill two ways and to name what still needs practice. Fresh
piece. Your eyes. Your pencil. Your voice.

What this idea is. Done-enough means you can show the same skill two ways
and it still works after a night. Source a claim. Set two sources beside each other
without rushing to “one is lying.” Write a short argument that names a source,
says why the evidence counts, and admits what the claim does not settle. Place a
founding excerpt on the Constitution chain. Optional AP, CLEP, or college courses
are edges — useful when you choose them — not the only way to prove you
looked.

Tiny worked example (illustration). Friday. A short credited Bill of Rights

3YNCAA Home School Toolkit pattern: social science is core (DI 2 years among 16 / 2.3 GPA
grain); CLEP / credit-by-exam / audited courses are not NCAA-approved core courses; dual en-
rollment can count with transcript designation and official college transcript. Point to the Toolkit;
do not invent rules from blogs.
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amendment is on the table — not Monday’s. You cover the body, say who made
it and that it is an excerpt, look, then say: “I claim this line tries to restrain ____
for ___ because the amendment text says ___. This evidence counts because the
restraint is in the document’s own words. This claim does not settle later court
readings.” You write the same thing. You place the card on “Bill of Rights —
after ratification essays.” You say warrant still needs practice on a two-source day.
That is a good Friday.

Try 1. On a fresh piece, show source-a-claim two ways: oral, then written with
warrant and limit.

Try 2. On another day, show corroboration: two short sources, match / differ / still
wonder, then one revised claim if needed.

Explain it back. Tell someone at the table what “showable two ways, holds after
a night” means — and what a percentile is not.

Challenge. If you are ready (often 17—18): write a multi-paragraph soft argument
from two named sources with a counter soft and a limit. Or sit an occasional
DBQ-shaped stretch your parent has labelled as stretch — still your outline, still
your looking. Or prepare for an optional AP or CLEP sitting as an edge, while
your transcript still says U.S. History / World History / Government for the year’s
work.

You may name what still needs practice without shame. You may write “I don’t
know yet” on a maker line. You do not have to be a percentile. You do not have
to treat an AP score as your only honest path.

If it isn’t clicking
Three diagnostics. No shame. A wrong reason is information.

1. Transfer failure — works on Monday’s piece only. Symptom: fluent on
the familiar excerpt; freeze on a fresh one. Next move: shorter fresh piece; same
object; after-a-night crumb. Keep the frame visible after the attempt, not before.

2. Identity spiral or edge confusion. Symptom: “I’m bad at history”; or
AP/CLEP panic as the only measure; or CLEP filed as NCAA U.S. History. Next
move: translate to a skill note on the chart; return to kitchen objects; label edges
as edges; open the Toolkit if athletics are in view.
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3. Check became a ceremony or a packet dump. Symptom: Friday lasts two
hours; or every Friday is an eight-document dump; or no checks at all. Next move:
one object, twenty-five minutes, done-enough. Blocked before mixed. Put the
binder away until the kitchen spine holds.

When to slow down. Source-a-claim two ways is not stable. Stay there. Do not
add ARG-05 or an AP practice test to “motivate.”

When to go ahead. The three objects work on fresh pieces and hold after a night.
Then lengthen the argument. Then, if the student chooses, label an edge.

When to get a human tutor. Reading or writing access is the wall — seek help for
access while keeping history looking as the student’s. Or the family wants a formal
evaluation for documentation — that is a different column from kitchen checks. Or
AP Course Audit / coordinator questions need a school’s AP coordinator, not this
book inventing a rule.

Hearing a wrong reason, then asking a better question, then naming a better move,
is teaching. Silence in the face of a percentile story is not kindness. A scolding
lecture about effort is not teaching either.

Tools, including Al

Optional helpers for you. The History Hour chapter already holds the full AI box
for ages 15-18. Point back.

You may, on your account, after they have tried — or before, for your prep — ask
a tool to make isomorphic practice (blank claim frames, empty chain cards, two-
voice sheets, SAQ stems) with a parent key the student never sees; to explain a
diagnostic pattern to you from work they already produced (crop to the paper); to
give you a SCRIPT of check-day questions; or to offer revision questions after a
real draft. You hear the diagnosis. You talk to the student.

You may not paste tonight’s check packet and take the answers. You may not
ask the tool to write the student’s paragraph, DBQ, or LEQ. You may not gener-
ate a diary as a primary. You may not put a model summary on the table as the
source. You may not park an unsupervised chatbot during the attempt. You may
not detector-grade a claim. You may not coach live-exam Al or Al substantive
Common App prose. At 17—18 the integrity add-ons still hold.*°

40College Board, AP Exam Terms 2026 (updated 27 April 2026 grain): no Al-generated Test
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The same off-age caution: a high-school math trial showed unguarded chat helping
practice and hurting the closed-window test.*' The kitchen rule: the model may
prepare you; it may not take the check when the check is the lesson.

Paper tools that earn their keep: done-enough checklists; skill charts without per-
centages; fresh excerpt folders; diagnostic wrong cards; chain chronology cards;
a separate envelope labelled “edge practice — optional.”

Templates you can copy
Done-enough checklist (Friday)

[J Showed one skill two ways (oral + written, or two pieces, or kitchen + out-
ing)

Used a fresh piece or transfer object

Attribution before body

One diagnostic wrong named and repaired (no identity label)

Done-enough box ticked only if the skill held — or left open with a Tuesday
note

After-a-night crumb planned or done

Dated notebook line under History / U.S. History / World History / Govern-
ment / Civics — never a brand, never Emerging Adults History I

[J Optional program review / optional edge (if any) sits in its own column

oogno

0o

Honest notebook line (illustration)

“13 Sep 2026. U.S. History. Sources: [named founding excerpts]. Task: source
a claim; corroborate two sources; write a short argument with warrant. Student:
[attribution + match/differ + short essay]. Still needs practice: [warrant on two-
voice days].”

answers or submissions; no accessing ChatGPT, Photomath, or similar during the Test or breaks.
Course-project Al rules are not live-exam rules. Common App fraud guidance lists misrepresenting
Al substantive output as one’s own among fraud examples — revision questions after the student’s
draft remain allowed.

“'Hamsa Bastani et al., “Generative Al Can Harm Learning,” PNAS (2025). High-school math;
off-age for this history band. One crutch sentence.
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What “done enough” looks like

Not a perfect Friday. Not a percentile. Not a diploma. Not an AP score as the only
signal.

This week’s checklist (place by skill, not birthday)

[] The student showed one skill two ways (oral + written, or two pieces, or
kitchen + outing).

[J The check used a fresh piece, or a transfer object, not only Monday’s an-

swers.

Attribution came before the body on the check piece.

One diagnostic wrong was named and repaired, without an identity label.

A done-enough box was ticked only if the skill held — or was left open with

a Tuesday note.

[J After a night, a crumb retest (AS-06 or a new one-line ticket) was planned
or done.

[0 The notebook line is dated and filed under History, U.S. History, World
History, Government, or Civics — never a brand, never Emerging Adults
History 1.

[J Optional program review, if used, sits in its own column.

[J Optional AP / CLEP / dual-enrollment edge, if used, is labelled as an edge
— not the weekly spine; CLEP not filed as NCAA core.

oogd

Band exits

* 15-16: Oral + written on source-a-claim with warrant and limit. Two short
sources with match/differ. Chain placement oral. A multi-paragraph argu-
ment is a stretch, not a gate. AP packet is not the Friday default.

» 17-18: Paragraph or multi-paragraph + limitation + transfer on a new ob-
ject. Two sources without you holding the answer. Occasional DBQ-shaped
stretch labelled as such. Optional external edge recorded separately. Still
not AP as weekly identity.

Showable two ways, holds after a night. That is the house definition. A skill
that only works while you nod is not done. A skill that only works on one familiar
clause is not done. A skill that returns on Saturday, on a new notice, is done enough
to grow.

Life of the habit (not a ninth chapter). Revisit next Tuesday: pull last Friday’s
grid and ask the same skill on a new crumb. Mix last week’s two voices if both still
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sit in the folder. Name this week’s chain link. Stop while a look remains. Keep
the dated notebook inside History / U.S. History / World History / Government /
Civics. Chapter 9 is the file a stranger can read. This chapter is the check that fills
it.

When to move on from this chapter’s focus. The three objects are usable on
demand. You are not “done with assessment.” You are fluent enough to run a
Friday without a ceremony, without a panic, and without mistaking an edge for
the spine. A publisher’s “grade 11 U.S. History” test is a scope, not a legal grade,
and not a transcript line. A path through high-school history looking is the promise.
A diploma is not. A culture-war win is not. A percentile is not. An AP score is
not the only path that counts.



Chapter 9

Records

The history work can be as ordinary as a library survey chapter and as serious as
any classroom hour. The credit is a family claim until a stranger can use it — a
college admissions reader, an NCAA Eligibility Center staffer, a dual-enrollment
office, a receiving counselor, or the high-school transcript you will someday sign.
That stranger will not have sat at your table. They will have a page.

This chapter is how you make that page at ages 15-18. Lawful, honest, and read-
able to a stranger are three jobs. Keep them in view.

This week you can date one sourced claim and one short argument in a notebook
so a stranger could almost read them. Today the student tries the page. You write
the line, or they write the paragraph.

168
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Figure 11: An open notebook titled History / U.S. History / Government, a dated
line with a sourced claim and a short argument, a pencil, a library postcard. No
diploma seal. No brand. No adolescent.

What you are making

You are making a transcript line plus a dated notebook (or course folder) of His-
tory, U.S. History, World History, Government, or Civics, with the task named,
plus a sourced claim, plus a two-source corroboration, plus a short written ar-
gument, plus optional publisher review when you use a purchased program, plus
optional external edges when they fit. You are not making a national diploma. You
are not making Emerging Adults History I.

When a stranger asks, print those ordinary titles — and Geography or Economics
only when the year’s work was that. Never a brand. Never Exploring America.
Never OpenStax. Never McGraw Hill. Never Reading Like a Historian. Never
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All American History Volume II. Never DIG. Never Emerging Adults History I.
The dated notebook and the kitchen checks live inside those titles.

There is no federal homeschool diploma and no national history credit a registrar
already files.*” Texas, North Carolina, and New York do not issue one. Pennsylva-
nia’s supervisor or approved-organization diploma is a Pennsylvania high-school
object. Virginia’s list of subjects is a list, not a transcript. A parent-issued diploma
can be a real piece of paper. It is not a registrar’s national history credit.

Three readers, if anyone outside the kitchen asks. (1) The state, in a thick jurisdic-
tion: THIP, affidavit, portfolio, evidence of progress — with history samples where
the statute named history. (2) A college admissions office: transcript, counselor
letter (often the parent), optional scores. (3) The NCAA Eligibility Center, if
athletics are in view: Toolkit packet, Core-Course Worksheets for social science,
proof of graduation. State compliance is not a college transcript. Neither fact is a
reason to skip the past — or to fake a credit.

A family that invents “Emerging Adults History I, 1.0, A” for a sixteen-year-old
has created a slogan. A receiving counselor cannot map it. NCAA will not file it.

As of the 2016 Parent and Family Involvement subject tables, among grades 9—
12-equivalent homeschoolers, social science, history, or social studies was taught
that year to 81 percent; geography to 38 percent. Subjects ever taught among
9-12: history/social studies 92 percent; geography 72 percent.*> Those are the
high-school rows. They are not a curriculum preference poll and not a mandate
to finish an AP year. Informal learning does not arrive as “U.S. History, 1.0, B+.”
Name the task, date it, keep a sample, grade on a stated scale if a credit is claimed.

Titles a stranger can read

Print these and only these as high-school names, if a name is needed at all:

42No national homeschool diploma: TEA Home Schooling / Alternative Schooling (Texas does
not award a homeschool diploma); NC DNPE (the home school issues any diploma); Pennsylvania
24 P.S. § 13-1327.1(d.1); New York 8 NYCRR 100.10 (no local or Regents diploma for home
instruction); Virginia list of subjects is a list, not a transcript. Access date: 13 September 2026.

43Cui and Hanson, NCES 2020-001, Table 9 grades 9—12 that year: social science/history/social
studies 81%; geography 38%. Table 8 ever among 9-12: history/SS 92%; geography 72%. Do
not paste middle-band 82/41 or elementary rows into this band. NCES 2024-113 did not republish
subject-taught tables.
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History. U.S. History / American History (only when the year’s work is that).
World History (only when the year’s work is that). Government / U.S. Govern-
ment / Civics / Participation in Government (only when the work is actually
that). Geography or Economics (only when the work is actually that). English /
Literature / Composition. Mathematics. Science. Art, Music, Physical Education.

Those names travel. The NCAA sample homeschool transcript uses ordinary titles
in the same family: Geography, World History, American History, Government,
Western Civilization, Economics. The Core-Course Worksheet says the course
name on the worksheet should be the same as the title on the transcript.** Amer-
ican History on that sample is the same object as U.S. History on this list. Pick
one title and stay with it.

Never a brand. Never Emerging Adults History I. The brand, if used at all, sits in
a parenthetical: “U.S. History (Exploring America; American Voices documents;
two looking lessons; museum visit notes; graded essays).” Combining does not
mint a new title.

A publisher’s “grade 11 U.S. History workbook” is a scope, not a legal grade. A
year that mixed history, English, and Bible still splits: U.S. History or World
History or Government; English for literature and writing; a Bible or religion
line if the family wants one.

Here is an illustration, labelled as such, not a reported family:

13 September 2026. U.S. History. Sources: a short excerpt from
a 1765 newspaper and a later textbook paragraph on the Stamp Act.
Task: source a claim; corroborate two sources; write a one-to-two-
page argument with warrant. Student: named the printer on source
A; noted source B was written after the war; essay arguing the tax
fight was also about who got to consent. Grade recorded on transcript
scale.

That is a record a parent, a Pennsylvania evaluator, a New York quarterly narrative,
a college reader, or an NCAA worksheet can actually use. It is not NAEP.

4“NCAA Eligibility Center, Home School Toolkit 2025-26; Core-Course Worksheet. Sample ti-
tles: Geography, World History, American History, Government, Western Civilization, Economics.
Course name on the worksheet equals title on the transcript.
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The law is a pattern, not one form

U.S. homeschooling is state law. There is no federal history office. Read your
current department page and the statute it cites. Five official-page examples show
the range. None of them requires “Emerging Adults History 1.” History / social
studies is sometimes named, sometimes left to the parent’s list, and sometimes
neither named nor tested.*> This chapter is not legal advice.

Texas. The Agency does not regulate home-school programs. Leeper, restated on
TEA’s Alternative Schooling page, requires a bona fide written curriculum: read-
ing, spelling, grammar, math, and a course in good citizenship. History is not
named as a word. Good citizenship is not a Government credit. The state does not
award a homeschool diploma. For colleges and NCAA, the parent builds a tran-
script with stranger-readable titles. Transfer is treated like an unaccredited private
school.

North Carolina. Notice of Intent. Nine calendar months. Annual nationally stan-
dardized test in English grammar, reading, spelling, and mathematics — not
history. The home school, not the State, issues any diploma. A five-hour day is a
recommendation, not law. Do not name the homeschool after a curriculum brand.
Career and College Promise on the DNPE page is North Carolina dual enrollment
with pathway gates — state-variant, not a national right.

Pennsylvania. Secondary shall include geography and social studies, to include
civics, world history, history of the United States and Pennsylvania. Gradu-
ation social studies is three years. Put the work under World History, U.S. His-
tory, Civics, or Geography as it matches. 990 hours secondary are whole-program
hours. A supervisor (or approved-organization) diploma is Pennsylvania’s high-
school object.

Virginia. Notice, a parent-written list of subjects, and evidence of progress
(fourth stanine, or SAT/ACT/PSAT equivalent, or evaluation / college transcript).

“45Texas Leeper (TEA Alternative Schooling): reading, spelling, grammar, math, good citizen-
ship — history not named. NC DNPE: annual test in English grammar, reading, spelling, mathe-
matics — not history; do not name the school after a curriculum brand. PA 24 P.S. § 13-1327.1:
secondary geography and social studies (civics, world history, U.S. and PA history); graduation
social studies three years; 990 secondary hours. NY 8 NYCRR 100.10: grades 9-12 social studies
four units including American history, participation in government, and economics; unit = 6,480
minutes; 990 hours grades 7—12. Virginia § 22.1-254.1: parent writes the list; evidence of progress.
None requires “Emerging Adults History I.” Not legal advice.
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History is not named as required; the parent writes the list. U.S. History, World
History, Government, or Civics is the ordinary word to write.

New York. Letter of intent, IHIP, quarterly reports, annual assessment. Grades 9—
12 require social studies (four units) including American history, participation in
government, and economics. A unit is 6,480 minutes. 990 hours for grades 7-12.
A brand name is a material, not a required unit title. Home instruction does not
yield a local or Regents diploma. For NCAA proof of graduation, the Toolkit notes
New York (and Hawaii) paths that are not a local diploma — open the Toolkit.

If you live in none of those states, open your department page.

What a short check is

Five objects, not a battery — and a sixth when an edge fits.

1. A dated notebook. Date, task named, what the student read or saw, one
sentence of what happened — under History, U.S. History, World History,
Government, or Civics if a title is needed.

2. Source a claim. Who made this, when, and for whom — from the credit line
— and against what problem when the week is a founding excerpt. Compare
the claim to the piece on the table.

3. Corroborate two sources. Say where they agree, where they differ, and
what that does to the claim. Refuse “one must be lying” as the first move.
On a Federalist week, two voices on one question is the same habit.

4. A short written argument. Claim + named source + warrant + limit. A
paragraph at 15-16; toward multi-paragraph or an occasional DBQ-shaped
stretch at 17—-18 when fit. Revised once when you can. Kept in the notebook.

5. Optional publisher review when you use a purchased program — to check
reading and recall inside a scope. IES does not certify them as randomised
trials. They do not license a national percentile. They generally do not
satisfy North Carolina’s annual battery by themselves.

6. Optional external edge — an AP score, a CLEP score, a dual-enrollment
grade — labelled as an edge. Edges sit on top of the kitchen spine. They
are not the spine.
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Screening is not an identity label. A miss on corroboration is a teaching signal,
not “this adolescent is not a historian.” Reteach with shorter excerpts or one claim
only.

Bands: 15-16 — survey with scaffolds; source a claim; two manageable sources;
a short essay. 17-18 — more independent pace; multi-source essays; optional AP
/ CLEP / dual-enrollment edge when fit.

What a short check is not

NAEP. A percentile promise. Homeschooling was 3.4 percent of K—12 students
in 2022-23 (~1.765 million); the 9th—12th cell was 3.1 percent. Instruction at
home at 5.2 percent — and 6.6 percent in the high-school band — is a different
bucket.*® There is no nationally representative homeschool NAEP U.S. History
score. There is no opened national study of daily homeschool history minutes.

SAT Subject Tests were discontinued — last international sittings June 2021.%

One sentence. Stop.

Edges: AP, CLEP, and dual enrollment

AP United States History, AP World History: Modern, AP United States Gov-
ernment and Politics, CLEP history and government exams, and dual enroll-
ment are edges — useful when the student and the kitchen are ready. They are not
the default year and not a requirement of this book.*3

Safer transcript practice when an AP exam is sat: title the credit U.S. History,

4NCES 2024-113: 3.4% homeschooled 2022-23 (~1,765,000); 9th—12th 3.1%. Instruction-
at-home 5.2% (6.6% in 9th—12th) is a different bucket. No nationally representative homeschool
NAEP U.S. History score. Library curriculum source 2016 grades 9-12: 58% (Table 6). Home-
school library visit past month 2022-23: 53%; museum/historical site: 43% (Table A-5).

47College Board, 19 January 2021: SAT Subject Tests discontinued; last international sittings
May—June 2021.

“8College Board AP Students pages for APUSH, AP World History: Modern, AP U.S. Gov-
ernment and Politics (accessed 13 September 2026): prerequisites none; credit institution-specific.
CLEP history/government exams on College Board topic list; ACE recommendations on exam
pages; each institution sets policy. NCAA Toolkit: CLEP / credit-by-exam / audited courses are
not NCAA core. Dual enrollment is state-variant; designate college name on the transcript. Con-
firm current AP/CLEP fees locally — snapshot tables change.
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World History, or Government, and record “AP ... exam, score n” as a sepa-
rate signal. Homeschoolers typically need a participating school’s AP coordinator.
Confirm fees and local costs with that coordinator. Credit is institution-specific.

CLEP may become college credit. It is not NCAA core. Audited, CLEP, and
credit-by-exam courses are not NCAA-approved core courses. Each college sets
its own policy.

Dual enrollment is a college course taken during high school. Access is local
— North Carolina’s Career and College Promise has pathway gates; New York
generally keeps home-instructed students out of the district program; Virginia will
accept a college transcript as one form of evidence of progress. Map the course to
U.S. History, World History, or Government, with the college named. NCAA
wants dual-enrollment coursework designated on the homeschool transcript with
college name and location, plus a separate official college transcript.

A student who only “CLEPs out” without course lines may look thin to admissions
— and NCAA will not count the CLEP as core. Edges sit on top. The kitchen
method is still the piece on the table, the unaided claim, and the dated notebook.

NCAA, if athletics are in view

If Division I or Division II sports might be in the picture, social-science planning
starts in ninth grade. Social science is a core area.*’

Division I asks for sixteen NCAA-approved core-course credits from the start of
ninth grade, including two years of social science. Ten of the sixteen, including
seven in English, math, or science, must be finished before the seventh semester —
the 10/7 rule. Minimum core-course GPA is 2.3. Proof of graduation is required. If
Division II is in view, open the current Division II sheet for that year’s year-count.

The homeschool packet includes a transcript (with a ninth-grade start date and
an administrator signature), an administrator statement that instruction followed
state law, a Core-Course Worksheet for each core course, and proof of graduation.
Evaluation begins after those documents are in and an NCAA school has placed

4NCAA Home School Toolkit 2025-26; Division I: 16 core courses including 2 years social sci-
ence; 10/7 rule; 2.3 core GPA; proof of graduation. Social science is core. Point to the Toolkit, not
blogs. NY/HI graduation-proof path per Toolkit: district/state letter or equivalency exam. Confirm
current Division II year-counts on ncaa.org at the time of use.
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the student on an Institutional Request List. CLEP and credit-by-exam do not
count as core.

Hawaii and New York have a graduation-proof rule: the Eligibility Center cannot
accept proof of graduation from a diploma issued by a homeschool in those states.
A district or state letter, or a state-recognized equivalency exam after the class
graduation date, is the toolkit’s stated path.

Point to the current NCAA Home School Toolkit and Core-Course Worksheet. Do
not invent rules from blogs. If athletics are not in view, the same titles still serve
colleges and transfers. The honesty is the point either way.

Place by skill, not birthday

Can the student name who made the piece before the body? If not, they are still in
sourcing. Can they say what matches across two short accounts? If not, they are
still in corroboration. Can they write a claim with warrant and limit? If not, they
are still before the short argument. High-sounding titles cannot skip those moves.

A fifteen-year-old may still need taught looking. An eighteen-year-old may still
need a survey year before AP as an edge. Lying on the transcript to match a birth-
day helps no college and hurts NCAA.

What to keep in the file

1. A dated notebook under History, U.S. History, World History, Govern-
ment, or Civics.

2. Transcript lines a stranger can file — title, year, credit, grade and scale, brief
description of readings and writing, who taught, signature and date.

3. Sourced claims, two-source corroborations, and short written arguments —
samples across a term.

4. Optional publisher review and optional AP / CLEP / dual-enrollment arti-
facts in their own envelopes.

5. State objects that actually apply (Pennsylvania portfolio samples; New York
quarterlies; Virginia list; North Carolina battery in its lane).

6. If athletics are in view: Toolkit packet pieces, including a Core-Course
Worksheet for each social-science year.



CHAPTER 9 177

Life of the habit, as the file you keep, lives here: date the work; name the skill;
keep one wrong turn you can reteach. Revisit next Tuesday is a move in Chapters
7 and 8. The notebook is how Tuesday leaves a trace.

A path through high-school history looking is the promise. A diploma is not. A
percentile is not. An AP score is not the only path that counts.

For ages 11-14, see History for Young Minds. For grades 1-12 handbook length
on records, AP, and NCAA, see History for Homeschooling. For ages 5-10, see
History for Little Thinkers. One pointer each; then teach the 1518 file.



Chapter 10

Resources

This chapter names programs families actually meet at ages 15-18. It does not
rank them. It does not sell them. It is a fit list so you can match an object to
the table you already have: how much of the teaching you will carry, whether
the spine is a survey narrative, a school-shaped textbook, or a document-looking
move, whether the house wants a religious frame or a secular one, and whether the
publisher describes a high-school credit shape.

A “grade 11 U.S. History workbook” is a publisher’s scope, not a legal grade.
Placement is by skill. The record, as Chapter 9 said, still says History, U.S. His-
tory, World History, Government, or Civics. Combining two honest objects
does not mint a new title.

This week you can name why tonight’s object fits this student — usually a library
survey and a postcard before a catalog cart. Today the student tries that page. They
are not on a shopping task.

178
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Figure 12: A library card, a museum postcard, a generic book spine with the title
unreadable, a lined notebook page and pencil. No logos. No portraits.

How to read a program

Five questions do the work.

Parent load. Are you sitting nearby while an independent high-schooler works a
survey? Hosting a discussion from assigned documents? Building lessons around
a dense textbook? Booking a museum Sunday?

Spine. Narrative textbook with assigned primaries? School-shaped basal? Free
college-density OER? Looking move with a document on the table? Living books
plus written argument as a method?

Religious or secular. Some programs say so on the first page. Some do not market
a worldview. Fit is a house decision, not a ranking.
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High-school credit shape. Does the publisher describe a year of U.S. History,
World History, or Government a stranger could file? A publisher’s “credit” sen-
tence is a scope. The registrar still wants a mappable title and a description of the
work.

Cost shape. Nothing tonight with a library card. A free PDF. A print set whose
dollars change. Fees this book did not lock for 2026. Confirm a current price on
the page before you buy. This chapter omits list prices that were not locked.

Reach numbers on an organization’s page are that organization’s copy, not a home-
school census. Homeschooling was about 3.4 percent of U.S. school-age children
in 2022-23 (~1.765 million); the 9th—12th cell was 3.1 percent.>® That is the pond.
It is not a finding that most high-school homeschoolers use any one spine.

Library and museum — $0 first

A public-library card. A high-school or adult nonfiction history shelf. Research
help. A museum, historical site, or local history room. That is tonight.

Fit. Parent load: presence and talk, not a script. Chronology: whatever the shelf
and the exhibit offer — often thematic, not a four-year Carnegie sequence. Look-
ing: objects and labels in a gallery are natural who-made-this and two-source
prompts. Placement: the student’s interest and reading stamina, not a grade sticker.
Cost shape: $0 first with a card. Fines, holds, museum admission, and parking
are local objects — this book does not invent a national free-museum guarantee.

In 2016, 58 percent of 9th—12th-equivalent homeschool households used the
library as a source of curriculum and books. In 2022-23, 53 percent of the
Homeschool-total row had visited a library in the past month, against 29 percent
of all K-12; 43 percent had visited an art gallery, museum, or historical site,
against 23 percent.>! Those are different questions in different years. Both are
a free-or-low-cost hour. At ages 15-18 the free hour is research and argument:

S'NCES 2024-113: 3.4 percent homeschooled in 2022-23 (~1,765,000); 9th—12th grade equiva-
lent 3.1 percent. Instruction-at-home 5.2 percent is a different bucket. Access date: 13 September
2026.

>INCES 2020-001 Table 6: library as curriculum source, grades 9-12, 58 percent (2016).
NCES 2024-113 Table A-5: Homeschool-total library visit past month 53 percent; art
gallery/museum/historical site 43 percent (2022-23). Different questions, different years — keep
them labelled.



CHAPTER 10 181

take out a survey chapter or two short sources, name who made them, write a
dated paragraph or essay, record the work under U.S. History or World History or
Government.

Interlibrary loan, used bookstores, and public-domain texts (Library of Congress,
Founders Online, OpenStax PDF) are $0 or near-$0 when a title is not on the
local shelf. A gallery walk is not a transcript line by itself. It does not replace a
chronological spine for a family that wants one. It is the honest starting inventory
before a catalog purchase. Library and museum outings motivate. They do not
replace the source-before-summary looking move.

Transcript. Not a course by itself. Materials under U.S. History / World History
/ Government if a credit is claimed: “library surveys and biographies, titles listed;
two-source notes; museum visit notes; graded essays.” Never Emerging Adults
History I. Never “Library Hour 1.”

The teaching chapters of this book are written for this object first. A purchased
program is a fit, not a requirement.

Living books + written argument — method, not a
brand

Reading a well-written history or biography, then asking the student to tell back —
and, at 15-18, write an argument — what happened and what the sources support;
then add who-made-this and corroboration. That is the method. It needs a library
card and a blank page — $0 beyond paper and whatever the library already holds.

Fit. Parent load: select a book, sit nearby, read the first written argument without
rewriting it into adult prose. Chronology: whatever books you choose. Looking:
weak unless you add source-a-claim and two-source work on purpose. Placement:
length and difficulty track reading stamina, not a birthday. Pairs honestly with
Notgrass reading lists, OpenStax chapters, or a naked library bag.

Transcript. Materials under U.S. History / World History / Government: “living
books + written argument, titles listed.” Never a method nickname as a fake credit.



CHAPTER 10 182

Notgrass History (Exploring America; Exploring
World History; Exploring Government)

Notgrass History publishes Christian high-school paths. The mission language on
the pages opened for this book centers materials in Scripture that help parents train
children to honor God with heart, soul, and mind. The high-school catalog also
names Exploring Economics and Exploring World Geography.

Exploring America (5th edition) is described as one year of U.S. history, English,
and Bible for high school, with American Voices as an assigned reader of original
documents, speeches, poems, stories, and hymns. Exploring World History (3rd
edition) is described as one year of world history, English, and Bible, with original
documents in In Their Words. Exploring Government is the Government neighbor.
Independent learning is part of the marketing. Time language on the world-history
page: depending on reading speed and projects, an average of two to three hours
for each daily lesson of the integrated course — publisher copy, not an NCES
history-minutes figure.>?

Fit. Parent load: lower day-to-day if the student works independently, as the pub-
lisher markets; the adult still hosts worldview and grading. Narrative textbook plus
assigned primary-source readers — not a Digital Inquiry Group lesson and not a
secular basal. Religious: explicitly Christian. High-school credit: the publisher’s
multi-credit language is a publisher’s scope, not an NCAA or registrar decision.
NCAA still needs mappable titles and a Core-Course Worksheet for the history
line.

Transcript. U.S. History or World History or Government. Never “Explor-
ing America.” Never “Notgrass.” English for the literature and writing; Bible or
religion as a separate line if you want one.

>2Notgrass History, Exploring America 5th edition, Exploring World History 3rd edition, and Ex-
ploring Government catalog / package pages (shop.notgrass.com; accessed 13 September 2026).
Company copy, including independent-learning language, biblical-worldview language, multi-
credit language, and the 2—3 hour integrated-lesson figure on the world-history page. Omit un-
verified 2026 kit list prices. A parent testimonial mentioning CLEP is testimonial, not a pass-rate.
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A textbook path — McGraw Hill and OpenStax

Some families want a school-shaped survey: whatever the local district uses, a
used basal, or a current high-school edition.

One currently sold high-school example is McGraw Hill United States History,
Student Edition, copyright 2023, grades 9—12. The company’s page describes
primary and secondary sources, Essential Questions, and inquiry-infused content.
School bundles are sold as multi-year subscriptions. The marketing on that page
is classroom and district marketing. Homeschool use is possible the way any high-
school textbook is possible.>

OpenStax U.S. History, from Rice University, is a free survey under a Creative
Commons BY-NC-SA license: web and PDF at no cost, low-cost print. The pref-
ace says it is designed to meet the scope and sequence of most introductory courses,
with both a top-down political story and lived-experience accounts, and particu-
lar attention to race, class, and gender. It is secular. It is college-density prose.
Parent load is high if you have to build lessons around a chapter written for an
intro-college course.>*

Fit. Parent load: high if you run a basal as designed; moderate if you use it as a
student-facing survey and skip the apparatus. Textbook, not a read-aloud narrative
and not a one-document seminar. Secular school and open texts. High-school
credit: this is the shape of a U.S. History year. Older used basals occupy the same
fit slot — name the book they hold.

Transcript. U.S. History. Not “McGraw Hill 2023.” Not “OpenStax.”

All American History Volume II (Celeste W. Rakes;
Bright Ideas Press)

Volume II runs from the mid-1800s forward as a Christian U.S. narrative with a
Companion Guide (note-taking, reviews, tests, activities, timeline, mapping, read-

5*McGraw Hill, United States History, Student Edition, copyright 2023, grades 9-12 (company
product page; accessed 13 September 2026). Classroom and district marketing. ISBN and bundle
prices change — confirm on the page; list prices omitted here.

4P, Scott Corbett et al., U.S. History (OpenStax / Rice University), preface (openstax.org; ac-
cessed 13 September 2026). CC BY-NC-SA; free web and PDF; designed for introductory-course
scope and sequence.
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ing lists). The series is labelled for students in grades 5 to high school, adaptable
younger; Volume II is described as a full year’s worth of history for grades 612
with a distinctly Christian lens — as the publisher describes it.>> Volume I is the
earlier U.S. half; both sit as Christian U.S. neighbors in band.

Fit. Parent load: moderate; more textbook-shaped than a living-books bag alone.
Religious: Christian, named as such. High-school credit: the publisher describes
a two-year U.S. path that can reach high school. The transcript still says U.S. His-
tory. Not a Reading Like a Historian document seminar; the spine is the student
reader.

Transcript. U.S. History. Never “All American History Volume II.”

Digital Inquiry Group Reading Like a Historian —
looking move, not a year

Each lesson revolves around a central historical question and a set of primary doc-
uments designed for groups of students with a range of reading skills; teaches
sourcing, contextualizing, corroborating, and close reading — as the organization
describes it. Free with a DIG account. Marketing is classroom and district. Les-
son counts on the history-lessons page change; treat the page as current inventory,
not a census.”® Impact figures on organization pages are organization copy, not
NCES.

Fit. Parent load: moderate if one short lesson is adapted into a History Hour; high
if a secondary pacing calendar is forced as the year. Looking move, not a grade-11
franchise and not this book’s weekly spine. Classroom origin stays labelled — do
not treat a school curriculum as a kitchen randomised trial. Borrow the looking
move. Pair it inside a survey year. Combining does not mint a new title.

Transcript. Never “SHEG” or “DIG” as the credit line. If used, materials under
U.S. History or World History: “primary-source looking lessons (DIG).”

>Celeste W. Rakes, All American History Volume II, Bright Ideas Press (brightideaspress.com;
accessed 13 September 2026). Company copy: Christian lens; grades 6-12 full-year language for
Volume II; series grades 5 to high school. Snapshot prices omitted.

6Digital Inquiry Group, Reading Like a Historian history-lessons page (inquirygroup.org; ac-
cessed 13 September 2026). Independent nonprofit distributing Stanford-origin materials at no
cost with an account. Lesson counts and download figures are organization inventory / claims, not
NCES. Classroom origin labelled.
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Library of Congress Teaching with Primary Sources
— looking neighbor

Primary sources are the raw materials of history — original documents and objects
created at the time under study; secondary sources retell, analyze, or interpret at
a distance — as the Library describes it. Observe the source; think about the re-
sponse; ask about the creator’s purpose; ask whether the source agrees with other
sources; demonstrate learning by writing an essay, delivering a speech, or creat-
ing a museum display. Primary Source Analysis Tool and teacher’s guides are
named.>’

Fit. Parent load: low if one short source and the analysis tool; high if a full set is
treated as a year. Looking neighbor, not a curriculum franchise. Pairs with DIG
or with a naked library hour. A Constitution-chain excerpt or a short speech can
be the day’s source when the student can name who made it.

Transcript. Materials under History / U.S. History / Government: “Library of
Congress primary-source analysis.” Never “LOC TPS” as the credit.

Founders Online (National Archives) collects papers of the Founding generation
as searchable public texts. A Constitution week, a Federalist week, a letter with
an attribution line: those sit here at no cost. Public-domain is a copyright status,
not a quality stamp. Check that the text in front of you is the document you meant
to assign. A generated “Madison diary” is fiction with a costume. A credited
Founders Online letter is a source.

Dual-enrollment History / Government — when state
gates allow

Community-college or college U.S. History I/II, Western Civilization, American
Government, or similar, taken for postsecondary credit during high-school ages.
Outside teacher of record; official college transcript; NCAA-clean when desig-
nated. State gates vary — North Carolina Career and College Promise is one

5Library of Congress, “Getting Started with Primary Sources”
(loc.gov/programs/teachers/getting-started-with-primary-sources/;  accessed 13 September
2026). Primary sources as “the raw materials of history.” Observe—Reflect—Question. Founders
Online: founders.archives.gov (National Archives).
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opened pathway with readiness gates; New York home-instructed students gen-
erally may not participate in the district instructional program; Virginia accepts a
college transcript as one form of evidence of progress.”® Eligibility, cost, and age
rules are local. This chapter is not a fifty-state dual-enrollment chart.

Transcript. U.S. History / World History / Government with dual-enrollment
designation — or the college’s own course title clearly marked as college. Never
“Emerging Adults DE History.”

Publius for a Federalist deep week

This book’s History Hour keeps Federalist and Anti-Federalist work on one or two
excerpts with a Publius / pen-name card and a second voice when the week needs
them. It is not a Federalist monograph and not eighty-five essays as the month.

When the household wants a Federalist deep week — more essays, more
newspaper-war context, more dual-voice practice — point to Publius. One
pointer. Do not reprint that book here. Do not dump it as every Friday. Chapter
5 of this book still owns the kitchen move: one question, two voices, then stop
while a look remains.

Combining honestly

Need: $0 start — library + museum.

Need: narration-to-argument habit without a brand — living books + written ar-
gument.

Need: Christian independent survey with assigned documents — Notgrass Explor-
ing America / World / Government.

Need: secular school-shaped survey — McGraw Hill or a used basal.

Need: free college-density survey — OpenStax U.S. History.

Need: Christian two-year U.S. already in house — All American History Volume
IT (Volume I as the earlier half).

8Dual/concurrent enrollment: NCES Data Point 2019-176 defines the object (postsecondary
credit during high school, excluding AP and IB) — not a homeschool-specific rate. NC DNPE
Career and College Promise; NYSED home-instruction pattern; Virginia evidence-of-progress op-
tions including college transcript. NCAA Toolkit: designate dual enrollment with college name
and location; send official college transcript. State gates vary; confirm locally.
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Need: looking move with a document — DIG lesson adapted, or LOC TPS anal-
ysis tool.

Need: outside teacher of record — dual-enrollment History / Government when
gates allow.

Need: Federalist deep week — Publius once; keep the Hour on one or two ex-
cerpts.

A family may combine. Common honest combinations: library shelf + Notgrass
or OpenStax spine; one DIG-style or LOC two-source lesson after a museum label;
dual enrollment as a senior Government or U.S. History I release valve. Combin-
ing does not authorize a franken-course title. The transcript still says U.S. His-
tory, World History, Government, or Civics. The description may say “narra-
tive spine X; looking lessons adapted from primary-source sets; Constitution as an
object.” A stranger can file that.

Middle-grades Story of the World, History Quest, Beautiful Feet 4-6, and Mystery
of History volumes belong to History for Young Minds — one pointer, then stop.
Do not file Story of the World Volume 4 as the default high-school World History
year unless the actual work matches a high-school survey — which that publisher’s
own band does not claim as AP World. Grades 1-12 survey handbook length
belongs to History for Homeschooling. One pointer; then stop.

A student who cannot yet source a claim is not “behind in DIG”; they are still in a
scaffolded survey year. A looking-heavy path that assumes dense primary fluency
will not teach survey reading to a fifteen-year-old still consolidating stamina. That
is a fit warning, not a slur.

Put the kitchen checks from Chapters 8 and 9 next to whatever spine you choose:
date the work; source a claim; corroborate two sources; write a short argument.
The program supplies the story. The notebook supplies the stranger-readable line.

What “done enough” looks like

You can say, in one sentence, why this year’s history stack fits this student: parent
load you can actually carry, a spine the student can follow, a religious or secu-
lar frame the house chose on purpose, a high-school credit shape only where the
work is a high-school survey, library or museum $0 first when money is tight, and
placement by skill.
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The programs have names. The transcript has titles a stranger can read. The two
lists are not the same list. Fit chooses. Ranking does not.



A Note on Sources

Studies named in the chapters are listed in Notes, in one series at the back. That is
where the full citations live, so the teaching pages can stay a teaching voice.

Some items the research behind this book did not open stay out of the teaching
voice. I did not invent a coefficient, a statute, or a product feature to fill a hole. If
a study is in the chapter, it is in the notes. If we could not open it, it is not used as
a finding here.

Program hours, credit claims, and product descriptions in the resources chapter are
taken from the companies’ own pages. Access date 13 September 2026.
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